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The entries in this catalog were taken from the Fall 1980 edition of the National Dif-'
fusion Network's Educational Programs That Work.

This publication has '>een produced with support from a subcontract funded under
contract #300-80-0839 with the Department of Education. The contents of this
publication do not necessarily reflect the views or policies of the Department of Edu-
cation or the Far West Laboratory for Educational Research and Development, nor
does mention of trade names, commercial products, or organizations’ imply en-
dorsement' by the United States Government or the Laboratory.
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Introduction

Outlined in this National Diffusion Network catalog are exemplary programs for spe-
cral education. The term “exemplary” is conferred only after a program has been ap-
proved by the-Joint-Bissemination Review Panel of the Department of Education.
This panel has responsibility for quality assurance, examining the evidence of both
~ the cognitive and affective evaluation of each program and judging its effectiveness.
Positive endorsement by a majorlty of the attending panel members constitutes ap-
proval.* All program descriptions were drawn from the National Diffusion Network's
seventh edition of Educational Pr0grams That Work, Fafl 1980.**

This catalog is restricted to programs that were developed specifically for special -

education or that are considered to be of immediate beneft to special education stu-
dents without adaptation. For other programs that may be suitable for students with
special learning problems consult Educational Programs That Work, FaII 1980,

.Sectlon 10.

The NDN operates through two kinds of projects—Developer/Demonstrators and
_NDN Facilitators. Developer/Demonstrators (D/Ds) represent exemplary programs.
They receive federal funds to provide training, materials, and help to those who
adopt their programs. NDN Facilitators (one or more in 49 states) are the principal
link between B/Ds and those seeking new ideas. They help to identify suitable NDN
programs and then assist with adoption, training, and operation. Many Facilitators
also help local school districts with other plannlng A list of NDN Facilitators follows

this zntroductlon

‘The Office of Special Education and\ihe NDN's epOnso‘r. the Division of Educational

Replication, are committed to close cooperation in making exemplary special educa-
tion programs widely available to interested schools across the country. Sixteen of
the programs described are funded by the Office of Special Education to provide
dissemination/and adoption services. Twenty-four are similarly funded by the NDN

as Developer/Demonstrators. The type of funding is stated in the Services Available '

section of each description. o /

A major purpose of the catalog is to stimulate communication among the federal,
state, intermediate, local, and postsecondary agencies that share responsrblllty for
improvement of education through nationwide dissemination. The NDN encourages
the broadest possible use of its successful piograms. '

For further.information on any of the programs described, contact the project di-
rectly or your NDN Facilitator.

* For furthar information about the Joint Dissemination Review Pane!, write to the Executive Secretary,
Jomt Dissemination Review Panel, Depar.ment of Education, Room B-448, Trans Point Building, 400
Maryland Ave., SW, Washington, DC 20202. -

* + Available from Order Department ($5.50 prepaid), Far West Laboratory for Educational Research and
Development, 1855 Folsom St., San Francisco, CA 94103.
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NATIONAL DIFFUSION NE}NORK (NDN) FACILITATORS*

NDN Facilitators, located in 49 states, the District of Columbia, and the Virgin Islands, assist both public and
private schools.that are searching for ways to improve their programs. Readers of this catalog are encouraged

to phone or visit. the NDN Facilitator office in their state to learn more about available service and to request
assistance in identifying programs that can meet their needs. NDN Facilitators can supply additional information
on the exemplary programs described in.this catalog, put educators directly in touch with project personnel for
additional :information, and-heip arrange for demonstrations, training, and follow-up assistance.

ALABAMA ' : .- . COLORADO

" Duane C. Webb
Colorado State Facilitator
830 South Lincoln
ongmont, Colorado 80501

R. Meade Guy- .

Alabama Facilitator Project - :
Alabama Information and Development System (AIDS) '
Alabama Department of Education

Room.347, State Office Building o (303) 772-4220 or 442-2197
. Montyomery, Alabama 36130 / :
- (205) 832-3138 . . CONNECTICUT
ALASKA . ] ’ Carolyn McNally ] :
Connecticut Facilitator Project (CFP)

J. Kelly Tonsmeire Area Cooperative Educational Service

Alaska State Facilitator Project 800 Dixwell Avenue .
Alaska Department of Education New Haven, Connecticut 06511
Pouch F, State Office Building (203) 562-9967
Juneau, Alaska 99811 - :
(907) 465-2814 or 2815 DELAWARE : .
ARIZONA . Peter Bachmann or Wilmer E. Wise
. : . Delaware Facilitator Project - .
L. Leon Webb’ ] Planning, Ressarch & Evaluatica Division

Arizona State Facilitator State Department of -Public Instruction |
Educational Diffusion Systems, Inc. . . John G. Townsend Building, P.0. Box 1402
161 East First Styeet . ’ 5 Dover, Delaware 19901

Mesa, Arizona 35201 (302) 736-4583
(602) 969-4880
DISTRICT OF COLUMBIA

ARKANSAS
- - . Susan Williams

District Facilitator -Project.

Emil R. Mackey - .
Arkansas State Facilitetor Project . - Edmonds "School
Arkansas Department of Education 9th & D Streets, N.E.
Comvaunication andé Bissemination Division Washington, DC 20002
State Capitol Mall (202) 547-8030

Little Rock, Arkansas 72201

(501) 370-5033 . - FLORIDA

G. Michael Kuhn
State Facilitator for the
Department of Education

Regional facilitators

Mary B. Gunter

Arkansas State Facilitator Project : Knott Building

Region I Tallahassee, Florida 32301
Boston Mount Cooperation - (904) 487-1078

P.0. Drawer 248

Prairie Grove, Arkansas 72753 . ) GEORGIA

(501) 846-2206
. India Lynn_King or Mary Allison

Ora Stevens Georgia Facilitator.Center

Arkansas State Facilitator Project . 226 Fain Hall
University of Georgia

Region II

Marianna School District Athens, Georgia 30602

P.0. Box 309 . . (404) 542-3332

Marianna, Arkansas 72360 . ’

(501) 295-5291 . : - HAWALL

g ) , ,

CALIFORNIA ) Kellett Min
: Hawaii State Facilitator
Ira Barkman or Ginna Lurton Hawaii State Department of Education
California State Facilitator P.0. Box 2360 .
Stute Department of Education K " Honolulu, Hawaii 95804 .
Exemplary Program Replication Unit . (808) 548-3425

721 Capitol Mall
Sacramento, California 95814
(916) 322-6797 o

s

*Further information. about the National Diffusion Network may be found in NDN: -A Success Story (LEA Associates,
80 S. Main St., Concord, NH 03301, $1.50 prepaid). \
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[DAHO

Ted L. Lindley

Idaho State Fac111tator

Idaho State Department of Education
Len B. Jordan Office Build1ng
Boise, Idaho 83720

(208) 334-2189

ILLINOIS

Sh1rIey M. Menendez - '
I1linois Statewide Fac111tator

1105 East Fifth Street

Metropolis, I1linois 62960

(618) 524-2664 '

INDIANA . : s A .

Ted F. Newell

Indiana Facilitator Center

Logansport Community School Corp.

2829 George Street 4
Logansport, Indiana 46947

(219) 722-‘754

[0WA

David C. Lidstrom

lowa State Facilitator

Iowa Department of Public Instruction
Grimes State Office Building

Des Moines, lowa 50319

(515) 281-3111

KANSAS o

James H. Connett
Kansas State Fac111tator ProJect
KEDDS/LINK

1847 N. Chautauqua
Wichita, Kansas 67214
(316) 685-0271

KENTUCKY

- John C. Padgett

Kentucky State Facilitator

State Department of Education
Capitol Plaza Tower Office Building
Frankfort, Kentucky , 40601

- (502) 564-4394

LOUISIANA

James R. Owens, Jr.

The Louisiana Facilitator Project
Louisianz State Departient of Education
ESEA Title IV Bureau Office

P.0. Box 44064

Baton Rouge, Louisiana 70804

(504) 342-3375 p

MAINE

Robert G. Shafto

. Maine Facilitator Center

P.0. Box 1391 .
Gardiner, Maine 04345
(207) 582-7211 or 7212

MARYLAND ~

Raymond H. Hartjen

Maryland Facilitator ProJect/Educat1onaI
Alternatives Inc.

P.0. Box--265

Port Tobacco, Maryland 20677

_(301) 934-2992

MASSACHUSETTS

.John_Collins

Massachusetts State Fac111tator
The NETWORK, Inc.

290 South Main Street .
Andover, Massachusetts 01810
(617) 470-1080

viii

MICHIGAN

Deborah Clemmons

Michigan State Facilitator
Michigan Department of Education
P.0. Box 30008

Lansing, Michigan 48909

(517) 373-1806

Regional Supplemental Centers

William Banach
Educational and Management
Improvement Center

44001 Garfield Road
Mt. Clemens, Michigan 48043
(313) 286-8800

" Ron Berg
Cheboygan-Otsego- Presque Isle ISD
Basic -Regional Supplemental Center
6065 Learning Lane
Indiana River, Michigan 49749
(616) 238-9394

Richard D. Anderle

Kent Intermediate School District

Region 8 Supplemental Center

2650 East Beltline,.S.E.

Grand. Rapids, Michigan 49506 - N
(616) 957-0250

Roy Butz ‘ '
Dakland Intermed1ate School District
2100 Pontiac Lake Road

Pontiac, Michigan 48054

(313) 858-1940

. Gerry Geik

Kalamazoo Valley Intermediate Schoo]
District .

Region 12 Supplemental Center

1819 E. Milham Road

Kalamazoo, Michigan 49002'

(616) 381-4620 ext. 247

Bobbie Ann Robinson

Saginaw Intermediate Sc ool District
MERC (Mid-Eastern Regiohal Consortium)
6235 Gratiot Road

Saginaw, Michigan 48603

(517) 799- 9071

Polly Fr1end

Marquette- -Ager Intermediate School
District

Lighthouse Schools

427 W. College Avenue

Marquette, Michigan 49855

(906) 228-9400

Olga Moir

Wayne County Intermediate School
District

Project VALUE

33500 Van Born Road

Wayne, Michigan 48184

(313) 326-9300 - } !

Shirley Rappaport
Bay-Arenac Intermediate School D1str1ct
Region 6 Supplenental Center
4228 Two Mile Road

Bay City, Michigan 48706 -
(517) 686-4410

Sylvia Ruscett '
Ottawa Intermediate School District
13565 Port Sheldon Road .

Holland, Michigan 49423

(616) 399-6940 ext. 35?’
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MINESOTA . . .

Gene Johnson or dJames Christianson

Northern and Central Minnesota State
Facilitator Project

Educational Cooperative Service Unit 5

102 N.E. Sixth Street

Staples, Minnesota 56479

(218) 894-1930

- Diane Lassman
-~ Southeast Minnesota Facilitator Project

The EXCHANGE
166-Peik Hall
University of Minnesota
Minneapolis, Minnesota 55455
(612) 376-5297 : :

Richard L. Puterson

State Facilitator Project™
ESCU Office

Southwest State University
Marshall, Minnesota 56258
(507) 537-1481

MISSISSIPPI

Jerome P. Brock

Mississippi Facilitator Project
Mississippi School Board Association
P.0. Box 203 .

Clinton, Mississippi 39056

(601) 924-2601 '

. MISSOURI

Jolene Schulz, Oirector

. Missouri State Facilitator Center

510 North Providence Road
Columbia, Missouri 65201

(314) 443-2561 ext. 218/238 or 449-8622
MONTANA

Charolette Jones }

Montana State Facijitator Project
0ffice of Public Instruction

State Capitol

Helena, Montana 59601

(406) 449-2059 \

Regional Facilitators

Cliff Harmala ‘

Montana Regional Facilitator
~ 1011 N. River.Avenue

Glendive, Montana 59240

(406) 365-4422 or 449-5643

Jim Palmer

Montana Regional Facilitator

P.0. Box 3836 ’

Missoula, Montana 59806

(406) 251-4923
Jim Natk1ns !
Montana Reg1onal Facilitator
1325 Fourth"Avenue North .’
Great' Falls, Montana 59401
(406) 761-4144

NEBRASKA

Mary Lou Palmer
Nebraska State Facilitator Project
Nebraska State Department of Education
301 Centennial Mall .

P.0. Box 94987

Lincoln, Nebraska 68509

(402) 471-2637

-

NEVAOA

" Victor Hyden

Nevada State Facilitator Project.
Nevada Oepartment of Education
400 West King Street

Capitol Complex

Carson City, Nevada 89710

(702). 885-5700 '

NEW HAMPSHIRE

Jared Shady (

New Hampshire Facilitator Center
RFO3, Box 36A .

Loraco Plaza

Concord, New Hampshire 03301

- (603) 22449461
NEW JERSEY

Joseph Picogna

New Jersey State Facilitator Project
Title IV.Qirector

New Jersey State Oepartment of Education
225 West State Street

Trenton, New Jersey 08625

(609) 292-5792 or 8736

NEW MEXICO

Amy Atkins, Ofrector, or

Susan Carter, Assistant Oirector

OEEP: 01ffu51ng Exemplary Educational
Practices in New Mexicop ,

Department of EducatIonaI Foundations

College of Education )

University of New Mexico /

Albuquerque, New Mexico 87131

(505) 277-5204 /

/

NEW YORK

Robert N. King or Samuel\\5(51, dr.

New York -State Facilitator Project
Office of Federal Oemonstration Programs
Educational Building Annex, Room 860 °
New York State Education Oepartment
Albany, New York 12234

(518) 474-1280

Regional Facilitators

John T. Donovan

OEP Representative

410 East Willow Street

Syracuse, New York 13203

(315) 425-4284 )

Grace Fa1rI1e

Supervisor of Curr1culum Oevelopment
756 St. Lawrence Avenue

Buffalo, New York 14216

(716) 833-5865

Evelyn Jones

0ffice of Special Projects
347 Baltic Street

Brooklyn, New York 11201 K
(212) 624-2273

Eleanor Peck

Program Analyst

City School District

Office of Urban Funded Programs
131 West Broad Street '
Rochester, New York 14608
(716) 325-4560

Robert Raub
Madison-Oneida BOCES
Spring Road

Verona, New York 13478 °
(315) 363-8000



Richard Soloman
565 Warren Road
1thaca, Hew York 14850
(607) 257-1855

Arthur Sulliven «

Suffolk County BUCES 111
507 Oeer Park Road

Dik HiNls, Hew York - 11746
(316) S49-4500

Frank Thompson
Project Oirector
£C0S Training Institute
B X9 ‘
) Yokt Heigits, e York 10568
(314) 245-6919

Charles Heed ‘
Regional: Planning Center
1015 Wateryliet-Shaker Road
Albany, New York 12208
(518 456928t

HORTH CARCLINA

Henry A, Helns, Jr.
Division of Devel oprent
Horth Caroling Departuent of Public
© Instruction
Education Annex §1
Raleigh, Horth Carolina 276t
F(919) 133018 8

Regionai Facilitators

Glen Arrants

North Caroling Facilitator Center
Paton School 4

102 0% C1yde Road

Canton, Horth Carolina 28716
(704) 648-6060 ekt 3

Richard Barnes

North Centrel Regional Education Center
p.0, Box 21689 '
Gregnshoro, North Caroling 2102

(919 319-5754

Haxine Bromn

-~ Northeast Regiona] Education Center
Sox 1028
Hilliamston, North Carolina 270%2
(319) T80-5166"
Rabert R, Byrd

* North Carolina Facilitator Service

Southwest Site

619 a1l Strest
Albenarle, North Carolina 28001
(104) 9832127

Brenda Oail :
Central Regio(al\%ducation Senter
Box 549 N

Knightdale, North Carolina 27545
(919) 266-9282

Josephine Spaulding l
South Central Regional Center
P.0. Box 786 '
Carthage, North Carolina 28327
(919) 475671

Joe Hebb ) ‘
Southeast, Regional Facilitator Service
Education Center, oo 200 * -
612 College Street

JacksonviiTe, North Carolina 28540
(919) 455.8300

Janes Sineon
Hortwest Regional Center
303 'E" Street
. North Wilkesboro, North Carolina 28659
v9) 600
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" Kaowylle, Tennessee 37916
(18] 974415 or 272

HORTH DAKOTA . s

fank Landeds™

Horth Oikota State Facilitator
Departnent of Public Instruction
State Capitol ‘
Bisnarck, North Dakota 58506

(101) 24-2233

Jujil

Bordon Behu

Ohio Facilitation Center

The Ohio Oepartnent of fducation
Oivision of Planning and Evaluation
§5 South Front Street, Room 804
Columbus, Ohio 43215

(614) 4663825

ORLAOMA

Kenneth Sm’ith

Oklahona Statewide Facilitator Project
Ednond Public Schools

1216 South Rankin

Edvond, Oklahama 73034

(405) 341-2246

W

Oick Pedee

Oregon State Facilitator

Hultnomah County Education Service
District

Wt im0 ]
ortland, Oregon 97216 :

(503) 254-9925
. / : /
PEMISHLVANIA v

Richard Brickley or Carolyn Trohoski
RIS, - Pemnsylvania State
Facilitator |
198 Allendale Road
King of Prussia] Pemnsylvania 19408
(215) 265-6056 \
| -
RHODE ISLAKO (
|
George Hdonough ‘ ;
State Facilitator Center - RISFC.
(16 Buflding

235 Pyt reet | ‘
Providence, Rhoce. Istand 02908
(40TA277-3840 or 3841

'SOUTH CAROLIMA

James R, Buckner or Sharbn Ray

™ South Carolina Factlitator Project

South Caroling State Oepartnent of
fducation

0ffice of Federa] Progran

1429 Senate Street

Colundia, South Caroling 29201
{803) 7683506

SOUTH OAKOTA

Gene Ko Dickson

South Oakota State Facil itator

South Oakata Division of Elenentary
and Secondary Education

Richard F. kneip Building

Pierre, South Dakota 5701

(605) 1733395

TEMNESSEE
Hartin HeComel] or Charles M Achilles

Tenessee Statewide Facilitator Project (TSF)
(ol tege of Educatfon/BERS

046 Terrace Avenue

University of Temessee ,

s

~ Killiam Scanell
* Texas Education Agency

201 East 11th Street
Rustin, Texas 76701
(512) 4755601 -

George Frankiin

Reyion | Education Service Center
i ffusion Project

1900 West Schunfor

K, Tes 1KY
R A TR

Hadalyn Cooke

Region 11 Education Service Center
+ 209 North Hater

Corpus Christi, Texas - 78401

512) 883-9288

BT Powe] !

. Region [1] Education Service Center

1909 Leary Lane
Yictorta, Texas 77901
(812) s75-1471

Jake Parker

Region I¥ Education Service Center
P.0, Bax 863 !

Houston, Texas 77001

(13} 888-1081

£dith Peacock ‘
Reyion ¥ Education Service Center

2295 Delaware Stree
Beaunont, Texgs/ %/ 10
(713) 835-512

Everett Toungblood

Region V1 Education Service Center
J302 Hontgomery Road
HuetsyiTTe, Texas 77900

(713) 295-9161 !

Hike Owens

Region VII Education Service Center
PO Oraver 1622

Kilyore, Texas 75662

214 984-3011

" Lerby Hendricks

" Carrie ein

Region V111 Education Serviee Cefter

100 Horth Riddle Street «
M, Pleasant, Texas 15455 -
(214) 5126676

Aot P11 ips

Region {X Education Service Center
301 Loop 12 ' \
Hichita Falls, Texas 76305

(817) 322-6928

dacquelyn Harrison

Region § Education Service Center
400 East Spring Yalley Road

P4, Box 1300 -
Richardson, Texas 75080

(214) 231630

Hary F. ol

Region X! Education Service Center
3001 Korth Freeway

Fort Yorth, Texas 76106

(817) 625311

- Rosenary Richands

Region §11 Education Service Center
401 Franklin

Waco, Tekss 76703

(817) 7567454

-

Region £111 Education Service Center
7703 Horth Lamar

Rustin, Texas 78752

(512) 4589131

[
.

Robert E. Maniss

Region IV Education Service Center
P.0. Box 325

Rbilene, Texas 19604

(915) 6172011

Rancy Lowe

Region XY Education Service Center
P.0, Box 5199

San Mgelo, Texas 76302

(915) 655-65%1

Jack Shelton
Reyion V] Education Service Center
1601 South Cleveland -
v R0 Box 30600
AmariTNo, Texas 79120
(806) 3M6-5501

Travis Brown

Region 411 Education Service Center
4000 22nd Place
Lubback, Texas 79410

{806) 763-4107

Bill whitfield

Regicn JYIIT Education Service Center
P.0, Box 6020

Hidland, Texas 79701

(915) %63-2380

George Chancellor

Region X1¥ Education Service Center

7.0, Box 10716
£l Paso, Texas 19997
(915} 778-3131

Betty Child
Region IX Education Sevvice Center
1550 W £, Loop 410
San Anton, Texas 78209
-(512) 830
|

=]

Kenneth P, Lindsay

Utah State Facil‘itator Project
tah State Office of Education
50 East Fifth South

Salt Lake City, [tan 84111
(801) 8335431

o
W

Joseph M. 0'Brien

Yernont State Facilitator
Bennington-Rutland Supervisory Union
Hanchester Center, Veront 05255
(802) 32-2452 .

VIRGIBIA

J 8 Linder, dr, or Robert Foster
Virginia State Fatilitator

Educat onal Services, Inc,

2845 Ro1ingwood Road

Petersburg, Virginia 23403

(803) £36-5932 or

(804} 732-3584

HASHIHGTON

L teith i
| Washington State Facilitator
\ Yakina Public Schools

t 104 North Fourth Avenue

| Yaking, Washington 98902

| (508 575-3234
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. Madison, Wisconsin 53702| oo

WEST VIRGINIA

Kenny J. Smith

West 'Virginia State Facilitator
P.0. Bax 1907

Elkins; West Virginia 26241
(304) 636-6918 ]

WISCONSIN =
—7

George R. Glasrud " ‘
Wisconsin State Facilitator
Department of Public Instruction
Instructional Services Division

125 South Webster

(608) 266-2101" '

VIRGIN ISLANDS

Phyllis Betz

Virgin Islands State Facilitator
Virgin Islands Pepartment of Education
P.0. Bo 0 h

St. Thomas;, Virgin Islands 00801
(809) 774-g807,

e,

_ (\3 s
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ENGINEERED CLASSROOM FOR STUDENfE‘WﬂQ,ARE BOTH EDUCABLY MENTALLY HANDICAPPED AND BEHAVORIALLY .

* SPECIAL EDUCATION EXEMPLARY PROGRAMS

-~

ACTIVE: All Children Totally InVolved Exercising - New JEISEY.ccceecerrooorocecaserscrnenassaanonsneeseoreess 5,

- A diaynostic/prescriptive physical education program that provides teachers with the skills,
strategies, and attitudes necessary to initiate 2 physical-activity program for handicapped
and normal indiyiduals.

CENTRAL INSTITUTE FOR THE DEAF EARLY EDUCATION PROJECT - M SSOUI T vresevsrsnsrnsneranascsssssssssnsonsnrasanss O

A proyram designed to help parénts assume their natural role as the child's primary languaye
teacher throuyh parent-child interaction.

the CHILD DEVELOPMENT CENTER = CalifOrni@ceceescececsesscesssasdoeocoeccnassonacrssssossssoonscsssrsonessncsss 7
A model comaunity center.desiyned to identify children's special developmental needs and provide
appropriate interventions before school begins, through joint cooperation of parents, kindergarten
" teachers, and special educators. .
, | .
COGNITIVELY DRIENTED. PRESCHOOL CURRICULUM = MiChig@Neeceeieesceneesonecocsssssossesassssnvenscosescacsssscsnes 8
A preschool program with the designated purpose of mainstreaming mildly and moderately handicapped
children with nonhandicapped children.

COMMUNICATION PROGRAMS = WaShiNGLOM. «eesessennsnnnnsnesnacssossonsosssssssssasonsssssrtssssosrosinasasssanee &
A program to help young children who have a variety of comsunication and languaye handicaps.

the COMMUNICATIONS WORKSHOP (CWS) = New JErSeY.eevetcesoeessosssessssnrsoscsrasonsssrosassossscscosscnnsrssses 10
An alternative classroom manayement system providing for teacher-student accountability and
sel f-discipline, which provides teachers with skills, strategies, monttoring capabilities, and
attitudes necessary for implementinyg a cost-effective basic skills readiny proyram.

‘a COMPREMENSIVE :PROGRAM FOR HANDICAPPED PRESCHOOL CHILDREN AND THEIR FAMILIES IN RURAL AND

HONCURBAN AREAS = HOPER DKOTu o« seenenensnsnsnssessasssesesesesencsonsuesarssssnssssassseseseesesenssosrans 11
A comprehensive preschool .proyram providing. for maximal growth and davelopuent of handicapped
preschool children and their families in rural. areas. ’ .

3
COMPREHEQSIVE TRAINING PROGRAM FOR INFANT AND YOUNG CEREBRAL PALSIED CHILOREN .
(CoP. PrOJECL) = HiSCONSTMeeavessoersuonunasnoaasssssosssssossssonssanastsosssssssssesssssionsanssscnsscenssans
A proyraw serving-children three years of age and younger having a primary disability of moderate
to severe neuromotor handicap with physical impairment severe enouygh to limit motor.activity.

12

COPE: Coynitively Oriented Pre-Primary Experience - Pennsylvahia........:.....f..,........................... 13
A comprehiensive sequentially programied preprimary curriculum and management Ssystem that provides
for individual developmental yrowth and learning of basic reading skills. "

DEVELOPING MODELS FOR ‘SPECIAL EDUCATION (DMSE) - F10rida...................:..;........,..f................... 14

- A-cemprehensive management system for the identification of agd intervention with exceptional
students. ‘ _ o Q_\\7
DEVELOPMENTAL EDUCATION BIRTH THROUGH TWO (Project DEBT). - Texas ! .
A home-based .identification and ‘intervention program for parents ot\handicapped children aged 0-2.
Lo ~

(Approved by JORP after press deadline.)

EARLY PREVENTION OF ‘SCHOOL -FAILURE = I1T1N01S. i iieeaeceenersncnsorocstcncscnrcncnsaonsornsssssrsrcocsonncnces 15
A program designed to prevent school failure in children\agbs 4-6 through early identification .
and remédiation of developmental learning iciencies &hat would adversely affect their school
performance. ' -

ELSMERE PROJECT = NEW JEISEY. s sveeosasoocnssosansssasassssssssosessesssasssssssssssassssssoassssssessssassssos 16
A basic skills vocational program for trainable mentally retarded age 5-21 that serves as @ model
for districts implementing special education programs in compliance with P.L. 94-142. ’
MALADJUSTED = NEDIGSK@ e« oo sovesesacnosaceonoscscssrsssoasssrassensssacsstosssssosessssssssrsososartsssssssoccs 17
A diagnostic teaching program that provides individualized instruction and engineering of time
and behavior for handicapped students. :

project ERIN: Early Recognition Intervention Network - Massachusetts.........u..;..........................;. 18

A competency-based training program for teachers, coordinators, and parents -ih the modification of
environment and materials and in adult intervention to assist young children with special needs
in regular and special education settings. -

=~
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EVERY CHILD A WINNER With Movement Education - Georgia
An individualized movement education program providing mainstreaming and success experiences for
all children regardless of physical or mental ability. ’

FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVITY (Seton Hall Program) T HENNESOtar v e eeneeennsennrerssnnsensnseess 20
A'program that prepares the parent to be the child's first.and most significant teacher.

 INSERVICE TRAINING IN THE TEACHING RESEARCH DATA BASED CLASSROOM FOR SEVERELY HANDICAPPED. _

SCHOOL-AGE CHILDREN - Or@gON..ccesecceeccossesecosrasssacsssnasesscsosssasesiossonsesssssossosssrassosssssssnes 21
_ A data-based classroom for individualized instruction of students 8-18 hith‘multiple handicaps,™ ~~—__
cerebral palsy, and/or autism, and an inservice training program for teachers and aides. T

~—

~
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" INTERACTIVE CURRIGULAR EXPERIENCE = F1OPTda.eeessvvvrrerrreesnssnnsreneeehecinniniiiiniriiisraeeianuninsssens 22
- A process approach to developing individualized programs for the handicapped student using home,

school, and community resources.

: . \v -
LEARNCYCLE: Responsive Teaching — New Jersey..cesereicecrosseececncororororersrsscnsesennnnsnsessessesesnecss 23
An intensive teacher training program developing flexible, effective skills for managinyg and

teaching mainstreamed or high-risk students.

project LEARNING DISABILITIES: Early.ldehtification and Intervention - LOUiSTaN@.eceeccerecersoccceececccenes 24
An early identification program for students with learning disabilities. :

MACOHB 0-3 REGIONAL PROJECT: A Rural Child/Parent Service - L11HN01S e eneeneenneersensesaoonsoacssesrassasanes 25
A project that provides home-based remedial an educational services to handicapped children and .

their parents in rural areas. - :

MAPPS: Multi-Agency Project for Pre-SCh001ers = UEaMe.evsesereseuenesencnemsnoncnenssasosncscsccsacncnanss 26

An intervention proyram for handicapped children and their parents.

MECCA: Make Every Child Capable of Achieving = Connecticuteceeseseecececeeeersrorsonnracnnonmensecnscsnnecees 27
An intervention program for vulnerable children (with a deficit in a skill area) in regular .
classes in their first years of schooling.

MODIFICATION OF CHILDREN'S ORAL LANGUAGE - Californideceeeeeceesocaccansccscorccorosnrernncnnncoscntanoscccsns 28
A special program for training staff to work with students having languaye disabilities.

NORTHWEST SPECIAL EDUCATION (NWSE) - North Dakota...........................................‘................. 29
A systematic way of training classroom teachers to focus on specific learning disability (SLD)
students.

OKLAHOMA CHILD SERVICE DEMONSTRATION CENTER FOR SECONDARY LD STUDENTS = Ok1ahomae.ecossoceeoocccscsssccscceces 30
An individualized diagnostic/prescriptive teaching intervention system that has proven highly
successful with learning-disabled adolescents. ,
PA: PROJECT ADVOCATE -- Northwestern 111in0is ASSOCTALion - I1TiN0TSeeecscessssaborersosssosessosecasssvacss 31
A consistent, data-based, intensive learning environment for students. :

PARENT-CHILD EARLY EDUCATION PROGRAM (Saturday School) - MiSSOUM « v veennaeonncosnesansessrsonnssnesssessssss 32
A proygram, available to all four-year-old chldren and to high-risk three-year-olds, structured to

increase each child's chances for success in school.

PEEEH: Precise Early Education for Children with Handicaps - T119N0TSesseennnnsescnncsssrssssssssesnnassssess 33
An individualized educational program designed to enhance the development of preschool ) ’
ﬁ handicapped children while involviny family members in the educational process.

PEOPEL:  Physical Education Opportunity Program for Exceptional Learners - Arizona;.........1;.,.............. 34
A specially designed, success-oriented physical education program for high school students with
unique needs utilizing peer tutors (student aides} to emphasize individualized learning and
instruction. . ’

PEORIA 0-3 PROJECT -- Replication of an Interdisciplinary Approach to the Early Education of

Handicapped Children Ages 0-3 - L1 1iN0TSeceeescossessncocsansossssssspasssasssssssssssssansstssossssssscssscns
A medical/educational model based on a developmental-task analysis approach to individualized
prescriptive teaching, delivered in the home by parents with assistance from professionals.

35

v

PILOT PROJECT UTILIZING SUPPORTIVE PERSONNEL USING.BEHAVIOR MODIFICATION TECHNIQUES WITH
ARTICULATORY DISORDERED CHILDREN - Iowa.......:............,.......................................;;......... 36
A model for expanding speech therapy delivery through training of paraprofessionals as
. communication aides. . . .

the PORTAGE PROJECT: A Home Approach to the Early EducStion of Handicapped Children - Wisconsin.....ceeeeeass 37
- A home-teaching program serving multicategorical handicapped children from birth to six years

of age.

"RECISION TEACHING PROJECT: The Sacajawea*P1an = MONtaNaeeceeeecosoosorsorsosssscrssssosceasnssssesssoscccane 38
4 A precision teaching model designed to remediate and build basic tool skills through five
J . components: screening, identification, remediation, continuous measurement, and data-based
decisions. / : . o

PREVENTION OF LEARNING DISABILITIES: An Interdisciplinary Model = New YOrKe.eeeeesesosoossssosconsssoscasssss 39
A program to prevent the cognitive and -emotional effects of learning disability by early
_ identification and educational intervention. ' :
a PROGRAM FOR EARLY EDUCATION OF CHILDREN WITH HANDICAPS - T@XaS.sceecosescoescasasioanacasssevoconsocnooncnans 40
A home intervention program involving parents in the teaching of their handicapped children.

PROGRAMS FOR-CHILDREN WITH DOWN SYNDROME - WaShington.eeeeeoeeseeiorsstossosasscssnsccrsoosancossesssssscacocns 41
e A proyram designed to accelerate and maintain developmental gains of children with Down
* syndrome and other developmental- delays, to give help and training to their parents, to
develop a transportable model, and to provide an exemplary demonstration preggram.

N
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RE-ED SCHOOL OF KENTUCKY - Kentucky..........................;................................................ 42
A short-term plan for the re-education of emotionally gisturbed/behaviorally disordered children.

the RUTLAND CENTER --" DEVELOPMENTAL THERAPY MODEL FOR TREATING EMOTIONALLY DISTURBED .

CHILDREN = GEOIgi@ecssessassassnsessessessassssssessoesnssssccssssnassosctsossonsasssnssssscssssnsasscncarascne 43
A community-based psychoeducational facility that offers a developmental curriculum to severely
emotionally disturbed or autistic children from birth to 16 years, their parents, and teachers.

project SHARE: Sharing High Yield Accountability with Regource Educators - Minnesota.eeeeeececcccccccnncenaes 44
An instructional process for remediation of basic skills in learning-disabled students in
mainstream education. v :

Project SKI*HI = ULahessseesesessssessesesnssesesnssaesrasassasastssancscsssoasassasassassassassssssssansssscsne 45
A statewide program providing identification and language facilitation for hearing-handicapped
children, birth to age 6, through home management.

4 ) N
SPECIAL EDUCATION PRESCHOOL PROGRAM = MinneSOt@sceesscessccsssssscessassscssccsssscsasccasscssasssassscncssss 46
A program serving moderately, severely, and profoundly hearing-impaired preschoolers:(ages 0-5),

a mixed population of moderately -ad :~verely handicapped preschoolers (ages 4 and 5) with
other handicapping conditions, an-. :-..ir families.

projt t STAY: School To Aid Youth - OkIBNOMasseeseacseasssascssaassssssesessanssassonssasssassasssnscnsensaes &7
A program providing early identificdtion and treatment of social, emotional, and academic needs
of pupils.
\ .
project SUCCESS FOR THE SLD CHILD = NEbraskaseesseeseesssesesnesssasssesnsesnssssesnsnsanssansasonnsnnenssanas 48
A prescriptive program and classroom delivery system for pupils, grades 1-4, with specific
language disabilities. .
projeét SUCCESS: Handicapped - WaShington.sessssssseesssscsessssceccesssossssesasscaansasssssssssssssssssssss 49
Low-cost academic and self-management programs for handicapped elementary school students.

SYSTEMATIC INSTRUCTIONAL MANAGEMENT STRATEGIES (SIMS) ~ Minnesot@..eecceeeeccecccesscenccncssssssscnnsssnnsses 50
A proyram using management strategies and a structured, sequenced curriculum to help teachers
plan appropriate instructional programs for disabled readers.

the TEACHING RESEARCH INFANT AND CHILD CENTER CLASSROOM FOR MODERATELY AND SEVERELY HANDICAPPED
CHILDREN = Or€g0M.eeecesessassusnsssnsanssassesssessesasacsassssssssasssassssseassanssanssasssssssssnssansanss DI

An individualized skills instruction program for moderately to severely handicapped children.

"
o
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ARO]ECT ACTIVE: Al Children Totally InVolved Exercising

. descrlptors Adult Education, Aurally HandiEapped, Elementary Education, Emetionally Disturbed,
Kindergarten, Learning Disabilities, Mainstreaming, Mentally Handicapped, Orthopedically
Handicapped, Physical Education, Secondary Education, Special Education, Speech Handicapped, Visually Handicapped

tﬂrget UUdlence Approved by JORP for handicapped, ages 6-60, nonhandicapped, grades K-9, physical
) education teachers, special education teachers, recreation teachers, and parapro-
fessionals. It has been used in other settings with pre-K and grades 10-12, but no evidence of effectiveness

has been submitted to or approved by the Panel. .

descnpﬂon A diagnostic/prescriptive physdical education progham that wrovides teachens with the skitts,
strategies, and attitudes necessary.to indtiate a physical-activity program gox handicapped
~nd nowmal Andividuals. p o
Project ACTIVE has_been developed to serve handicapped individuals, but is equally applicable to slow learners
and normal and gifted children. ACTIVE offers 2 training program to provide teachers with those skills/strate-
gies necessary to implement an adapted physical education program, diagnostic, prescriptive curriculum manuals
and materials addressed to the-entire gamut of handicapped conditions, and consultant services to assist imple-
menters during the installation phase. Program strengths include extreme flexibility for adoption/adaptation,
a total curriculum package that can be implemented immediately at minimal cost, compliance with the federal
mandate requiring "written education programs for the handicapped population,” unlimited supporg services at no
cost to enhance succeéssful implementation, and accountability features to enhance administrator/community
support. Student instruction is based on instruction format (i.e., the program is structured to ensure that
trainees acquire the skills, knowledge, and attitudes stressed), with emphasis on trainee exposure to handi-
capped individuals in a field setting. Participants are trained to diagnose and assess pupil strengths and
deficiencies and to prescribe motor, perceptual-motor, physical fitness, posture, nutrition, and diaphragmatic
breathing tasks accordingly. ACTIVE has developed low motor ability, low physical vitality, postural abnormality,
nutritional deficiency, and breathing problem components for mentally retarded, learning disabled, and emotionally
disturbed student populations. i . :

No special facilities are required. Comprehensive programs can be initiated in limited space. A 30' x 60' area
‘removed from other teaching stations is ideal. If P.E. equipment is available, cost per .schaol varies between
$50 and $300. District commitment includes implementation of at least one aspect of the ACTIVE program in three
or more-classes that meet for a minimum of three 20-minute periods per week for one year, allocation of time

for the trainee to train at least one staff member, and transmission of pre/post data and end-of-year evaluation
. report to project. : ’ : Co

' éUidence Of eﬂectiueness | Testing of 80 teachers trained in 1973-74 on the Teacher-Coynitive-
P

sychomotor Test showed 80% mastery on 25 competepcies. Pre- and post-
testing at a six-month interval in 1973-74 of matched experimental and control groups on the Township of Ocean
Motor Ability Test showed experimental groups’ ‘performance comparable to normal yroups' performance and minimal
gains for control group. : ) B . . :

N
v

° .«

°. imp’ementatian requirements . Program may be.implémented in a single class; a school, c.zr an

. entire district. Five discrete curriculum components enable"the
district/agency to ‘adapt the program to students with varying abilities in grades pre-K through 12. Training
programs are adapted to comply with needs of the teachers and schools. Existing personnel can be used to
obviate the .need for additional staff (e.g., by inclusion of the ACTIVE program in the special education curri-
culum or by .use of the team teaching approach). Instructional facilities may vary from 30' x 30' to 30’ x 60°.
Implementation schedule for each trainee must be submitted to project prior to training.

i i i i Complete training model kit- (12 manuals and three packets of spfrit
ﬂn,an”a, reql_”rements masters), $64.50. (Kit manuals provide guidelines for planning;’an indivi-
dualized-personalized physical education program for'students with any type of handicap. -Other supplementary

“materials are available. Unit orders are available and.must be prepaid.) .Installation costs are minimal.
Personnel can be reassigned. Regular P.E. equipment can be used. . f
i ~ | J
seruices aua"ab’e An NDN-funded Developer/Demonstrator project.
. . . ~ N ]
. Awareness materials are available at no charge. Visitors'are welcome at demonstration sites in préject state
and other states (notify two weeks in advance). Training is conducted at the. project site or satellite sites
* (adopting site must cover visitation costs). Training is conducted out of state (exemplary projeft staff travel
and room/board costs must be paid). Project staff can attend out-of-state conferences (expenses must be paid). .
Adopting districts are provided extensive follow-up services at no cost. ! ’
[ 4 . N

' Thomas M. Vodola, Director; Project ACTIVE; Township of Ocean School District; Administration
contact Buitding; 163 Monmouth Rd.; Oarhurst, NJ  07755. (201). 531-6600, ext. 365. f

Developmental Funding: . USOE ESEA Title IlI ‘ JORP No. 74-97 Approved: 9/18/74
: 3/19/78

Compiled'5ummer 1980
o . .
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7 3 " CENTRAL INSTITUTE FOR THE DEAF EARLY EDUCATION PROJECT
I PROJECT j | h

descriptors Aurally Handicapped, Home Instruction, Language Development Multiply Hariicapped,
~ Preschool Educat]on, Special Education

e

target UUdlence . Approved by JDRP for children under four years of age who have educationally
. ' significant hearing impairments and their families.

descr lptlon A program deA'.L'gn;:)g to help parents assume their natural rote as thc chitd's primarg tanguage
teachen through parent-child interaction.

The core of the program consists of weekly individual sessions in a Home Demonstration Center. The sessions are
parent-oriented so that families-may realize their primary respons1b1l1ty in the language development of their

. children. Sessions are individualized so that the program developed is the most appropr1ate for each family and
child. They are held in a home-like setting and focus on typical daily household activities. This setting

and focus aid parents in learning strategies and techniques suitable for use in, their own homes. Emphasis is
placed on helping parents provide a learning env1ronment that takes into account the child's impaired auditory

ability.

'
'

Regular :dudiometric evaluations are conducted by staff audiologists. Since all hearing-impaired children have
some residual hearing, early amplification combined with aud1tory training can s1gn1f1cantly affect the child's
acquisition of spéech and 1anguage. Therefore, amplification is provided in order to maximize the child's use
of his/her residual hearing. The Early Education Project or Clinic may lend the ch1ld an aid and follow up
with observation and retesting before recommending a specific aid for purchase.

Parent group meet1ngs are an integral part of the program. They include group d1scuss1on meetings, which allow
parents to explore their feelings and share their problems and solutions with other parents; as well as more
d1dact1c meetings, wh1ch respond to the parents’ need for current, accurate, sc1ent1f1c information..

Children over two are enrnlled.in short nursery class sessions taught by a teacher of the deaf trained in .early
childhood education. -Parent participation is an 1mportant part of these classes. The development of social
and behavioral skills in preparation for preschool is emphas1zed. Activities are designed to provide ch1ldren
with opportunities for social-communicative interaction paving the way for verbal interaction.

evldence Of eﬂect’ueneﬁs - The mean ratings of language ability of children from the Early Education

! Project differ reliably from those of children not in the program, and
the scores increase cons1stently and reliably throughout all age ranges from two to 'six years. The-steady
increase"in communication skill was measured using the Scales of Early Communication Skills. .

|

' v

lmp’ementauon requ,rements A Home Demonstration Center, a small apartment, or rooms.in an’

existing facility that can be converted into an apartment is
needed. In some cases the families' homes can be used. A traingd teacher of the deaf with additional special-
jzation in early childhood education is required, as well as acgess to support services, including audiologic,
psychometric, and follow-up educational services.

ﬁnanﬂ.a’ reqUirementS - The original nenrecurr1ng installation costs total $4,335 per pupil. The

. per-pupil cost in subsequent years is estimated at $2,180 on the basis of .
figures from 1979-80. Costs include §taff training, equipment, consumables, salaries, and indirect costs. )

SerUices auai’ab’e An NDN-funded Develbper/Demonstrator project. An OSE Handicapped Children's Early
Education Outreach Program. .

This is a nonprofit agency. Some support comes from United Way. Materials descr1b1ng the program, including
“videotapes, slide/cassettes, and printed material, are available at cost. Training is conducted at the prOJect
site., Project staff can attend out-of-state conferences. Visitors are yechme by appo1ntment.

¥ N

¢

Audrey Simmons-Martin, Director; Early Education Central Institute for the Deaf 818 s. Euclid

‘ contacl st. Louis, M0 63110 (374) 652-3200.
. . Q ’ .~

Developmental Funding: USOE BEH JORP No. 77-158  Approved: 11/7/77

Compiled Summer 1980
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PRO]ECT THE CHILD DEVELOPMENT CENTER

descnptors Kindergarten, Mainstreaming, Parent Education, Preschool Education, Special Educatidn

targﬂ audience " Approved by JORP for three- to five-year-olds of all abilities, their parents,
‘ kindergarten teachers, and special educators. )

descrlptlon A modelf community center designed Lo idcyi‘t&éy childnen's speciaf developmental aceds and
provide appropriate {nterventions bcﬁgnc school begins, through jo.dnt cooperation of parents,
hinderganten teachens, and special cducatons. i ; . :

The Child Development Center is based on the conviction that the sooner educators identify young children's
developmental needs and work together with parents to achieve effective interventions, the stronger the chance
of children's early success in school. This program offers an ongoing format of child/parent services starting
the September before the child is age-eligible for kindergarten. This format includes a diagnostic center,
.where pregcggolers'receive evaluations from a school nurse, speech/language specialist, and psychologist; a
parent resource center, where parents meet with educators to discuss early-childhood topics apd concerns; a
child-study center, where preschoolers meet periodically with peers for. group interaction while heing observed
by parents and center ‘staff; and a referral center, which provides children having special developmental needs
with interventions before school begins- and which transmits information onfall,program children to parents and

kindergarten teachers.

The progra;>supp11es a motivational slide-tape presentation for parents and educators, a parent handbook con-
taining child-development articles and materials, a teacher's manual containing instructions and materials for

. implementing the program, and an end-of-year program booklet for recording and.relaying developmental informa- -

S

tion about the hild to parents, kindergarten teachers, and special educators.

~

N

Lo

evidEhce lOf eﬂectiueness [n 1976, experimental chﬂdrer.1 achieved sighiffcantly higher pos;:tes‘t

. ] . . scores than control-group counterparts 6n the McCarthy Scales of Child-
ren's Abilities (Verbal, Perceptual, General Cognitive, Memory, and Motor subtests) and’the Goldman-Fristoe
Tests of Articulation. - ! . - ‘ g S0

-

,'mp’ementaﬂ'dn requirements . 'Su.pport of»é‘&ucator:'s, parents,-\cam‘nunjty, and school board or |

i other appropriate .agency.for a school-based.preschool diagnostic
program is essential. The project may be adopted by a school district, a.local scheol, a preschool, a Head
Start project, or an adult education program. A special site for the Center is useful but not .essential. On-
going communication and cooperation between parents, kindergarten teachers, and projram staff. (school nurse,

" psychologist or child-development specialist, and speech/language specialist)-are essential to program effec-

N\

tiveness, e

‘ﬁnanda’ requirements Based on 200 preschoolers and their parents, start-up costs average $53
. per child using only within-district staff and $60 per child using supple-

mental testing staff. Both figures include assessment, personnel inservice, program test materialS, and -
clerical assistance. Child Development Center Dissemination Kits (including Parent Handbook, Teacher Manual,
€hild Development Articles book, and Master Sheet Portfolio).cost $100. B N

SerUites aua"ﬂb’e An :NDN-funded [)_eveloper/DemonstEator' project. ‘

Awareness materials are available at no cost. Visitors are welcome at project site and at additionai demon-

* stration sites in the home state by appointment. Project staff are available to attend out-of-state awareness

meetings (costs to be negotiated). Training is provided at project site (costs to be negotiated). Training
is also conducted at adopter site {costs to be negotiated). _ .

’ .
t .
H

Helen Reichman, Project Director; The Child Development Centers Lark View School; 17200 Pinehurst .
contact Ln.; Huntington Beach, CA 92647. (714) 848-8407 or 964-3229." . . e

\

Dezéiopmental Funding:  USOE ESEA Title IV-C R JDRP Np;" .7?-21 Approved: 5/23/19

Compiled Sumier 1980 .



PRO’EC"' COGNITIVtIl._YxO.RIENTED PRESCHOOL CURRICULUM

)

deSCﬂPwrs Art, Aur'all§ H_andic‘apped, Co_nﬁhuhi"t':étjion Skills, Learning Disabilities, Mainstreawing,
: Mentally Handigapped, Orthopedically Handicapped, Preschool Education, Problem Solving,
Special Education, Speech Handicapped, Visually-Handicapped

ml’gﬂ GUd'ence Approveil by JDRP for preschool children of all abilities.

>

- descr ,ptlﬂn A preschoof program with the designated purpese of mainstreaming mildly and mederately
yhandicappe% children with nonhandicapped children.,

The Cognitively Oriented Preschdol Curriculum is an open framework model derived from Piagetian theory. The
curriculum originated from one of the first early childhood intervention programs of the 1960s, the Ypsilanti-
Perry Preschool Project, and was| further developed with funding as a demonstration project in the First Chance
Network for preschool handicapped. Through designated key experiences.for children, teaching and parenting
strategies, and child-observation materials, the curriculum provides a decision-making framework, Within this

. framework, teachers design a classroom program that reflects the expressed needs and interests of the children
being served, This approach emphasizes the identification of the child's status on a developmental continuum by
examining his/her strengths and accomplishments. The project views discrepancies in behavior between handicapped
and nonhandicapped age peers as developmental delays, not as deficiencies. Basing their tasks on this orienta-
tion, teachers initiate developmentally aporopriate experiences in the classroom that reflect the basic long-
range goals of the program. These goals are: to develop children's ability to use a variety of skillg in the
arts and physical movement; to develop their knowledge of objects as a base of educational concepts; to\QEvelop
their ability to speak, dramatize, and graphically represent their experiences and communicate these expexiences
to other children and adults; to develop their ability to work with others, make decisions about what to ab\and

~ how todo it, and plan their use of time and ‘energy; and to develop their ability to apply their newly acquired
reasoning capacit, in a wide range of naturally occurring situations and with a variety of materials.

The plan-do-review Sequence encouriges children to achieve these goals by involving them in decision-making
and problem-salving situations throughout the day. The-teacher's role is to support ‘the children's .decisions
and encourage them to extend learning beyond the original plan. Similarly, teachers rely on a basic room’

" arrangement and datly routine designed to stimulate and support active learning.

euidence Of effectiueness Program children demonstrated significant gains on the McCarthy Scales in

R ] the areas of verbal, quantitative, general cognitive, memory, and perceptual
development, as well as in prol}]eln-solving skills and social :skills (as measured by classroom observation).

i

. . ) . .- .
. J . . N

_ training for the classroom teaching feam is required.

3

o -: .,'m'p,.ementation reqﬁirements The hode)l can be used by an ir;dividual classroom. lnse'rvi.c‘e.

. ) . . . . .\. ' . Loy .
i c' r u'r n .. The approximate cost per child for the initial year of implémcnta't'ion is-
ﬂnan ,a, eq Ireme Is : $171 for peérsonnel traiming,|$55 for materials, and $23 for trainer travel.
" Total cost for the second and subsequent years is $48 per child. (Gost calculations assume that the curriculum

is being adopted by an existing program; personnel and facility costs for the classroom are not taken into
account. : . ~ W ; '

N

seruices auai,ab’e An NDN-funded Developer/Demonstrator project. ‘An OSE Handicapped [Children's. Early
. . Education Outreach Program. ' :

Awareness materials are available at no cost. Visitors are welcome at project site by appointment.’ "Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training i$ provided

at project site (expenses must be paid). ~Training islalso conducted at adopter sites (expenses must be paid).

N

Bernie Banet, Acting Director; Preschool Education"‘bépa'rtment; High/Scope Educational Research
contact Foundation; 6007R. River St.; Ypsilanti, MI 48197. (313) 485-2000. ; .

v

Developmental Funding: USOE BEH ' - -JORP No. 79-9 Approved: 3/28/79
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PRO]ECT comuu’xcmbn PROGRAMS

Education, Speech Handicapped _ ;

(ﬂgstli’]t()rs Communication Skills, Kindergarten, Learning Disabilities, Preschool Education, Special

target autﬁence Approved by JORP for children ages birth to 6 in early childhood programs with

identified or suspected communication deficits (not related to current hearing loss).

.

N dBSﬂ'lpthﬂ A program to hefp young children who have a variety of communications and Language handicaps.

i
The Communication Programs serve classes of young children whose delays and disorders result from a variety of

known and

unkriown etiologies frequently-accompanied by other developmental lags or associated handicaps. The

program of fers training for classroom teachers and Communication Disorders Specialists (CDSs) in classroom
management of communication behaviors. It also provides experience in team decision making.-” Teachers and/or
parents are asked to identify their concerns about a child's communjcation ability or language skill. Assess-
ment tools are used to support the concern and document the severity of the problem. Data taken during class-
room activities provide supplementary information that is used in the planning of management strategies. Team
members plan individualized programs for each child, arrange for implementation of these programs, and see
that data are gathered. ~Individualized instruction essential to management of target bchaviors is achieved by
furthering commanication skills in every activity of the school day. All lapguage proyrams are related to the
child's communication needs in the environment. Mutual decision making.and implementation of programs immedi-, .
ately useful to the child are critical elements of the procedures. Personael i{vained in this program have
jdentified the following competencies as uniquely acquired at the training site: abitity to identify language
problems through classroom observation; ability to plan management itrategics that can be implemented in the
classroom; ability to arrive at decisions with members of a different discipline. The classrooms are staffed
by teachers and Communication Disorders Specialists who work togecher. Teachers provide the basic programs
that give.the.children opportunities to acquire and practice developmenielly apuropriate, skills. * In addition,
they manage the day's activities so as to encourage communicative interaction and to provide.opportunities for
éhildren to practice new language behaviors. The CDS assisis the tuzacher in developing strategies to promote

, communication.and plans and implements finely sequanced pragrams in o variety of language areas. Parents are

“an integral part of the team and are involved in the entire process from the time the first goals are estab-
]ished. They are invited to observe regplarly and are involved in the home programs when appgopriate.

(Communication Programs and Programs for Childrén with Down Syndruﬁe were-both developed by the Model Preschool
Center for Handicapped Children, University of Washington, Seattle.) :

s

eUidenfe O’ eﬂettiueness gqnge of? monthly gains in months for project students, 1973-74 -- Peabody
’ : ¢ 1C

and Language_DevéIOpmeht/Receptive Section: 1.30-1.86; SiiiD/Expressive Section: 1.67-2.05.

ture Vocabulary Test: 1.18-1.50;. Sequenced Inventory of Communication

o

v

¢

imp'ehgentaﬁon i‘equirements ~ The '.;ss.enti'al. components needed to ilmpl ement t.he Comnuni‘c-ations .
’ ) . Ordinary

Model are a teacher and a .CDS speech-language clinician.

school materials and room arrangements are.used.- Developmentally ordered assessment tools are needed to document

3

-

y

-

child progress. Training can be provided at the project site or at the Experimental Education Unit. .

. [

’ ﬁnandﬂ, reqUirements _ Local costs include sa1arA1e's for qualifiéd tea"cher; and CDS';" equipmen:é, ’

Q

ERIC

Aruitoxt provided by Eic:

program.

ser(’kqs available - A NON-funded Developer/Demonstrator project. 'An 0SE Handicapped .Children's Early

supplies, building maintenance, and transportation typical of“any quality
' ' i

-

, Education Outreach Program.

.. 3 cod - N
Awareness\materials are available. Visitors are welcome. Inservice sessions can be arranged on request (costs

to be arrénged). Training is conducted at the projest site (adopter site must. partially subsidize trainer costs

as well as\cover its own costs). Training is conducted out of state (expenses_must be paid).
attend out-pf-state conferences (expénses are covered)._ . . . T [

Project staff can

contact Education Unit, WJ-10; Child Development and Mental Retardation Center; University of Washington;

Rebecca F. DuBose; Director; Mode] Preschool Center for Handiéaﬁped Children; Experimental

Seattle, WA 98195. (206) 543-4011.
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,mp’ementa"on requ"'ements One full-time teacher must be a skillful and resourceful. reading '
R I . : teacher capable of individualizing instruction and demons'trating

PROJECT THE COMMUNICATIONS WORKSHOP (CWS)

N
dCSCﬂptOt’S Cross Age Teaching, Learning Disabilities, -Mainstreaming, Perceptual Development, Remedial

Reading, Secondary fducation, Special £ducation, Team Teaching ] _

target' UUd'ence . | Approved by JDRP for cross-graded learning-disabled readers with basic skills_remedial
' reading needs, grades 7-12, and for special education teachers, remedial reading .
teachers, and supplemental teachers. This program has been used .in other settings with students.qualifying
for compensatory -education, grades 7-12, and for supplemental instruction, grades 2-6, but no evidence of effec-

tiveness for the latter groups has been submitted to or approved by the Panel.

‘descr 'P"on An afteanative classnoom managémegut system providing for teacher-student accauntabd};ty and
. self-discintine, which provides teachens with skifes, strategies, monitoring capabilities,
and attitudes necessany for implementing a cost-cffective basie shills neading progaam.

Five essential elements support the Communications Workshop model: a personal,,humanistid philosophys" an activi-
ties monitoring system; a -program monitoring system; student motivation strategies; and intervention strategies.
The humanistic philosophy is based upon respect for the student as an individual and on the teacher's.role as a
facilitator of learning in a family-like atmosphere which fosters personal.pride and 2 positive response to the
academic setting.. Student responsibility for hi$ or her own academic program nurtures self-motivation and self-
discipline. The student activities monitoring system relies on systematic personal observations to yield data
regarding amounts of time spent in over 100 possible classroom-activities, patterns of time usage, materials
used, instructional grouping, and actual sequences of activity selection. The program monitoring system_ permits -
- rapid collection and succinct posting of a wide range of data relative to each student's program, providing in-

- formation regarding quantity and level of work completed. The system signals the néed for teacher intervention
and permits early detection and correction of imbalances in stydents' individualized programs. The student,
motivation strategies enable the team to create and sustain student interest and ate used to modify negative or
inconsistent behavior through personally planned interactions.. The intervention’strategies enable. the team to
encourage active student involvement in their personal academic programs.and to discourage unproductive "non-;
academic” activities by fostering more positive, personal -teacher-student relationships. These strategies mdy be
used to restructure the classroom environment to achieve desired academic results and provide for teacher-student

accountability.

’

EUl.denCe Of eﬂectiueness Testing with Gates-MacGinitie of reading comprehension indicates that the

) ) average participant learned 5.52 times faster than prior to entering CWS.
In vocabulary knowledge, the ‘average student learned 5.66 tiines faster. CWS students showed’ significant improve- .
ment in attitude toward—scthool and self as measured by Piers-Harris Children's Self-Concept Scale and [.0.%.
School Sentiment Index. ’ : S

—

2 humanistic attitude toward teaching. ' Two part-time supplemental teachers who complement this style of teach- -
" ing.are also'needed.’ If Students in the program are to be classified as perceptually -impaired, teachers must be’
- properly certified.” The physical setting should maintain an informal, open atmoshpere, and classroom furniture

that permits freedom of movement should be used. One’or several units may be implemented, depending upon need.

© -Start-up cost: approximately $140, including four sets of teacher manuals
f'nanc'a’,. requ'rements 3 . at $35 per set.- Each set includes teacher's guide and student activity/
program. monitoring manuals. A wide variety of commercially available materials and AV equipment already found in
most classroom$ is used. Other.possible start-up costs:’ travel to adopter. site, substitute salary for three.
teachers. Reassignment of personnel can prevent additiznal cost for stqffing. ” .

e

- >
”

. SerUiCES auai’ab’e . "N? special-netv;ork funding supports this project*s dissg‘mina.t'lon efforts.

Awargneés materials are available.at-no cost. —Visitors are welcome by appointment. Project staff can attend
out-of-state conferences on weekends and in summer (expenses must be paid). Training is provided at project
site .(adopter pays only .its own costs)." “Training can"be conducted out of state on weekends and, in summer’
(expenses must be paid). Alternate contacts: Bernard.S. Shore, Director of Special Services, or Aubrey J. Sher,

"-' Superintendent of.Schools; same address as below. ,

e ) : - B
. John E. Cowen, or Joseph A. Bukovec; Communications Workshop (CHS)1_Ieaneék School System; '
conmtact 7 v. Forest Ave.;-Teaneck; M 07666. (201) 837-2232, ext. 313. - ) _

‘Developmental Funding:  USOE ESEA Titles III and IV-C _ - .~ JDRP No. ‘78-191  Approved: 6/5/78
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A COMPREHENSIVE PROGRAM FOR HANDICAPPED PRESCHOOL CHILDREN AND'TAEIR FAMILIES IN RURAL

l PROJECT  fSoisrerenstue oo :

destrlptors Home Instruction, Multiply Handicapped, Parent Education, Preschool Education, Rural Schools,
Screening Tests, Special Education ’ .

target audlente Approved by JDRP for multicategorically handicapped preschool children, birth
) . : to age 6, and their families. .

i
f \

descr lptlon A comprehensive preschool program providing fon maximal growth and development of hand{capped
preschool children and thein families .in nuwral areas. ]

,Tﬁe program consists of four components on a cdntinuum from prevention to intervention. On the prevention end of
A Preschool Screening Program, which identifies children age 3-1/2 through

‘ the continuum is The Magic Kingdom: 1
6 who require more intensive follow-up evaluation and which maintains cost effectiveness through extensive parent

involvement. "Next on the continuum is-Parents and -Children Together (PACT), a parent education program that
provides prevention and early intervention activities. In PACT, parent facilitators are recruited and parent
groups are formed. These groups meet in members' homes to discuss prepared written packets concerning behavior
management and social-emotional, speech and language, motor, and cognitive development. Stimulating to Potential
(STP) begins the intervention end of the continuum, providing in-home education services to handicapped preschool

Children enrolled in STP are seen weekly by a home teacher, who develops individual education plans
Guidance and instruction from the home

The Therapeutic Evaluation
In this classroom . ;

children.
(IEPs) for the children and trains the parents to implement these plans.

‘teacher are provided to parents while they implement the IEPs with their own children.
and Treatment Center (TET@) prevides the most intensive intervention-of the four components.
program, lEPs are developed for each child and implemented by a multidisciplinary staff, with parents observing /

s

. and participating. In both TETC and STP, observational data collection procedures are used to monitor implemen- .
tation and to make program updates and revisions as needed. . . N S , . ) B
’ . : : L . : . i- : N [

!

e . i

evldence Of eﬂect"’eness Effectiveness of The Magic Kingdom was demonstrated through correlation
, : . : .. of results with results from Metropolitan Readiness Test;"of PACT, through
prefposttesting®of coghitive gains by parents, parent effectiveness, attendance, and -projects; of STP, through
* pre/posttesting of children in developmental areas with Alpern-Boll Developmental Profile, which showed.average
gains of .98 to 1.41 manths per month of “enrollment; of TETC, through pre/posttesting of children in developmental -
areas with project-developed instrument, which showed average gains-of 1.2 to 1.7 ‘months per month of enrollment. ,-

1 .
i

]1] 1 (1 .r ments . for implementation of The Magic Kingdom: two déys of training for
I 'p,ementauon requ' ’e ents one paraprofessional; for PACT: "two to three days of training for ;

one professional (a paraprofessional can replicate PACT but generally requires -four to five days 'of training);
for SIP: five days of training for two, professionals;. for TETC;‘ five to 15 days of training, depending|on : Ty

experience’and background, for three professionals. . — )

ﬁnanCia, requirements ". Average costs: . $4 per child .for‘ Ma'i:;ic Kingdom; $30Q per family for PACT =
‘ oy e . “ (including travel and -equipment, excluding space); $1,215 per family per
year for STP; $1,331 per child per year for TETC (including staff, materials, utilities, space, and travel).

seruicesaua”ab,e ‘No,_ special network funding suppor»ts'-:t_-his project's dissemination efforts.’ l
Awareness materials are available. ‘Visitors are welcome by appointment. worksﬁops, speakers, and traiﬁiﬂgVin
all four exemplary program components as well as-follow-up services after training are available at project site

: "and’ adopter site. Costs are negotiable. -

-3 .~ . i :

e .~ William F. Hoehle II.'DirectOr‘of Children's Serviceé; Southeast Mental Health-and
“contact Rretardation Center; 108 S. Eighth St.; Fargo, ND 58103. - (701) 237-4513, ext. 350.

- JDRP No, 79-35 - Approved:

Develgpméptal Funding: USOE BEH 1147779
Compiled Summer 1980 - - L : . L
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. . PRO]ECT COMPREHENSIVE TRAINING PROGRAM FOR INFANT AND YOUNG CEREBRAL PALSIED CHILDREN (C.P. Project)

B

)
.

descrlptors Cerebral Palsy, Mainstreaming, Preschool Education, Special Education

NN

target GUd'ence Approved by JDRP' for children three years of age or younger ‘possessing a primary
’ disability of moderate to severe neuromotor handicap with physical impairment of

severe dimensions limiting motor activity, and the professionals who serve them.

descrlptwn A progham seving children thiee yeans of age and younger having a primany disability of
oL " moderate to severe newromoton handicap with physical {mpainment severe enough te Limit motor
-activity. .
Children admitted to the Cerebral Palsy Project exhibit feeding, speech, and/or language problems. The children
receive.a panorama of services, .including physical therapy, nutrition, psychological therapy, speech pathology,
occupational therapy, special education, social service, and medical service. The primary focus of project
activities is on two instructional programs, the Pre-Speech Program and the Language Stimulation Program.
Parents take an active part in their children's therapy programs, and they are involved through individual and
group conferences with the project social worker. '

To date, 69 2gencies in the following states are replicating components of the program: Alabama; Arizona,
Arkansas, California, I1linois, lowa, Maryland, Michigan, Minnesota, Montana, New Hampshire, New York, Ohio,
Oregon, Pennsylvania, Tennessee, Texas, Washington, Wisconsin. Replicating agencies include school systems,
rehabilitation centers, and hospitals serving children ages birth to three years. Three-member teams from each
. agency. are trained in a six-day Fundamental Guidelines Course, and speech, pathologists are trained in the use
of the Pre-Speech Assessment Scale, which has been specially developed through this project. . )

'
.
) . . - s

e eUIdence Of eﬁectlveness Pre- and posttest data were analyzed'using the Bzoch-League Receptive-

. Lo Expressive. Emergent, Language Scale, Mecham Verba] Language and Developmént
:Scale, Pre-School-Language Scale, and Peabody Picture Vocabulary Test. The mean number of months gained .on three
of five instruments approaches that expécted in normal growth (12 months ‘gain. over~12 months). Data were
collected for three years during demonstration project. ' . :

AY -

. ’

‘,mp’ementat,on‘ requ"‘ements . ¢+ A full-time speech pathologist, a physical therapist; and one other

T ) ‘ . - ~ . ““professional are-required to attend a six-day workshop. The speech

pathologist returns for a course'in the Pre-Speech- Assessment Scale. The adopting agency must reproduce at least
one‘aspect.-of the project (Pre-Speech Program, Language Stimulation Program, or-Parent Participation Program)
within the given. structure of that agency's operation. Evaluative tools and treatment guidelines of the project
.must be implemented within each program aspect replicated. A minimum of three staff members is required on the -
replication teams . BN . -

.

' ﬂnanﬂa’ i‘equ,rements . The three full-time professionals on the team must be allowed paid time
e ’ ’ e off to attend & six-day workshop; the speech therapist must attend an
additional. workshop.- Adopting agencies must pay.-general tuition fee, travel expenses, room and board for each
professional attending. A materials list is available upon request.” . .

!

. Services auai’ab’e " An OSE Hﬂandicappqd Children's Early Educatiop Outreach Program. :No other special
a o network funding supports: this proje;t's‘djsseminati’onvef‘forts. T

Awareness materials are a_vailable. ‘Visitdrs are-welcome By appointment.'. ‘Project staff can attend out-of-state
.  conferences (expenses arj.covered). ! Training s conducted at the'project site for confirmed adopters (project
r

staff-expenses must -be tially subsidized). A follow-up technical assistance site visit is made to each
adopter. . : Do S . . *

vy

. Rona Alexander; Demm'ér-Kiwanis Children's Division;.Curative 2ehabilitation Center; éOOl W.
contact watertown Plank Rd.; ‘Wauwatosa, Wl i;z EN\_ (414) 259-1414.

B Developnental Funding: USOE BEH JORP No. 75-62  Approved: 9/3/75-
. Compiled Summer 1980 B o L L T
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el"dence Of effect’uen@ss In data collected from:l9'/2-75,> parti'ci'patirig children demonstrated an- '

’ . ) . - ‘ ) i . ‘.“.V” - ’ " r . e /. . ..l : ‘ ) .
. Services auai,ab’e . An NON-funded 'Devéloper'//!{emon.f;tratpr project. = ° R A . : s

PRO‘ECT COPE: Cognitivéiy Oriented Pre-Primary -Expe.rience . \

A
- \\
descrlptors Kindergarten, Learning Disabilities, Mainstreaming, Preschool Education, Special Education
target UUd’ence Approved by JORP for preéprimary students in pre-kindergarten, kindergarten,'and

. transitional first grade from low- and middle-income families,-including those
with developmental _lags and learning disabilities.

|

descr lptlon A comprehensive sequentially progranmed preprimary cuwrriculum and management system ‘that
. provides fon individual developmental ghowth and Learning of basic rcadiness skitlls.

COPE's wide range nf activities and objectives (2-6 years developmentally) makes it effective for use with
preprimary children from varied socioeconomic 'backgrounds and with varied learning needs.

The program i$ diagnostic/prescriptive. Based on the child's skills and development at entry, he/she works
through a series of activities to reach advanced objectives. With its well-defined, step-by-step, closely
sequenced levels, the 850-page curriculum is extremely helpful both in determining a child's needs and in
stimulating outstanding intellectual, language, and socioemotional growth. Each level is essentially a mini-
lesson plan complete with objective, materials, method, and evaluation. Children pursue the objectives through
_individualized, small-group, and large-group instruction, as well as in free-inquiry situations.

The curriculum consists of two volumes: the Developmental Area contains levels in perceptual-motor, conceptual-
language, and-socio-emotional development; the Achievement Area contains units of instruction in reading, math,
science, social studies, and health/safety.’ e © .

Teachers and paraprofessibnals who attend a COPE workshop not only learn to use the curriculum materials but
come to understand a complete classroom management system that helps-them .put the program to use in their own
particular teaching situation, . :

AT . . - ' T

: .Y 4 average gain of 2.98 months per month of attendance as measured on the
Slossori Intelligence Test, equivalent to about three times the normal- rate of .growth. Comparable gains were
shown-in testing for language development and socioemotional development. ‘

imp,ementatian reqUirements '_ Program may be inlpl'émentéd.ir{ individual classrooms, a:siﬁ.gfe

. . school, or a district. Any teacher wishing to implement program
and management system must attend a two-day workshop. Workshops are most often conducted at district or regional
sites, with administrators and paraprofessionals frequently attending with teachers. Workshops are also con-
ducted at demonstration site.. Facilities, space, and instructional equipment required .are those typically found
in elementary schools. s - . .

g

E3
A

ﬂnanﬂa, requ,rements One set (two, volumes)/of COPE curriculum reqiired per classroom at cost of
- $50 per set. Wide variety of inexpensive teacher-made and commercially -
available materials may.be used with curriculum. . . .
v - ) ) //

e o

o

Awareness materrials and -fi'lmstri‘p overview available at no cost. Projéét staff available for awareness presen-

“tations at out-of-state conferences and-requested sites. Visitors always welcome ‘at demonstration sites.

Training apnd implementation services offered at project or adopter site. The recipient state or LEA pays all
or-part of -D/D “travel and per diem. At present,/,COPE curriculum materials can be obtained only by attendance
at a train‘ing‘hworkshop. . o/ L o

/
/ [
/ - E

/

< ' Mary Alice Felleisen, Training Coordinator; Project COPE; Research for Better Schodls; 444-N.
contact Third st.; Philadelphia, PA ,19123. (215) 574-9300, ext. 319. . o ‘

Deyeldpmental Funding: USOE'ESEA Title IIl . : JORP No. 75-49 Approved: 5/16/75

Compiled Summer 1980 . . . ’ ¢



| PRO’ECT DEVEl:OPING MODELS FQR SPECIAL EDUCATION (DMSE)

] 2

v

descrlptors Emotionally Disturbed, Learning Disabilities, Mentally Handicapped, Primary Education,
-Special Education, Teacher Education
o~
‘ y
,target au“‘ence Approved by JDRP for students-in grades K-2 with mild emotional disturbance, specific
: learning disabilities, and educable mental retardation. This program has been used

_with the same kinds of students in grades 3-12, but no evidence of effectiveness has been submitted to or approved
by the.Panel. g . . \

descrlptlon A comprehensive management System §on the identification of and {ntewention with
exeeptional students. . R v

The DMSE project is the result of a six-year effort to develop and implement an exemplary management system. The
following -procedures, are incorporated into DMSE's model: early identification of exceptional children, taking
into consideration the student. in relation to his or her total environment; referral of families to appropriate
community service agencies-and monitoring of the service detivery; training of regular and exceptional-chiltk\
teachers. ' o o ’ . X

The project offers training to an interdisciplinary team of district-level personnel designated to carry out DMSE’
procedures in adopting school districts. The team is composed of the exceptional-student education coordinator,
school psychologists, school social workers, and ‘consulting teachers. Training defines responsibilities for
individual members of the team to eliminate duplication of services. School psychologists are trained as turnkey -
- trainers to present the Identification Workshop, which trains general educators in the characteristics of excep-
tional children and fosters more appropriate referrals. Consulting teachers are trained as turnkey trainers to
present the IEP Workshop, which provides training in writing Individual Educational Programs (IEPs) using the
validated DMSE model, which conforms to P.L. 94-142. The workshop addresses P.L. 94-142, curriculyn sélection,

and the writing of behavior objectives.

- A Total Prdgram Manual, which outlines identification and intervention procedures and includes reproducible
sample forms, is used ‘in training. 'Monitoring and technical assistance is .available following training and
implementation of procedures. M oL ’ ’

3

'

1 . ) - .
Voo E . \ : !

. : . . . . e
eu,dence Of eﬂect‘ueness " Sixty-two, children living in two rural low socioeconomic level counties
’ . R were evaluated in the classroom on ‘the basis of.the number of criterion-
referenced short-term 1EP objectives that were mastered directly following. instruction. At least 80% of the
- students mastered 80% of the prescribed/instructed objectives.

i .

ST lmp,ementa“on requu‘ements . THe DMSE -identification and intervention procedurgs are available,
: : . ’ . : for adoption/adaptation as a-total management system. A school
system ¢an implement the procedurss immediately following one to three ‘days of training, which can be arranged
either at-~the demonstration site or the-adopter si%e.u Implementation of the procedures requires the purchdse of

a Total Program Manual. ) . o

: . / : ) ’ ) coe s )

‘ .- .8 .
r ’ s ) t

' ﬂnun_ﬂa’ requ,rements* The cost for-adoption/adaptation varies according to school system size,
L . o degree of imngmentation, and existing personnel. Program materials

réquired: Total Program Manual, $20. - . : . _ , ‘

° - . N ‘c' -

o - ; .

- . o 1 - N 1

SerUices auai,ab’e An NDN;funded:Develépef/Dembnsﬁfator pro_]‘ectl.~ ,.

v ’ Awareness materials are available at no cost.- tors are welcome by appointment. Project staff are available
to attend out-of-state awareness meetings (costs to.be negotiated). Training is provided at project -site (adopter
pays only its own costs). Training-is also conducted at adopter site (expenses must be paid). ‘L .

'

5

i

contact Doesorah King, Director; DMSE:Project; P.D. Box 499; Monticello, FL v32344. (904) 997-3781.

. . . ° \' B
Devélopmeﬁtal Funding: "USOE ESEA Title IV-C JORP No. 79-6. Approved: 3/16/79*
Compiled Summer 1980 B .
| ’ «
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l PROIECT EARLY PREVENTION OF SCHOOL FAILURE . B

i

deSL'ptors Bilingual Educationy Kindergarten, Learning Disabih‘t'ies, Mai,nst;‘eaming, Primary Education,
‘ ‘ Screening Tests,. Special Education, Speech Handicapped . B

target GUd'ence Approved by JORP as a screening and curriculum program appropriate for children age
4-6. : - ,

s )
descr lptlon A program designed to prevent school failune in children age 4-6 through early Qf% jication
and nemediation of developmental Ceanning deficiencies that would adversely agfect bein .
school pergonmance. . .

. The goal of the nationally validated Early Prevention of School Failure program is achieved by successful accom-
4 plishment of the following objectives: screening-all-kindergarten and/or first grade children to identify their
skill development in the modalities of language development, fine and gross motor, and auditory and visual per-
ception necesSary- for success in formal. reading and writing curricula; providing professional training for
teachers so that they may acquire skills and competencies in providing successful learning experiences for all
children (talented, learning disabled, etc.); providing special education services for children identified as
having moderate or Severe learning problems; providing management guidelines that include parent volunteers and
learning center concepts for greater individualization in the learning environment. - .

[

, In addition to using educational strategies aiready found successful, a teacher should provide 20;30 minutes of
small-group and/or individualized activities daily (based upon screening results and utilizing EPSF mdnagement
system) for all pupils. L ) :

. Early Prevention of School Failure program materials include screening instruments, classrocm managément guides,'
< classroom activity guides, and parent materials. - o .

(Ear]y'Preventfoh of Scho;ﬂ fFailure-and Early Prevention of School Failure Migrant Program were both dev'eiop'ed by ‘
.the Peotone-School Dis}rict 207-U in Peotone, [1linois.) : : _ o

eUidence' Of effe'_ctiue;less' Evaluation data denlxonstr!ate thatachievement grﬁwth in all modality areas

. . exceeded project objectives. Further, children initially identified as
having severe learning problems made sufficient achievement gains,. proving' that early identification prevents
failure when children are screened and given a systematic educational follcw-up.’ ) .

- - 5

'mp’ementaﬂon requ,rements A team of at least four (including kindergarten and/or first grade -
. . teachers, special education teacher and psychologist, speech -
- .teacher, and an administrator) is involved in a two-day leadership training workshop to become competent in
utilizing screening..instruments, staffing, educational._planning, and management“systems. Involvement. of parents
is encouraged. Follow-up by proje.t site determines effectiveness "aTong with growth as shown' on the pre/post-
testing data. S N . : ) ‘ \

!
!

ﬂnanﬂa’ requ,rements, ‘ Cost of a two-day Teadership training session at project site and/or Tocal
- . ' school site for school district team (minimum of four persons). One "
set.of curriculum guides and.screening materials,”$100 per set for each team involved in]eadership training.

Cost of substitutes for a one-day follow-up inservice training for adopter team.

- A

SerUices uuai’ab’e - An NbN-%unded Developer/Demonstrator pf'oj‘ect."‘

Awareness materials for interested adopters are .available, as.are a two-day leadership training session, curric- .
ulum materials ‘based upon screening results, sc‘reen'lng instruments, and a follow-up by project site. -

1

0 Lucedlle Her:ner, Project Director; Peotone School District ,2.07’03-1i4 N. Second St.; Peotone,’
contact 1L 6osss. -(312) 25843478. : , ’

B,
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. | PRO’ECT ‘ELSME.RE PR?JECT

-9

descnptors ) Adolescents, Children, Daily Living Skills, Mentally Handicapped, School Community
- . Programs, Special Education, Vocational Education, Work Experience Programs

3

- target GUd'ence Approved by JDRP For students age 5-21 classified by child study teams as trainable

. i . mentally handicapp&d (TMH). .
descrlption A basic skilEs vocaticnal program fox trainable mentally retaided age 5-71 that scaves-ad a
I — “nodel for districts implementing special education programs {n compliance with PoL. 94-142,

The Elsmerg Project meets the individual needs of. TMH @tudents by providing individualized instruction in five
essential areas: academics, socialization, independent living, prevocation, and vocation. For each area the
curriculum has a double orientation. First, the program emphasizes the acquisition of self-sufficiency to the
highest degree possible. The project prepares students to function in the community, to work, travel, shop,

. enjoy leisure time, and relate to others. Second, vocational skills are presented through these learning areas.
Thus, skills and attitudes necessary for engaging in work are emphasized in all learning areas.

Each student is exposed to a simulated work atmosphere, punching a time clock, and so on. Students are involved
in rudimentary training and work activities such as assembling, packaging, and collating. More accelerated
.students participate in a formalized vocational training program which reflects community manpower needs. On-the-
job training is provided for.students in the final stages of the training progrem. Each student's level of func-
tioning is determined by the Glassboro Trainable Assessment Profile (G-TAP), a project-developed instrument also
used to measure student growth over time.

Because area business leaders are potential employers of TMH citizens, community involvement is an integral part
of the project. On-the-job training and student job placement occur through cqgmmunity involvement. Advisory
groups and service organizations assist the project by advising on the skills necessary to prepare students for

particular jobs.

' » Pafent interest and participation is anotheracombonent in the success of the Elsmere Project. Parents are pro-

vided the background required to perform activities at home that reinforce vocational skills taught at school.

, v

eUiuence Of Effectiveness Data collected three years after project implementation at the Glassboro

site indicate that project students score significantly higher in indepen-
dent living, socialization,.and prevocational skills than a matched control group.. In addition, 67% of €lsmere

graduates have jobs in sheltered or competitive settings. .

'

imp,emental:ian reqUirements * The Elsmere Project is best adoptéd at the school level, but

X smaller units (one, .two, or three classrooms) can make partial
adoptions. A three-day training workshod must ‘be attended by teachers and participating administrator(s).
Adopter agrees to use project-designed studer: evalvation scale and to furnish data for ccmparison. Strong
administrative support helps to ensure successful adoption. . :

ﬂnanﬂﬂ, i'eql"rements Start-up costs for training and curriculum materials: approximately $60
. ! : - per teacher. "Costs for vocationally related equipment and supplies
vary, depending on resources available..--Maintenance costs are minimal. ‘ .

.

services auai,ab,e ZAn NDN-funded Develope‘/Demonstrator, project. : ,

Awareness materials are available at no cost. Visitors are weleome by appointment at project site and at
additional home-state demonstration sites. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is provided at project site (ddopter pays only its own costs).
. Training is also conducted at adopter site ?costs to be negotiated). :: - -

.

IZat DeMaris, Project Director; The Elsmere School; Ellis St.; Glassboro, NJ 08028.

contact (609) 881-5669.
Developmental Funding: " USOE ESEA Titles III and IV-C Z JORP No. 79-23. Approved: 5/17/79
Compiled Summer 1980 . ) ,
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PRO]ECT ENGINEERED CLASSROOM FOR STUDENTS WHO ARE BOTH EDUCABLY MENTALLY HANDICAPPED AND BEHAVIORALLY

HALADJUSTED . ~
N
3 i bl 1 '
. desﬂ"ptors " Elementary Education, Emotionally Disturbed, Learning Disabilities, Mainstreaming,
Mentally Handicapped Special Education . .
target UUd'enCe Approved by JDRP for mildly handicapped (educable mentally handicapped, 'learning

disabled, emotionally disturbed) students, grades 1-6. This program has been used
in other settings at the secoqdary level, but no‘evidence of effectiveness has been submitted to or approved
by the Panel. ) o

.

descr lptlon A cu.agnasac teaching progham that provides uzd,deuau’ed uwmucaan and engineerning of
time and behavion fon handicapped students. )

The Learning Center lnstructor, through daily prescriptions or lesson plans, provides each student with a
highly structured program in the cognitive and affective domains. Behavioral management skills are emphasized
as well as academic growth. The design of the program requires a basic commitment to a least-restrictive
alternative program for handicapped students. The design provides direct service to both student and teacher;
it is flexible and adaptable, enabling a staff1ng ti7m to.plan a program to'meet each student s educational
needs. -

»
s

‘Project results demonstrate marked improvement, and teacher, student, and parent.attitudes are pos1t1ve. As
a result of the p oject, the degree of integration of the special education students into the reg:.!ar classroom
is so-high that it difficult to tell the handicapped from the non-special education students.

One of the concepts making the program unique is the degree of input the regular classroom teacher has in the
program. The teacher is involved in every phase of referral and staffing. He or she continues to be the
youngster s homeroom teacher, even though the youngster spends time in the Learning Center. Ffor each child
in the program there is a two-way responsibility; Learning Center teachers and regular classroom teachers must
communicate. Regular teachers are responsible for meeting each student's_educational needs, and if the student
- is staffed in the Learning Center, the LearnIng Center teacher has a respons1b1]1ty to monitor the student's
total program. Parental communication is guaranteed by four required home contacts during the year. Through
their role in the program, the regular classroom teachers have become more knowledgeable about handicapping
characteristics and more competent in working with handicapped students.

&

eUidénCe Of eﬂectiueness . Some student outcomes (class averages) -~ behavioral rating (five-point

. scale): pretest 2.70; posttest 3.61. Self-concept (preferred responses
on 25-question scale): pre 13.64, post 14.97. WRAT, reading: pre 2.73, post 3.38; spelling: pre 1.97; post
2.85; arithmetic: pre 2.10, post 2.90.. Parent questionnaire: 100% positive on all'questions (91% return).

imp’ementau'on requirements At least three people -- an administrator, a regular classroom

teacher, and a special education teacher -- attend a three-day
workshop (location and costs to be'arranged). Adopter agrees to use same student evaluation scale as project
and to furnish results for comparison. D/D agrees to three days' consultation during first year of adoption
at site. Project requires district commitment and recommends operating in one bu1ld1ng the first year. A
classroom, a qualified teacher, an aide, and a variety of materials are required.

v

ﬁnancia’ requirements " .District must employ teacher and aide. Materials and supplies cost $5,000

initially. Other costs depend on what adopter has available, such as
furniture for room of 15, audiovisual equipment, etc. In D/D district, cost would be $20,000 for teacher,
aide, and materials during first year. °

seruices ava"ub’e No special network funding supports this project's dissemination efforts.

Initial awareness material (brochures, videotapes, live presentations) are available at no charge. Awareness
“manual and one-day conference (at project or ‘adopter site) are a}so available {(costs to be arranged). Visitors
are welcope by appointment at several sites. After signéng of adoption agreement, a three-day workshop is offered
at project or adopter site (costs to be shared). Three days of consultation are free during first year as long
as funds are available. \
4

. Robert H. Ostdiek, Federal Programs Coordinator; Papillion-LaVista Public Schools; 420 S.
contact washington st.; Papillion, NE, u'B046. (402) 339-3411.

Developmental Funding: USOE ESEA Title IIl - JDRP No. 74-84 Approved: 6/6/74
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PRO’ECT PROJECT ERIN: Early Recbgnition.'lntervention Network.

. destriptors Aurally Handicapped, Emotionally Disturbed, Kindergarten, Learning Disabilities,
. Mainstreaming, Mentally Handicapped, Orthopedically Handicapped, Parent Education, Performance
Based Education, Pfeschool Education, Special Education, Speech Handicaps, Teacher Education, Visually Handicapped

.

target HUd’eﬂCE,’ Approved by JORP for children ages 3-7 with mild to severe handicaps in mainstream or
special settings, competency—based training programs for regular and special teachers,

program coordinators, and narents.

descrlptlon A competency-based training progham fon teachens, coondinatons, and parents in the modigica-
tion of environment and materials and in adult intervention to assist young children with

special needs in neguban and special education settings.

The ERIN System is being utilized for children ages 2-7 and their parents both in special preschool classroom/

. home programs serving children with moderate to severe special néeds and in regular early childhood (nursery,
Head Start, day care) and primary (K-1) programs serving mainstreamed mild to moderate special needs children
integrated with their peers. )

Personnel involvement/training requires each teacher to implement a sequenced program of observation and curri-
. culum modification weekly for two or more children with special needs. The sequence of units fits into the pro-
gression of the school year. The order of units can be changed to meet a system's individual needs. A local
coordinator is trained to take over local training and monitoring of the program. The ERIN training program for
adults (special or regular teachers and coordinators) provides the equivalent of three to six college credits
through attendance at a week-long Institute, plus on-site consultation by ERIN staff. A coordinated parent

program for both special and mainstream children is optional.

The child's Individual Education Program is implemented in large and small groups and individually. The teaching

adult organizes his/her own learning environment to facilitate participation (social-emotional-affective). body

awareness and control, visual-perceptual-motor, and language skills. Depending on the age of the child, these

are organized into self-help, developmental concept, and academic readiness content areas. Initially, the curri-

culum approach focuses on general classroom/home modifications of the physical space and daily time units, learn-

ing materials and their organization into learning sequences, the grouping of children, and teacher cueing/moni-

toring. This is followed by the teaching of specific skills to subgroups and/or individual children by the

teacher, parent, or volunteer, with much greater intensity in specialized programs. ’

| 4 ‘ |
BU’dence Of eﬂecuueness Specialized programs: preschool children (moderate to severe special
needs) gained five extra months' development during a six-month period
(McCarthy Scales of Children's Abilities). Mainstream programs: K-1 children (mild to moderate special needs)
showed greater gains than control children on McCarthy Scales, Metropolitan Readiness Test, and Preschool Screen-

ing System.

imp,ementation requirements Initial five-day Institute for teacher/coordinators, plus classroom’
site visit(s) by ERIN con-

follow-up by local coordinator, with on-
sultant during the first year. Strong administrative support and a multiyear involvement of geometrically de-
creasing ERIN support is necessary for implementation of a range of regular and special classroom and home teach-
ing components. :

, . 1 |
ﬁnﬂntiﬂ’ reqUirementS\ Costs of program replication include Institute fees ($250 per local coor-

, dinator/trainer), tracher packets ($25 per teacher), and’a coordinator's
material kit ($250); cost of staff training; and travel and per diem for ERIN staff member providing follow-up
monitoring. Maintenance involves no appreciable increase in most districts' current operating expenses.
Materials required for program implementation are already found in most early childhood classrooms.

.SérUices ﬂUﬂ"ﬂb,e - An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
Education Qutreach Program.

Awareness materials are available, including price lists. Visitors are welcome at centers in the Northeast and
Florida by appointment. Five-day Institutes are held in summer, or on request for self-contained groups. Insti-
tutes and on-site training and consultation by ERIN staff are available at part-cost if adopter's setting fulfills
BEH/HCEEP criteria, or on individual contract to school systems and agencies.

@

Trudy A. Schrandt, Project Disseminator; Project ERIN; 376 Bridge St.; Dedham, MA 02026.
contact (617) 329-5529. ,

4

Developmental Funding:  USDE BEH ' JORP No. 78-18B6 Approved: 7/13/78

Compiled Surmer 1980

Q . ] 18 - 9,
ERIC . - °9

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

PRO]ECT CEVERY CHILO A WINNER With Movement Educatién

(1351”1‘)t(’r5 Aurally Handicapped, Emotionally Disturbed, Kindergarten, Learning Disabilities,
) Mainstreaming, Mentally Handicapped, Movement Education, Orthopedically Handicapped,

Physical Edqcatioh, Self Concept, Special Education; Speech Handicapped, Visually Handicapped

targe:t audiente ) Approv_edAb_y JORP for students, grades K-6. AN

v

descr lptlon * An individualized mevement education progham providing mainstreaming and success experienced
: don all children regardless of physical or mental ability. : _

The program design provides developmental movement experiences for children centered on themes of space aware-
ness, body awareness, quality of body movement, ‘and relationships. These themes are taught through creative
games, creative dance, and educational gymnastics. Competition is found in the program only when child-designed.
The project slogan, “Every Child A Winner,"” finds expression through the discovery learning approach to teaching
movement. Students are encouraged to reach: their personal ‘potential, and "winning" occurs as each child does

his or her best. ° . ) . - .
Every Child A Winner -- Lesson Plans inciudes 31 behaviorally stated objectives, with lesson plans written to’

_enable teachers to meet these objectives. Training is designed to help classroom teachers and physical educa-
tors implement the lessons. The lessons are designed to enhance the child's self-concept and to improve aca-

demi¢ skills as well as movement ‘skills. . .

Phase [ Training (three days) includes an accountability model for program implementation, teaching techniques
for Every Child A Winner movement lessons, and sessions gn'public relations related to successful implementation
of the program. Phase II Training (two-day continuation) provides detailed information on refining students’
movement skills and assistance in implementing in the upper- grades. :

Project should be implemented first in K-3, with a plaﬁ for expandiqg to K-6.

eﬁi'dence Of eﬂectweness Evaluation was conducted on students grades 1-6 ovsf’a three-year
cluded the Washington

: period. Pre- and posttesting on a random sample i
State Fitness Test, AAHPER Fitness Test, Minnesota Motor Skills Test, California Inventory of Personality, and
the SRA Math and Reading Test. The data showed improvement in all areas, physical fitness and motor skill

levels bging elevated significantly (p < .05):

'mp’ementaﬂon- requu’ements Program can be conducted t}y classroom teachers and/or physical

: . educators. Pupil-teacher ratio 1:30. Five-day training is essen-
tial, with a plan for additional inservice at the adopter site. Facilities needed are a multipurpose room or
indoor area large enough for participation, as well as outdoor space to conduct movement lessons. Schedule of

30 minutes per day, five days per week. Equipment for each child beginning at kindergarten or K-3 from list

supplied by project. Training materials and resource books are required. A signed agreement is required

between the project director and adopter.

f’nanaa, requn’ements Training materials: one copy per training participant, Every Child A
Winner...A Practical Approach to Movement Education, §7 —EL—'_eac . Resource

book list and equipment 1ist supplied by project. Costs vary depending on number of students involved.

SerUices aua"ab’e An NDN-funded Developer/Demonstrator project.

Project consultants provide technical assistance 3ad training in program implementation to contracted adopters.
Phase I and Il Training is conducted at deve1oper or adopter site. Training materials are obtained from the
project. One-day awareness training.is provided at demonstration school sites for potential adopters; this
includes detailed information on adoption requirements and a tour through the program. Awareness packets
available on request. Visitors welcome twice weekly October-April. Contact 0/D two weeks in adance.’

N\,
N,

Martha F. Owens;-Every Child A Winner; Irwin County Schools; Box 141; Ocilla, GA 31774,
contact (912) ass-7098. o

Developmental Funding: USOE ESEA Title III JDRP No. 74-60 Approved: 6/6/74
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PRO’ECT< FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVITY (Seton Hall Program)

descrlptors Aurally Handicapped, Emotionally Disturbed, Home Instruction, Learning Disabilities,
. : Mainstreaming, Mentally Handicapped, Orthopedically Handicapped, Parent Education,
Preschool- Education, Special Education, Speech Handicapped, visually Handicapped

tﬂl‘get UUd'ence Approved"b_y JDRP_ for children age 4-5 -- mainstreaming, special -education,
. Title I -- and their parents.
descrlptlon A phrogram that prepaies the parent Lo be .t;w chitd's fiwt and most sdignificant teachen.

" A child's capacity to learn is not entirely inherited, but is developed. Most of a child's basic intelligence
is formed by the-time he/shé reaches school age. Parents are very effective educators, but need information on
teaching methods and materials. Home environment has a greater effect on academic achievement than does the
quality of the school. A warm, intimate, continuous loving and sharing can grow from-the parent's role as first
tcacher. Such relationships with parents give the child support, confidence, motivation, and feelings of self-
worth basic to continuous success in education. This is the philosophy basic to District 742's venture in early
childhood/family education. Beginning at Seton Hall with four-year-olds and their parents, the program has
expanded to include sites at all elementary schools in the district. This activity is funded by Adult Voca-
tional Education, Community Education.

Family Oriented Structured Preschool Activity is designed to involve all parents and their four-year-old children
in preschool activities that stimulate and reinforce interaction within the family. Parents accompany their
child to the neighborhood elementary school once a week from September to May for a two-hour session. While at
school, parents work and play with their children at learning stations set up in basic skill areas within an
environment designed to meet the developing needs of the whole child. Parents observe formal model teaching and
informal child-teacher interaction. They participate in a discussion group, facilitated by a parent educator,

in which they receive support and information.. In this supportive, caring environment, they learn how to be with
their child as they teach. They choose home-activity kits designed to promote parent-child interaction and growth
in basic skill areas, based on a validated assessment of the child's skills. :

(Funds were provided by two private foundations to begin deveTopment and implementation of a new program in the
fall of 1977 serving parents and children 0-4 years of age.)

eUldence Of eﬂectlueness Evidence of cognitive growth of the child is clear. The evaluation design ~~

measures the number of skills participants have when entering and leaving
the program. Of 22 skills assessed, participants possessed dver 25% gore than comparison group. Parents indi-
cated gains in personal development, parent-child relationships, their roles as parents and teachers, their
ability to use the community as a learning resource, and their partnership with schools to their childrens’
profit.

-,mplementaﬂon requ,rements Adoption may be total or partial (to be negotiated). sStaff: a

. parent educator and a teacher or teacher assistant. This staff

can be part- or full-time, depending on nunber of families served. (Example: 30 families =. three groups at
two hours of contact time per week = six hours.) Facilities: a room for parent discussion group and an early

. childhood room. Many sites use a kindergarten room after school hours. Training: a two- or three-day
workshop. . : .

i

ﬂnanﬂa’ requ"‘ements Materials: a guide to establishing and directing the program, $25; Parent
: Handbook, $8; In-Center Learning Stations, $6; Children's Room Curriculum,
$6; Parent Discussion-Group Curriculum, $6; At-Home Activity Kits, $30; supplemental at-home activity kits, $22.
(A11 available only to adopters.) Equipment: for learning stations, $300; one set of Activity Kits, $260.

Staffing: professional parent educator, part-time; professional or nonprofessional teacher assistant, part-time.

seruites auaﬂab,e An NDN-funded Developer/Demonstrator project._.

Awareness materials are available at no cost. Visitors are welcome Monday through Thursday, day or evening,
October through April, by appointment. One-day in-depth awareness presentations are available for out-of-state
_ meetings {costs to be negotiated). Two-day training workshops are available at project site six times yearly.
" Two-day training workshops can be conducted at adopter site (costs to be negotiated). Follow-up technical
assistance can be provided by telephone or visit to adopter site.

 Elaine McCormick Wray, Program Director; District 4742 Community Schools; Seton Hall; 1204 7th
contact  street South; St. Cloud, M 56301. (612) 253-5828.

;

Developmental Funding: USOE ESEA Title .III JDRP No. 75-48 Approved: 5/15/75
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PROJECT - INSERVICE TRAINING IN THE TEACHING RESEARCH DATA BASED CLASSROOM FOR SEVERELY HANDICAPPED .
g SCHOOL-AGE CHILDREN - ' : : ' . N

- s

.

descr'ptOfS " Adolescents, Autism, Cerebral Palsy, Children, Home Instruction, Multiply Handicapped, Self
. Care Skills, Special Education, Teacher Education . . : )

- - : -
.

target authence Approved by JDRP. for students; ages 8-18, with noncategorical handicaps, their
: teachers and aides. . .

RS
.

descnptlon A data-baséd cl;uWLoom for Md,ividda,uzed instwetion of students é-ls with mubtipte handi-
‘ ! caps, cenebral paldy, and/on autism, and an inservice training progham fon-teachers and aides.

Self-help, practical living, motor, language, and cognitive skills, as well as social behavior, are taught in the
data-based classroom to students classified as mentally retarded, cerebral palsied, autistic, emotionally
disturbed, multiply handicapped, or deaf/blind. Students are tested to determine-which skills they should be
taught, with the final decision made by the parents and educational staff together. Aides, volunteers, and
‘parents all assist teachers with the individualized instruction for each child. Most of the one-to-one teaching
is done by volunteers; teachers and aides conduct group instruction. - In addition, teachers instruct parents and
“home providers" in techniques to use with their children.

The inservice training program assumes one week of intensive work in a demonstration classroom at Teaching
Research and two follow-up visits by Teaching Research staff at the trainees' schools. Clearly identified are
the objectives to be attained during the first week of training and numerous data collection procedures for
determining the degree to which teachers “are assimilating the new skills. The two follow-up visits occur 8-12
weeké and 24-28 weeks after training. During each, Teaching Research staff record the number and quality of the
data-based classroom techniques the teachers are using and help the teachers apply the methods and materials

presented during training.

Teaching Research's data-based classroom, which has been replicated throughoﬁt the country, is described in A Data-
Based Classroom for the Moderately and Severely Handicapped (Fredericks, et al., 1979).

(Inservice Training in the Teaching Research Data Based Classroom for. Severely Handicapped School-Age Children and
The Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped Children were both
developed by Teaching Research, a division of the Oregon State System of Higher Education, Monmouth.)

eUidenCB .Of' eﬂectiueness Trainees in 1978-79 completed 98% of the training objectives at specified

. levels, showing that the TR Inservice Model can be taught; 28 weeks after
training, 92% of the model components had been incorporated in trainees' classrooms, with 87% meeting the
established criteria, showing that the model can be implemented. Data from a standard test administered statewide
annually to TMR students showed a statistically significant increase in the performance of model-trained teachers’

_ students.

imp’ementatiqn reqUirements, " The Data-Based Classroom can be adopted for an individual classroom.

. A large work area for group instruction and @ minimum of five
individual areas, as well as materials suitable for multiply handicapped children, are required. The original
. model was developed with one teacher and one aide per 12 children. Volunteers are suggested when the staff/
student ratio is low. Training is required for the teacher, optional for aides. The Inservice Training program
also requires a classroom and materials as well as training for the adopting district's teaching and training

- staff.

ﬁnﬂntia’ reqUirementS CIassrocﬁn costs for 14 students in a 12-month period at Teaching Research,

including one teacher, two aides, one administrator (half-time), and
supplies, per pupil: $4,822 for start-up, $4,157 for continuation. Twelve months' training for each of 28
trainees, including two trips to Teaching Research: $1,484 per trainee. . .

SerUices ﬂual’ab’e No special network funding supports this project's dissemination efforts..

Awareness materials are available. Visitors are welcome. Training is conducted at Teaching Research. Training
and follow-up expenses are negotiable. - - i ~

| Torry Piazza Templeman; Teaching Research; Oregon College of Education, Todd Hall; Monmouth,
contact or 37361. (503) 838-1220, ext. 401. !

Developmentél funding:  USOE BEH JDRP No, 79-34 Approved: 11/7/79
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(1‘”5crll,tl)r$ Adolescents, Adult. Education, Children, Home Instruction, Mentally Handicapped, School

Community Programs, Special Education
-

'

tm‘get UUd'ence Approved by JDRP for the trainable mentally handicapped, ages 3-21. The program has
. been used in other settings with hearing impaired, physically impaired, learning
disabled, emotionally disturbed, and Title I students, but no evidence of effectiveness has been submitted to or
approved by the Panel,’ i

\

descnpuon A process approach to developing individualized programs for the handicapped s tudent wsing
home, school, and community resournced. - .

Home, school, and community resources are tapped in developing the individualized educational program for each
student. Teachers specially trained in curriculum, behavior management, family involvement, community inter-
action, and process management train families.in instructional and behavior management techniques, help parents
understand what their children can be expected to achieve, maintain liaison between school and home, coordinate
home and school instruction, help parents in using community resources, and train school aides and volunteers.

Each student's objectives focus on the acquisition of skills necessary for functioning in the community. For
example, the student completes an application form (for a Social Security card}-a job, a driver's license, etc.).
Students receive 15-75 minutes of instruction per week on selected objectives ifschool and an average of 10
minutes per week at homie on the same objectives.’ .

Parents and community members take part in the procesées of setting student goals and of adapting existing
curricular materials to assist students to reach these independence goals. Community members are also oriented
toward involvement in the school advisory committee, student job placement, fund raising, and volunteer activi-

ties.

s

eUidence O’ eﬂectiueness The multiple time-series, multiple baseline evaluation design incorporated

pre/post criterion-referenced tests of the objectives sequenced for each
student. Overell.”students mastered 84.9% of the objectives prescribed and taught.

/ , ‘
'mp,ementauon req["rements The process can be used school-wide or for a program within a
school.” Teachers and staff receive 36 hours of inservice prior to
implementation, usually in two three-day sessions. New staff can be trained by experienced teachers with project-
developed materials. Parents receive three to five hours of training from teachers. Each classroom needs the
five project-produced training modules, and each school needs a complete ICE Box and Trainer Pack, containing

filmstrips, cassettes, transparencies, and inservice training suggestions. The student curriculum is adapted or
developed to adopter needs, using the interactive process and teacher-made or commercially available materials.

ﬁnﬂndﬂ, reqUirementS Costs for a school with 10 teachers and 90 students are 5736 the first year

. for materials and equipment, $515 in subsequent years; $1750 for first-year
training, $700 in subsequent years; $500 yearly for travel in conducting family and community awareness activities.

seruices auai,ab,e No -special network funding supports this project's dissemination efforts.
Various awareness materials are avatlable. A filmstrip-cassette deséribing the program, }ts development, and
training materials is available for rent. Visitors are welcome at‘the demonstration Site by appointment. All
training costs must be paid by the adopter. Project staff are available to provide orientations, inservice
training, and technical assistance and to attend out-of-state conferences at adopter expense.

-

- Susan C. Goodall, Project Director; Margaret K. Lewis Center;k}527 Lincoln Avenue; Panama City,
contact FL 32405, (904) 785-7608. :

Developmental Funding: USDE ESEA Titles III and IV-C JORP No. 80-3 Approved:’ 4/22/80
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- I PRO]ECT LEARNCYCLE: Responsive Teaching R : v «
Lt L '."'"_ A §

destriptors E]emen{ary Education, Emotionally Disturbéd,- Kindergarten, Learning Disabilities,
. : Mainstreaming, Mentally Haffdicapped, Secondary Education, Special’ Education, Teacher

Education : g ) : .
target audlence Approved by JDRP for teachers of special education or mainstreamed students, grades

k<9, and teacherv;Palners and consultants. ; _ .
. , N
BN -

destn'ption An intensive teachen training program devefoping glexible, effective shitls for managing

and teaching mainsticamed on high-aisl: siudents.

A}
The program includes two 1eyels of training. '

Responsive Teaching for Mainstreaming and Accountability comprises a variety of reinforcement-based teaching
techniques, including precision teaching, contingency management, and token economies. .Through lecture, demon-
stration, role playing, data collection, and task groups, participants learn to generate their own unique
behavioral programs. The course also shows teachers how to monitor, evaluate, and revise their programs to meet
changing student needs and observe recent accountability mandates. Short pre- -and posttests let participants
assess their mastery of the teaching skills. Classroom applications may include any of the following: a change
in schedule of activities (to motivate difficult tasks by following them with more enjoyable ones); a redirec-
tion of teacher attention; use of readily available reinforcers (recess, privileges, special activities) in
simple token exchange systems; precise systems for monitoring and reinforcing students’ behavioral change with
tokens and concrete reinforcers. What implementation is chosen depends on students' needs and teacher prefer-
ence. A unique feature is training of teachers in proven ways to enlist the support of a whole class for
program success with one or two high-risk students. Further, teachers are trained in an overall problem-solving
method that allows them to adapt the program instantly to new situations.
Training to Train allows districts that desire an ongoing training capacity to have graduates of the first
course trained to train others. They learn how to tailor courses to the individual needs of their trainees,

as well as how to deal with system-wide implications of program implementation. A Behavior Analysis Main-
streaming Model allows participants to relate. student- needs -and training and support needs to available.support
services in developing a comprehensive mainstreaming plan.. : . :

-,
’

+

EUidence O’ eﬂettiueness | Student’ “(;n task" behavior ‘increased by' class from 50-80% as measured in

“twice-weekly in-class observations using the sequential Becker system;
disruptive and "of f task” behavior decreased correspondingly. Teachers' ability to teach high-risk or main-
streamed youngsters doubled, as demonstrated by a 50% decrease in teacher referrals. Population: varied,
from middle-income suburban to low-income urban, Evaluation dates: 1970-72.

imp]ementatian requiremems No special staffing or facilities are required. Adoption involves

only a change in teacher, trainer, or consultant. For classroom
implementation an adopting unit is an individual teacher. Training for teachers: one three-day sequence. One.
to two months after training and at six-month intervals thereafter, teachers submit brief data on student behavior
change. Training for turnkey trainer or consultant in a position to offer back home training to colleagues: ane
two-day sequence in addition to three-day teacher's sequence. Certification is contingent on completion of
follow-up activities tailored to adopter setting. : ’

"]("]Ci(]‘ reqUirem‘entS Learnc_yc]e‘Teachers Manual, $4. Adopter shares cost of project staff

Xravel, per diem, and time. Per-learner cost of program implementation:
$0-$5 per year, depending on individual adopter and population served. Cost of training for-adopter staff by
turnkey trainer or consultant: commensurate with local costs for inservice.

“——

. Services auai‘ab‘e An NDN-funded‘Develo_per/Demonstratlor préje;:;.

Awareness materials are available at no cost: A slide-cassette is available on loan. Project staff are avail-
able to attend out-of-state awareness meetin?s (costs to be negotiated). Training is conducted at adopter site
or for a group of adopters at a common site (expenses must be shared). Follow-up consultation and visits are

available to adopters (expenses must be shared).

contact . uirde Weisert, Project Di rector; ‘Learncycle; Box 274; Teaneck, NJ 07656, (201) 833-0588.

Devé]opmental'Funding: USOE ESEA Title III JDRP No. 74-53° Abpfoved: 5/24/74
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' I PROJECT " PROJECT LEAR{{.ING .msmemE's:'v _Ear:ly Ide.nt'lf'lcat'lon and [nter"}{entionv

A

! )

desﬂ'iptors +Kindergarten, Learning Disabilities, Mai'_._hst'rea"ming, Primary Education, Special Education

o - A
target_ aud'ence _ Approved by JIORP for students with learning disabilities, grades K-2.

L descr lptlon An eanty idwdﬂic@dan program fon students with Leanning disabilities. "

Project Learning Disabilities’ overall goal was to identify students with learning disabilities in-the kinder-
garten and provide special instruction within the structure of the regular classroom and/or resource room.

To achieve this goal, activities were conducted in the student, teacher, and parent components. The objective
of the student component was to improve the achievement skills, social skills, and self-concepts of children
with learning disabilities. The objective of the teacher component was to improve the/classroom teachers
competencies in applying remediation tecﬁqiques to children with -learning disabilities in their classrooms.
The objective of the parent component was to involve parents in the education of their cliildren so as to
increase their understanding of characteristics of children with learning disabilities, the need for learning
disabilities programs, and child-rearing techniques for children with learning disabilities.

Activities for the student involved the development and use of individual prescriptions. Regular classroom
teachers were trained to identify and remediate learning-disabled students. Resource teachers were employed to
act as consultants and helpers to assigned classroom teachers who taught the target students. The resource
teachers wrote instructional prescriptions for the target students, reviewed the prescriptions with thé class-
room teachers, and trained them in use of the prescriptions. Parents were actively involved in the education
of their children as they visited the classroom and participated in training sessions. -

eUidence Of eﬂeCtiueness The evaluation plan for the first year of the project was a pre/posttest.

! design using data-collected from target students in areas of achievement
skills, social skills, and self-concept. The Walker Readiness Test indicated that students gained more in
achievement than expected -- a mean gain of 8.75 pre/post (.001 level of significance). The Thomas Self-Concept
Test showed gains at the .01 level of significance. . .

impgemenmﬁon i‘equ,}'ements Adopting administration must be committed to starti.ng a learning

. disabilities program and to setting up an evaluation plan for
adopting district. Staffing requires a certified special education teacher. Facilities and space found in
any typical elementary school are adequate to the program's needs. Program can be adopted by one elementary
schcol or by all elementary schools in a system. . .

Aﬁnanda’ reqUErements " Start-up cost varies according to personnel available. School districts -

must have special education teachers and qualified personnel to evaluate
students. Cost of equipment and materials for resource room also varies according to needs assessment. A wide
variety of commercially available materials already found in most classrooms is used.

) seriCes auai’ab’e No special network funding supports this project's dissemination efforts.

Awareness materials are available at no cost. Curriculum materials are availabiz to adopters at no cost. Visi-

‘tors are welcome at project site by appointment. Training is provided at project site (adopter pays only its own
expenses).- Training is also conducted at adopter site (adopter must pay travel expenses).- Follow-up technical
assistance to adopter is available. : . ..

; - =
Ruth Arnéud, Coordinator; Project Learning/Disabilities; Lafayette School; 2424 Carrollton St.,
C()']t(]ct New Orleans, LA 70118. (504; 865-1837. .

o/

Develoﬁnentai Funding: USOE ESEA Title III JORP No. 9 Approved: 4/19/73
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ral Child/Parent Service

. MACOMB D-3 REGIO&AL PRDJECT: AR
PROJECT ™ 3 _ o

~

desa’iptors' .~ Aurally Handicapped, Cerébral PaIsy,_D’own,ﬁyndrorr{e, Emotionally Disturbed, Language Handicaps,
- : Mainstreaming, Mentally Handicapped, Multiply Handicapped, Drthopedically Handicapped, .
Preschool Education, Rural Schools, SpeciaI'Educatioq, Speech Handicapped, Visually Handicapped :

target audience . _Approved by JDRP for children from birth to age 3 and their parents.

descr lptlon ' A pibfect ﬁuz,t provides home-based }Leynew and educational services to handicapped children

and thein parents in runal areas.

The program has two main goals: to provide an effective educational and remedial program for the optimal develop-

ment of handicapped infants and children in rural areas, and to help parents who live in rural areas acquire

skills and knowledge that will make them more effective in dealing with their handicapped child. The assumption,
o on which development of the project was based is that parental involvement and cooperation, and enthusiasm-and
coordination among the persons who work with the child and family are all essent /aI. E

The project uses a number of materials and services to attain its goals, includiﬁg referrals, screening, diag-
nosis, and assessment; home visits; sharing centers for parents and children; apd a simple-to-use core curriculum
that provides appropriate developmental goals in cognitive, language, self-help gross motor, social, and sensory .
areas. Staff include full-time Child Development Specialists (CDSs), who act ﬁs”cése managers and perform other
functions. A CDS works closely with children and parents and is trained to rgcognize the need for specialists,
such as speech therapists and physicians, and to obtain their services. . Project staff also work to'make the best
use of the limited medical and suppert services available in rural areas. By/participating in interagency commu-
nity councils, providing service to community groups, and working closely with public school personnel, they help
to foster cooperation among agencies. ) S ;

Parents are involved in a variety of ways. During weekly project visits to the homes of project children, the
CDS and the parent work as a team with the child. Parents also participate in the planning and conduct of bi-
weekly meetings at sharing centers, which are located in community buildizg or homes and which function much like
cooperative .nursery schools, providing a transition between home and centér-based activities. .

/

elﬁdence Of eﬁectiueness All part‘i'c.ipants are pre- and posttested using the Alpern-Boll Developmental

; Profile and the Bzoch-League Test of Receptive and Expressive Emergent
Language. Test data indicate that the program has significant development impact. Complete entrance-exit data
for 34 children served by the project during an 18-month period»are/available.

N
/.

imp’ementatian requirements " A.single agency or person may replicate the whole model or any com-

ponent(s) {Home Visits, Sharing Center, Water Activities [WADE]).
Adopter participates in initial staff training at project site and follow-up training-(as needed) at adopter site;
conducts follow-up evaluation two and four months after implementation; completes questionnaires; and supplies
information on the number of children and parents involved and on children's handicapping conditions. Staff must
have training and/or experience in services for handicapped children. Home Visits component requires an office
with ample storage space. Sharing Center requires a large, empty ground-floor room. WADE requires a swimming
pool with roped-off shallow end and senior lifesaver. ) :

ﬂnanﬂa’ requn’ements For 15 children, minimum cost per child is approximately $2,41D for the
: first year and $2,24D for subsequent years. Costs include personnel, train-
ing, travel, equipment, and materials. A curriculum guige for Sharing Centers, a core curriculum, a series of
_papers on pertinent topics, videotapes, and slide-tapes dre available from the project. :

[

seruices aua"ub,e . An DSE Handicapped Children‘'s Early Education Dutreach Program. No other special
network funding supports this project's dissemination efforts.

Single copies of awareness materials are available free to potential‘adopters (additional copies available at
cost). Visitors are welcome at- project site by appointment. Training is conducted at'project site and adopter
site (adopter pays only its own costs). Follow-up services are available free to adopters at project site (adop--
ter pays only its@ costs).

Q‘ I3

Platricia Hutinger, Director; Macomb D-3 Regional Project; Room 27, Horrabin Hall; Western Illinois
€OMEACE  university; Macomb, IL 61455, (309) 298-1634. :

Developmental Funding: USDE BEH . ' JORP No. 8D-8 Approved: 6/17/8D
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MAPPS: MuIti-Agency'P}ojeqtifor Pre-Schoolers ) -

PROJECT ,_

‘
1

ally Disturbed, Home Instruction, Language Handicaps,

. Scri t . - Cerebral Palsy, Down Syﬁdrome, Emotion
d‘“esc"p ors Learning Disabilities, Mainstreaming, Mentally Handicapped, Multiply Handicapped, Orthopedi-

cally Handicapped, Preschool Education, Rural.Schools, Special Ediucation,-Speech Handicapped, Visually
Handicapped - i .

target aiidience  Aperoved by JJRP for hafdicapped children, birth to age 5.

N

< )
R .

i
v

. descr lpﬂon An Aintervention progaam for hahdiéapped chitdnen and thein parents {n aemote arcas.

. The Multi-Agency Project for Pre-Schoolers is a home- and community-based intervention program for handicapped
children in rural and remote areas, where professionals trained to work with handicapped children are often
lacking. The program makes it possible for parents to act as intervention agents. for their own handicapped
children from birth to age 3 by praviding parents with a detailed and specific curriculum, training them in its
use, and providing weekly monitering. For handicapped children ages 3-5, the program makes the use of existing
preschool and community day. care services practical by providing curriculum materials and training for parents

and teachers. ’

The heart of the program is the Curriculum and Monitoring System (CAMS), which covers five curriculum areas:
receptive language, expressive language, motor development, self-help development, and social-emotional develop-
ment. The system includes five sequence: curriculum programs with detailed teaching instructions appropriate '
for use by persons of various backgrounds, a'manual providing an overview of the CAMS model and explaining the

procedures for use of the curriculum programé, tests to determine where each child should be placed in each

program, and an introductory slide-tape presentation. Behavioral principles, particularly those related to
programmed instruction, were the basis for the design and development of these materials.

widente Of eﬂettiueness Standardized ’and critérion;referenced pre- and posttests, including the Bay-

ley Scales of Infant Development, the Peabody Picture Vocabulary Test, the
Assessment of Children's Language Comprehension, and the Visual Motor Integration Scale, as well as criterion
measures developed by the project, showed significant improvement over a nine-month period.

imp,ementation .requirements Implementers may be a single teacher, a school, a district, or com-
: bination of districts. The CAMS materials and training manual for

training both parents and teachers must be used. On-site training as well as follow-up technical assistance

visits may be nogotiated.

ﬂnanﬂa, requ,rements ~ Based upon figures for serving 50 children, costs of the program for
. personnel, training, equipment and materials, travel, and technical assis--

tance were $75,000 for start-up and $70,000 per year thereafter, with an average cost per student of $1,400 per

year.
. . g

SerUices aua"ab’e " An OSE Handicapped Children's Early Education Outreach Program. .No other special
i network funding supports this project's dissemination efforts.

Awareness materials a}e available at no cost. Visitors are welcome at project site or at replication sites
around the region. Project staff are available to attend some out-of-state awareness meetings. Training is
also available at the adopter site (costs to be negotiated). Follow-up to the adopter is available.

Glendon Casto; University Affiliated Exceptional Child Center; Utah State University; Logan, UT
contact s84322. (801) 750-2000. _ ‘ - .
JDRP No. 80-7 Approved: 6/17/80
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PRO’EC'T ' MECCA: " Make Every Child Capable of Achieving

N
descrlptors " Kindergarten, Learning Disabilities, Mainstreaming, Primary Edycation, Special Edutat‘jgn.
target ,GUd’ence Approved by JDRP for k_i.nderg‘arten and first grade. -
4 - - . o o .
description An intervention program for vulnerable children (with a-deficit in aSRill PQ) iy nogutan

classes in thein: finst years of schooling. -

In the MECCA program, a learning disabilities teacher, with the help of the classygom teacher and 2 clagergom
aide, provides.observation, profiling, and intervention within the regular kindergarten elassroolm TOr ohiqdren
with potential learning problems. The program utilizes a team made up of a Specia) education teacher, 5 ~yassroom
teacher, and an aide, who together analyze the activtties of the curriculum 1nto the tasks that @ chilg must
accomplish in order. to be successful in the activity,” The purposes of this task apalysis proc€SS 2re to-ppink
1carefully about what is asked of the child and to observe where the child is successfu) and wher€ he/she needs
help. - The intervention aspect of the MECCA program is based on the principle of beginning at the 1eVel ypere

. the child achieves success and proceeding sequentially through the difficult Steps to new-succeSS€S- Agrep

" thie initial training period, the classroom teacher and the special education teéacher train each other to combine

teéaching strategies.and curricula for individualized instruction. :

.

\

i

eu,dence Ot effecuueness Extensive evaluation since 1973-74 by an outside evaluator 9emonst..iec

: that children with potential learning problems receiving th€ MECCA program
of early intervention show significant differences on standardized measures -0f readiness compar‘?d WIth chitdren
in alternate treatment and control groups. On standardized tests, 70% of the MECCA children evidence average or
above-average performance in readiness skills at the end of kindergarten. -

:mplementauon requ:rements The program requires a minimum of one classroom t€3€her, ono part.

: time aide, and 30 minutes per class session (per day Or hal f-day)
from a special education teacher. The program can be adopted by a single class or all K-l cla§595 N a gjstrict.
Teachers must be willing to individualize teaching and share space and responsibiljties with a1 e an“ Special
education teacher/consultant.

ﬂnqnﬂa’ requn‘ements Start-ub and maintenance costs: approximate)y $40 per pu[’”° Redyction
k in total cost occurs as fewer pupils in Upper grades requit® SPecia)
education services. . '

seﬂ".ces auai’ab’e No special network funding supports this project's dissemination efforts,

Awareness and curriculum materials are available. Visitors are welcome on school days.

SIS S —

Pete}"R. Chester, Supérvisor; Board of Education; City Hall; Meriden, cT 06450.
contact (203) 634-p003, ext. 317.

i et e et

»
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PRU’EC MODIFICATION OF CHILDREN'S “*AL LANGUAGE : '

dgscﬂpto"s Adult Education, Aurally Handicapped, Bilingual Educatiop, Elementary Education, Kindergarten,
ppeq Language Handicaps, Learning Oisabilities, Mainstreaming, Mentally getarded, Orthopedically
Handic200 Sy performance Based Education, Preschool Education, Screening Tests, Secondary Education, Special
© gaucat?®” Visually Handicappgd ‘ l '

tul’ge’ "lldience Approved by JORP for language-hand icapped students, Preschdol to adult.

B P tu . e . - . .
descﬂp 'On A speciap proghram fon thaining staff to woak with studeyts having ganguage disabilities.

" This Prajth.is pased on Materials and instructional methods of the Monterey Language program. These language-
teaCh1”5 angrams combine Modern linguistic theory with advanced behavioral technology applied to teaching. The
prograﬂ‘e_le& universal: designped for any individual with a language problem, regardlesg of the reason for that

39 a1 Arping disability.” The curriculum and individual program design include @ screening procedure,
indivil s Dlacement, automatjc branching, and continuous data collection for evaluation, With the Monterey
- Languadig Ogram, it is possiple to obtain accurate pre- and posttest meaSures of a stydent's progress in syntac-
tical aart Verall expression. The program also helps language-deficient indgjyiduals acquire language skills
A Deriod of timee It is completely individualized and performance~pased instryction. In addition to
idiM Yaaipers with materials, an objective of the project is to provide teachers with an instructional

prOV a A i . : i
stf‘ﬂtegyra Qo assist them ip becoming proficient in techniques for using the materials, Implementation of
the PY tio includes training, on-site supervision, refresher conferencesS, and data mopjtoring. Language [

services may be expanded without increasing staff- by using aides, parents, or Other volunteers.

J .
The lag‘? :g& program is effective with children and adults defined 2s 1anSuage delayed, deaf, hard-of-hearing,
me"ta].dual Yarded, or phySically handicapped and with the non-English-gpeaking or Engljgh-as-second-language
) It is particularly valuable in early childhood education centerg, classes for the educable and
traina?’? Mepeaiy retarded, and speech-correction centers.. - ‘ ' \

ro - . S
(This 5 og"am was originally developed in eastern Pennsylvania through the Central SUSq'uehanna Intermediate Unit,
put no Mates at Monterey Learning Systems, palo Alto, California.) : : ~

ey’dﬂﬂce of eﬂectlveness - Evaluation of significant 1anjuage behavior in stydents was done through

: . qor : the Programned Conditioning for Language Test. 1p 1973, mean pretest
score abOdﬁ'QUP was 13.2%; Posttest, 98.6%. Other standardized tests wer€ also used to demonstrate gains, e.g.,
the Pe% 07 Picture Vocabulary Test, the Northwestern Syntax Screening Test, and the Boghm. Data were collected
over @ .ve‘a,- period. Students had varying language disabilities.

imp'@mehmu’on requirements An initial four- to five-day training Workshop is required. -Follgw-
. ! u

Sastry . p on-s1§e.visits are required at scheduled intervals. From two to
fgurd}stricgtors ?Emfnd lt)t;;elected for add1tiona‘l) training, So they in turn can become trainers of new people in
the . un or ining ranges from 10-20. ' . :

ﬁnaﬂuu, requirements Monterey Language Program Starter Kits: $105 for each project participant.

N . Area must contract with Monterey Learning Systems for training aspects of
projec he only other Start-up cost is development of a reinforcement Meny.

sel'(’”es UUﬂi’ab,e An NDN-fundgd‘Deveioper/Dernonstrator project.

ss . . o
Awafe“erat%terials are available at no cost. Visicors are welcome by appojntment at project site and additional
demnsnegot(.’“ sites out.Of state. Project staff are available to attend out-of-state ayareness meetings (costs
to be iated). Training is conducted at adopter site (costs to be negotjated).

'Contact getty H. 19el; Monterey Learning Systems; 900 Welch Rd.; palo Alto, CA 94304, (415) 324-8980.

' DeveloP™"ta) fynding:  USOE ESEA Title-111 JR? No. 6 - Approved: 4/16/73
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PRO’ECT% " NORTHWEST spscx}\p\‘, EDUCATION (NWSE)

descrlptors \ " Elementary Education, Learning Disabilities, Mainstreaming, Secondary Education, Special.
) Education, Team Teaching

target audience Approved by JORP for students with specific learning disabilities (SLD), grades 1-8. °
: . This program has been used in other settings with grades K and 9, but no evidence of

effectiveness has been submitted to or approved by the Panel. :

description

ystematic way of training classnoom teachens to focus on specific Learning disability
(SND) students. - i -

Northwest Special Education is designed to offer classroom teachers a way to focus on individual students who
have specific learnihg disabilities. Teachers are provided with new ways of observing children, interacting
with students, parents, spegialists, and each other. This project is effective for use as inservice fori class-
room teachers'to comply with\the "Bill of Rights for the Handicapped,” P.L. 94-142. The central emphasis of the
experience is on team planning in order to develop individualized educational programs. Specialized learning
disabilities personnel are required to serve as team coordinators and in consultive and resource capacifies

for this special service. Regular staffings and monitoring of the teacher during the initiation of thig clini-

cal teaching approach are required. -

Project NWSE provides a framework that describes a process for personalizing instruction. The critical elements
of the process are assessment,’ programming, and evaluation. The skills learned by the teacher are informal indi-
vidualized testing, observation, planning objectives, developing curriculum, reporting, evaluating, and teaming.
\ .
Adoption of the NWSE project beComes a "course in a child" as the teacher approaches the child in a sysktematic
_way to determine how to teach him/her effectively. The requirement of specificity in planning, reporting, and
evaluating enables the teacher to be trained while providing services to the student. The teaching effprt
culminates in the development of a unique instructional material and method which is named for the studgnt. An
SLD student's success or failure in school is a function of the interaction between the student's Stren§ths,
weaknesses, and limitations and the specific classroom situational factors which the student encounters. The

project format enables the learning specialist to help teachers develop the ability to conceptualize a child's
problem. . . ,

A

evidence Of effectiveness Pre/post data on criterion-referenced and selected standardized tests

-demonstrate that achievement referenced to the type of instruction moved

the group average (using the pretest mean as_a baseline) from the 50th to the 69th percentile. This represents
a sizable gain for students not expected to learn incidentally. Tests used: Screening Test to Be Used by Class-
room Teacher, Wold; Classroom Reading Invantory, Silvaroli; Wide Range Achievement Test; Key Math, Dolch Word

Lists, and ‘NWSE instruments.

. . . < ‘
|mpleme_ntatlon requ,rements Project staff are interested in locating educators willing to

assume an in-depth teaching responsibility for SLD students.
Administrative commitment to be demonstrated by provision of a completed needs assessment, release time for
staff development, and budgeting of funds for materials and travel. The program may be implemented by class-
. room teachers with specialized support from Special education personnel. Facilities and space found in schools
are adequate. Technical assistance and staff training are necessary both prior to and during implementation and
with follow-up and monitoring activities. Requires no reassignment of personnel.

ﬁnanda, reqUirements Start-up costs for training and testing materials: approximately $50

. _ per teacher. Maintenance cost: $2 per pupil. Permission to reproduce
project-developed materials is given. Other costs: staff release time and substitutes; space for training
and follow-up activities; trainer's time, travel, and per diem for traiding at adopter site. :

seruices ﬂua"ub,e - No special network funding supports this project's dissemination efforts.

- Awareness, training, and follow-up materials ind services are avdilable on a limited basis (costs to be
‘negotiated). :

Joan Bonsness, Prbject Director; Northwest Special Education; Box 585; Lignite, ND 58752.

coitact (701) 933-2532.
~ . . L - \

AY
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PRO]E‘CT OKLAHOMA CHILD SERVICE DEMONSTRATION CENT-ER FdR SECONDARY LD STUDENTS

desa’iptors - Learning Disabilities, Mainstreaming, Secondary Education, Special Education
target autﬁence  Approved by JDRP for learning-disabled students in grades 7-12.
f
descr lptlon An individuatized diagnostic/prescaiptive teaching intenvention system that has proven highly

success ful with Learning-disabled adolescents.

N
The major goal of this project is to provide each identified learning-disabled student of secondary school age
within the target population with a specific prescriptive learning program enabling that student to develop
skills and knowledgz at a rate commensurate with his/her ability level. The model’is basically a diagnostic/
prescriptive intervention system. Components include: a professionally staffed learning lab, a prescriptive
diagnostician who has particular ability in developing educational intervention programs for individual students,
and a media library for use by the learning disabilities teacher to implement intervention strategies.

Students placed are those who were noted in a psychoeducational evaluation to have a specific learning disability
of a perceptual, q9nceptual, or integrative nature. :

The curriculum provided within this diagnostic/prescriptive project follows the curriculum offered in the regular
classroom where possible. A student with a reading disability might spend two periods daily in the learning lab
during English and social studies periods. Another student with a math disability might spend only one period
each day in the learning lab during regular math class time. At other times, LD students are integrated into

the regular curriculum. This arrangement, the least restrictive alternative, does not necessitate that curriculum
content be similar in the regular and learning lab classrooms. The content for the learning lab is determined

by a prescription from the prescriptive teacher aimed at helping the student remediate or compensate for his/her

learning disability.

eUidence Of eﬂectiueness A three-year evaluation design showed a significant increase in verbal

1.Q. (Wechsler Intelligence Scale) and reading fchievement (WRAT and
Durrell Reading Test) as compared to control group (actual gain in reading achievement 274% of expected gain)
and a reliable increase in areas of personal and social self-esteem (Piers-Harris Self Concept Scale). One in
five students in the program (18%) is successfully mainstreamed after one year in the program. .

3
o

,mp’ementaﬂon requ”ements A classroom to use as a learning lab. A certified LD teacher to

staff- the learning lab and a prescriptive diagnostician to write
prescriptions and~pravide follow-up. A thrqg;d‘ay-tra‘ining workshop from the Oklahoma Child Service Demonstra-
tion Center. Equipment and materials-appFopriate for LD adolescents. A commitment tQ the model and its use by
the adopting school districtr Expenses of a staff member from the developer project for a one-day follow-up
consulting visit to adopter site. Pre/post Wide Range Achievement Test scores of all students in program must
be provided to developer «project. Adaptations are possible. -

ﬁnanda’ requirements Start-up costs (excluding salaries) vary from SSbO-SZ,'S'JO per learning
Jab to provide for equipment and materials. A variety of high-interest,

1ow-vocabulary commercial materials is recommended. Equipment required (tape recorders, language masters,
_filmstrip viewers, calculators) is commonly found in learning labs. Qther costs: travel, lodging, and meals
for two trainers during three-day training and 6ne or two follow-up visits.

seruices auai’ab,e' An NDN-funded Developer/Demonstrator project. ’

Wisitors are welcome. Three-day training workshop at project or adopter site (adopter pays own and staff
costs). Project staff available for awareness conferences (expenses must be partially subsidized). Awareness
brochure, free; Multi-Media Materials Catalogue, $7.50; I Used To Could Spell Wensday (catalogue of teacher- and
student-made materials), $6; Teacher Training Manual, $6; Diagnostic Evaluation Forms, $5; Crosscurrents:
Prescriptive Teaching Handbook, $7; and a series of videotapes, $5 each for three-week loan.

-

- Linda C. Wilson-Bryant, Developer/Demonstrator Director; Oklahoma Child Service Demonstration
contact center; Hillside School; Rt. 3; Cushing, OK 74023. (918) 225-4711 or -1882. :

Developmental Funding: USOE BEH Title VI-G o , JORP No. 76-103  Approved: 10/18/76
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i PRO’ECT PA: Project Advocate ;- Northwestern I11inois Association

descrlptors Adolescents, Behavior Problems, Children, Communication Skills, Elementary Education,
Emotionally Oisturbed, Learning Oisabilities, Parent Education, Special Education
target UUdlence Approved by JORP for students from preschool to tenth grade (ages 4-16) with severe 4
- . emotional or behavioral disorders.
i 4
descr lptwﬂ A consistent, data-based, -intensive featning environment fon students.

PA is a short-term (three- or.four-semester), self-contained, regional special education program for severely
behavior-disordered students. Referrals prevent extrusion into hospitals or residential facilitigs. Students
are referred because they are noncompliant, swear, tzlk back, pester, disrupt classroom environment, destroy
property, steal, or are physically abusive. Most have difficulty with authority figures, complying with
requests, and self-control; however, they are not hard-core delinquents, psychotic, or autistic. 're student

body is multiracial.

Through structure and the reinforcement of positive interactions, students-are assisted in making ahaptive
PA uses positive reinforcement and a token economy. Students are on a behavioral-level system.

decisions.
Each level has more privileges. Quiet-training procedures are utilized for disruptive behavior: chair in
corner, mat, or time-out room. o . :

The four major aspects of the program are academics, social behaviors, affective curriculum (decision making,

values, relaxation training via group process), and parent groups (teaching child-management skills) and family
therapy. Behavioral objectives are reviewed three times per year and revised as necessary. The techniques and
procedures are derived from experimental analysis of behavior, broad spectrum behavior therapy, and humanistic

~ educazion. S

-

~ PA support staff integrate students into LEA programs in the home community and provide follow-up consultation.

EUldence Df eﬂectlue"ess Program participants showed one month academic gain per month. In 1977-78,

following JORP approval, Brigance Oiagnostic Inventory of Basic Skills
showed 80% decrease in inappropriate behaviors. By end of second semester, 85% of students were completing
assignments, with 90% of work, correct. Improvement in parent-child management skills was evaluated via self-
report data. Population: low-income urban.

imp,ementation reqUirements Program may be adopted by school, district, or co-op. Adminis-
: trator, diagnostic consultant, and parent-student counselor: MA

Teachers: BA certification in BO or LO. "Aides (one per class): high school

and two to four years' experience.
Software:

diploma. Speech therapist: MA. Inservice training (before initiation of program}: 40-60 hours.
intake criteria and checklists, token’ economy, policies/procedures manual.

ﬁna"dﬂ’ reqUirements “For 65 students: instructional mat'érials, $1,000; inservice softwage,
‘ ross

$500; affective curriculum (start-up), $500. Salariec .11 vary.
cost per student per school year, $5,000-$6,000 before state and/or federal reimbursement for personnel and

extraordinary services for students.

seruvices ﬂUﬂl,ﬂb,e No special network funding supports this project's dissemination efforts.

Visitors are welcome by appointment. Training or consultation may
te (adopter must cover all training costs as well as own costs).
\

Awareness materials are available at cost.
be conducted at project site or adopter si

contact wark L. Becker, Project Advocate; 210 S. Sixth St.; Geneva, IL 60134. (312) 232-7997.

Oevelopmental Funding: USOE ESEA Title 111 L JORP No. 75-61 Approved: 7/24/75
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PROIECT PARENT-CHILD EARLY.EDUCATION PROGRAM (Saturday School)

destﬂptors Aurally Handicapped, Emotionally Disturbed, Home Instruction, Learning-Disabilities,
Mainstreaming, Mentally Handicapped, 0rthoped1cally Hand1capped Preschool Education, Special

Education, Speech Handicapped, Visually Handicapped

target GUd'ence - Approved by JDRP-as a program for four-year-olds, including those with special
problems. This program has been used in other settings with three-year-olds and

their parents, but no evidence of effectiveness has been submitted to or approved by the Panel.

deScnptlon A prognam, available to all four-year-ofd children and to high-nisk thuiee-year-cids,
structuned to increase each ChAEd & chances for duccess in school.

The overall objective of the district-wide programs is to increase each child's chances for success in school,
with a particular concern for locating, testing, and treating children with special problems. We test children,
beginning at age three, then provide the specialist staff for weekly home-teaching follow-up with child and
parents on any problem that could interfere with later learning. When our children are four, we provide a
comprehensive program -- called Saturday School -- which not only is still home-based and parent-child centered
but brings child and parent to school. Saturday School has four major components. The first unites assessment
with diagnosis and follow-up. Every child is individually tested in language, motor, perception, general know-
ledge, hearing, and vision. -Twelve to fifteen percent require through-the-year specialist help. An additional
number receive short-term attention. The second component is a three-hour school "day" on Saturdays that main-
streams_even the most severely handicapped. Four-year-olds rotate in small groups to four learning centers, led
by a teacher or parent, for skill and concept development activities in Ianguage, math, motor$ art, auditory, or
visual discrimination. Seventy-eight percent of the parents t=ach once every six weeks. The third component is
weekly one-hour home teaching visits including two or three neighboring children and their parents. Children with
special problems are visited each week by a teacher-specialist. The fourth component consists of home teaching
throughout the week by parents, who receive a weekly home activity guide suggesting learning "games." Two addi-
tional features make Saturday School unique. Child Development Consultanﬁ§ provide consultative services: they
work with teacher-specialists in diagnosis and individual programming, cofisult with parents and teachers, and
provide teacher training during the year. Second, Saturday School makes staff .development a continuous process:
teachers and teacher-spec1a115ts meet one week before school starts plus two half-days each week dur1ng the school

year to plan, confer, and receive trainfing.

: eUidence 0’ EﬂeCtiueness Average gains of all Saturday School students: 16 months in intellectual

growth (Slosson Intelligence Test); 15 months in language development

(Merrill Language Test); 12 months in visual-motor skills (Beery Test of Visual-Motor Integration). Follow-up
studies show Saturday School children now in sixth grade score higher on achievement tests than children with
and without preschool experience. Children in Title I areas score significantly higher on kindergarten achieve-

ment tests.

imp,ementﬂtion reqUirementS Program mav be Sdopted totally or in part. Staff training is
’ i i i Program may

conducted in three-day institutes at developer site.

be adapted by an individual school or entire district, in a rural or urban setting. It is easily adapted for
Title I funding. Program requires a commitment to work with parents. Adapters should also develop means of eval--
uating school year ga1ns of children (but may use different tests). Project materials may be used by adapting

schools.

ﬁnanCia, requ,rements Saturday School's average cost (1979-80): $425.per child (enrollment,
700). Materials average an additional $10 per child. Program uses other-
Program started

wise vacant kindergarten classrooms on Saturdays and available materials found in classrooms.
with half-time teacher and specialist staff, 20 hours per week; staff now full-time. Some consultative staff are

needed, but available school district personnel and community resources may be used.

SerUices auai,ﬂb,e “No special network funding supports this project's dissemination efforts.

Awareness brochure and materials list are available. Visitors are welcome by appointment.

Marion M. Wilson, Director; Early Education; Ferguson-fFlorissant School District; 655 January
contact ave.; rerquson, M 63135, (314) 595-2354 or -2355.

Developmental Funding:  USOE ESEA Title III JDRP No. 74-47 ° Approved: 5/23/74
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PROJECT PEECH: Precise.E‘arl_y Educétion gor Children with Handicaps

. : . ,
, descrlptors Learning Disabilities, Mainstreaming, Preschool Education, Screening Tests, Special Education
T H /'/
“ t di : o , A
ﬂl‘get auaience Approved by JDRP for handicapped children age 3-6 and the1/r families.
: ’ /
. ‘ /
i '//
descr lptlon An individualized educational progham designed to enhance the devefopment ef preschool

handicapped children while involving family members in the educational process.

The PEECH Project serves handicapped children age 5-6 functioning in a widé intellectual range with a multi-
plicity of cognitive, language, speech, social, efiotional, and/or motor problems. The majority of children’ are
identified through community-based screenings for all young children. Children identified as high-risk receive

S an in-depth psychoeducational assessment to determine eligibility. Also integrated into the program are children
who have no special educational needs. These children serve as models for language, cognitive, motor, and !
social skills. / : g

Children are enrolled in a classFoom proqﬁém for a half-day five days a week. Educational needs are determined
by systematic observations of. each childd This procedure provides information on each child's level of func-
tioning in the fine motor, gross motor,”language, math, social, and self-help areas. Program features include
a low student/teacher ratio, a positiye approach to behavior management, extensive training and involvement of
paraprofessionals as teachers, a carefully structured learning environment, and precise planning and evaluation
of daily individualized teaching sessions. )

Families are involved through an éxtensive.individualized program. Parents have input into the educational
program. Parent conferences, home visits, group meetings, classroom observation, and other activities are
employed to help family members. A resource room serves as a lending library for parents interested in books and

tapes for themselves, as well as in books, records, and toys for their children.

One staff member should be assigned the responsibility (and time) for coordinating screening, child assessment,
classroom programming, staff training, and evaluation, and for acting as liaison with the PEECH demonstration
site. Optimal staffing consists of one head teacher and one paraprofessional, with ancillary service from a
speech and language therapist, psychologist. social worker, and occupational therapist, but a basic prugran can
be implemented by a trained teacher and paraprofessional only.

eUidence O’ eﬂectiueness The mean 1.Q. of all children (handicapped and model) enrolled in one

PEECH classroom was 87, with a range from 35-125. Posttests revealed
a gain of 9.1 points (for a posttest range of 47-136). Of these children, 86% entered a regular educational
program, with only 14% being placed in a special program.

imp’ementaﬁon requirements Adopters must independently identify a source of funding and admin-

istrative support for the hiring and training of staff, screen and
identify children, provide classropms for program, and administer a battery of pre/posttests to all participating
children. )

ﬁnancia’ requi,‘ements Project-developed training materials are provided to adopters free of

charge. A wide variety of commercially available instructional materials
already found in most preschool classrooms is used. Adopters must send teachers to a one-week training workshop
at 'the University of I1linois in September.

seruices aua"ub,e An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
Education Outreach Program. :

Awareness materials are available at no cost. Visitors are welcome by appointment. Project staff are available
to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted in three stages: pre-
servite is provided at adopter site, training continues with a one-week workshop at project site, and inservice
is provided at adopter site for the remainder of the school year. .

[N
.

£

S ~ Merle B. Karnes, Director; PEECH; Institute for Child Behavior and Development; University of
C()fltllct' I11inois; Colonel Wolfe School; 403 East Healey; Champaign, IL 61820. (217) 333-4890.

Developmental Funding:  USOE BEH : + JORP No. 75-74 Approved:' 11/10/75
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PEOPEL: Physical Education Opportunity Program for Exceptional Learners

| PROJECT |

descr'ptors Aurally Handicapped, Emotionally Disturbed, Learning Disabilities, Mentally Handicapped,
Orthopedically Handicapped, Peer Teaching, Physical Education, Secondary Education, Special

Education, Speech'Handicapped, Visually Handicapped

target UUd'ence Approved by JORP for handicapped .tucer.. and nonhandicapped peer tutors, grades 9-12.
This program has been adapted fur use in n ddle and elementary schools, but no

evidence of effectiveness has been Submitted to or approved by the Pane .

descr lptlon A specially designed, success-oniented piupsical education ‘program for high school students
’ with unique needs utilizing peer tutons (student aides) td emohasize individualized Learn-

ing and instruction.

Project PEOPEL was developed to help schools meet the needs of both handicapped (exceptional) and nonhandicapped
students through peer tutoring in a success-oriented physical education experience. PEOPEL is designed for
students who because of some physical, mental, social, or emotional condition will benefit more from an individ-
ualized program than from general physical education. Through individualized learning in physical education,
students develop mental, social, emotional, and physical abilities at their own pace. The emphasis on the indi-
vidualized learning of a variety of physical activities is possible by utilizing peer tutors, called PEOPEL
Student Aides, who have completed a special training/orientation class and are under the direct supervision of
the physical education teacher. This provides a one-to-one instruction ratio in a coeducational setting with up
to 30 students per class (15 exceptional learners and 15 student aides). Each student experiences fun and

daily success in a variety of individual, dual, or'team activities. The organization of PEOPEL classes is similar
to that of general physical education classes. In addition, students are pretested to determine entry skill
level based on performance objectives within the Unit of Instruction. The PEOPEL Teacher's Guide has 35 separate
Units of Instruction w.ich were developed with task-analyzed performance objectives. Unit of Instruction Perfor-
mance Objectives are included for history, basic rules, etiquette, terminology, safety, and skill progressions.
Other PEOPEL materials are the Administrative Guide and Student Aide Training Manual. - .

PEOPEL inservice training is designed to assist physical education teachers and staff in implementing the peer
teaching components of PEOPEL within their school. Training encompasses both administrative and instructional
considerations, as well as short- and long-term planning.

<

el"dence Of eﬂectlueness Evaluation'of high school students was conducted over a three-year period

by pre- a‘d\posttesting ‘on a four-item composite Physical Fitness Battery
and the Wear's Physical Education Attitude Scale. \The data showed significant gains in fitness and attitudes of

PEOPEL students (p < .05) with minimal or no gains\{n control group ("adapted P.E."” with no student aides).

\
\

N

~

~

~

imp’ementaﬁon reqUirements . Program implementation is flexible according to the needs of stu-
’ Instructional procedures

dents, a class, a school, or a district.

exceptional students with varying abilities
Inservice training is designed to meet the

g teaching personnel who have

enable a school/district to implement PEOPEL with student aides and
in grades 9-12. No special equipment or facilities are required.
_needs of the participating teachers, program, and schools. With training, existin
a sincere interest can implement the program. :

ﬁnﬂnCia, I’BqUil‘BmentS Training materials (PEOPEL guides, manual, and assescment charts), $5 per

participant. Training materials provide administrative and instructional
guideline considerations for programming in physical education with trained student aides. Other materials and
costs available upon request. Implementation costs based on teacher's salary at 30:1 student-to-teacher ratio.

General physical education equipment used.

SeﬂJices ava"ab’e An NDN-funded 'Developer/Demonstrator project.

Awareness materials are available at no cost. Visitors are welcome by appointment. Training is conducted at
project-site (adopter pays only its own costs). Training is also conducted at out-of-state sites (expenses must
be paid). Follow-up services are available to adopters {expenses must be shared). ‘)

. Ed Long, Director; Project PEOPEL; Phoenix Union High School System; 2526 W. Osborn Rd.;
contact Phoenix, AZ 85017. (602) 257-3034.

Developmental funding:  USOE ESEA Titles III and IV-C ) JDRP No. 79-10 Approved: 3/28/79
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,)'?()in:l' PEORIA 0-3 PROJECT -- Replication.of an Interdisciplinary Approach to the Early Education of
Handicapped Children Ages (-3

descnptors Hom'é Instruction, Mentally Handicapped, Orthopedically Handicapped, Preschool Education,
Special Education

target ﬂudlence Approved by JDRP for handicapped infants, ages 0-3, and persons dealing with this
population (occupational/physical/speech therapists, parents, home trainers,

- teachers, social workers, psychologists/administrators, and volunteers).

descr lptlon : A medicat/educational modet based on a developmental-t sk analysis approach to individual-
/o ized prescriptive teaching, delivered in the. home by parents with assistance from profes-
s4ionals. - ‘ : ]
The ongoing direct service program serves children ages 0-3 at risk, mentally retarded and/or orthopedically.
handicapped. The service program includes a diagnostic and evaluation service, Individual Educational Program
(IEP) planning, direct service home-based programming (including occupational, physical, and speech therapy when
appropriate), parent support systems, and a class for 18- to 36-month-old handicapped infants.

Based on results of the Functional Profile, a project-designed tool assessing a child's functioning levels in six
basic areas, the child's developmental program is designed by the parent and an interdisciplinary team composed
of a social worker, a child development specialist, and occupational, physical, and speech therapists. This

plan is reviewed weekly. Each discipline contributes activities, called targets, to the home program plan. The
child development specialist' takes weekly target lessons into the home, presents the lesson to the child, models
it for the parent, records the child's baseline performance, and explains procedures for recording the child's
response on an activity chart. Continuous monitoring of the activity chart, coupled with information from
parents, permits appropriate changes in instructional strategies. Since many children in the program are multiply
and/or physically involved, ongoing medical supervision is provided, and outpatient physical and/or occupational
therapy services are available. Parent involvement is viewed as crucial to the success of the educational pro-
gram, and parent support systems are an integral part of the program. Individual parent counseling sessions

are available, and ongoing parent discussion groups are maintained. .

Modeled on the direct service program, the training program assists agencies serving children ages 0-3 to develop
and/or upgrade services to handicapped infants and toddlers. Individually designed to meet the needs of the

Jocal agency and/or community, training involves an intensive two- or three-day initial workshop and four to six
days of follow-up training at adopter site. Within one year, trainees achieve competencies necessary to implement

the program model in their local agency or program.

eUl.dence Of eﬁectiveness Over-a one-year period, 99 children fr(;m a variety of socioeconomic back-
' g

rounds were measured with the Functional Profile (a project-designed
instrument; reliability and concurrent validities established in an independent study) and the Denver Develop-
mental Screening Test. Study design compared actual growth with estimated growth. Significant gains were found
in personal, social, cognitive-linguistic-verbal, eating, toileting, and dressing. Gains for fine and gross
motor were not as great; half of the test population was orthopedically handicapped..

imp'ementation'requnements Adopters must currently be serving an infant/toddler population.
. Staffing required for a 20-child program: a child development

specialist (full-time), a speech therapist (part-time), and an occupational and/or physical therapist (part-
time).- Access to a diagnostic and evaluation ¢linic is required. Adopters must be willing to work with parents.
Project fotus is to provide comprehensive services. Individual components can be adopted, subject to needs
assessment of the individual community. Two or more components must be adopted/adapted to be considered an

implementation. A minimum two-year commitment is required.

ﬁnﬂn[ia’ req[".rements Start-up cost of the direct services program for 20 children: $1,200~
: : $2,000; this figure includes books, materials, and equipment. Approximate
cost of the home-based component per child per yéar, including therapy: $2,000. "Cost of training for LEAs

depends on the amount of federal funding available to support the effort.

seruices ﬂua"ﬂb’e An OSE Handicapped Children's.Early Education Outreach Program. No other special
network funding supports this project's dissemination efforts.

Awareness materials are available at no cost. Visitors are welcome by appointment. Project staff are available

for out-of-state awareness meetings (cost to be negotiated).  Training is conducted at project site (adopter pays
only its own costs). Training is also available at adopter site (cost to be negotiated).

erebral Palsy and Peoria Association

Karen Hurst, Project Director; Peoria 0-3 Project; United C
(309) 672-6358.

wntﬂtt for Retarded Citizens; 320 E. Armstrong; Peoria, IL 61603.
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PRO,’ECT PILOT PROJECT UTILIZING SUPPDRTIVE PERSONNEL ﬁSING 8EHAVIDR MODIFICATION TECHNIQUES WITH
ARTICULATORY DISORDERED CHILDREN : o .

(fﬁﬁicrl’)t()rs Elementary Education, Kindergarten, Secondary Education, Special Education, Speech
Handicapped, Teacher Education N N

[

tﬂrget biﬂﬁence Approved by JORP for speech clinicians and adminfstrators.

. descrlption " A modee for expanding speech therapy deliveny tinough thaining of paraprefessionals as .
3 © communication aides. .

The basic aim is to release clinicians from minor problems so that they are able to spend more time with
children with severe speech problems. Communication aides are hired and trained to run operant programs with
K-12 children with minor articulation problems under the direct supervision of a speech clinician. The pro-
fessional clinicians train the aides, perform all diagnostic testing, determine prescriptions, and make all

therapy decisions. If the problem is mild, such as simple lisping, sound distortion, or omission, the child’
is turned over to an aide. Aides work with 9-14 students for 20-30 minutes each.

Initial aide training .ukes two days, followed by a week of work with a clinician. The aides handle an average
of 70 students per year.

Before the project began, it cost about $120 to give each student the speech assistance he or she needed. The
use of aides has cut this figure in half. Formerly, clinicians spent 85% of their time in group speech sessions
and only 15% in individual therapy sessions. Two years after the project started, these figures were almost
reversed, with 83% of the treatment in individual therapy and 17% in group. )

Y

eUidehce Of Eﬂectiueness Data show that children with minor problems can correct a sound in eight

) weeks at a 96%-correct criterion (McDonald Screening DEEP Test of
Articu%qtion, 1971-72). After one year of operation, 46% of the moderately disordered children in the project
were dismissed from therapy. In the previous year, only 23% had been considered eligible for release from the
program. . . : .

imp'emehtation requiremehts - Hiring, training, inservice, and scheduling of communication

aides require approximately one month for speech clinicians.
No special facilities are required.

.t

ﬁnanciu’ requirements ‘ Approximately $5,500 per communication aide. This figure includes

training, salary, and materials for 70 children. Commercial as well
as locally preparad materials and record keeping forms may be used. .

seruices aua"ub’e No special network funding supports this project's dissemination efforts.

Awareness materials are available at no cost. Visitors are welcome any time. Training is conducted at the’
project site (costs.tc-be arranged). Training is conducted out of state (costs to be arranged). Project staff
can attend out-of-state conferences.

1

’

/ '

Kenneth D. Barker, Supervisor; Clinical Speech Services; Area Education Agency #16; 509
contact Melrose Ct.; Burlington, IA 52601. 1319} 754-5771. ,

Developmental Funding: USOE ESEA Title Il . . JDRP No. 74-117 Approved: 12/6/74
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PROJECT THE PORTAGE PROJECT: A Home~ Approach to the Early Education of Handicapped Children

o descrlptﬁrs Home Instruction, Parent Education, Preschool Education, Special Education

\

target ﬂudlence ~ Approved by JORP for handicapped children, mental age 0-6, preschool programs, .
nonhandicapped Head Start home-based programs.

I e . . ’ R .
deSCf 'Pt'on A home-teaching program sewing mubticategonical handicapped children from binth to six.yeans
' ' of age. . :

The Portage Project is financially supported by 23 local school districts in‘south-central Wisconsin in coopera-
tion with the Wisconsin' Department of Public Instruction. The program provides a home teacher to each family
each week to aid parents in assessing the child's present skill level in five developmental areas, targeting
emerging skills, developing skills necessary to teach the child, defining appropriate teaching techniques, and
evaluating the child's performance.

The program follows a precision teaching model and is based on the premise that effective-parent involvement is -
A the main ingredient in effective, long-term early childhood intervention. During the home visit, the home
#  teacher demonstrates how the parent is to teach the child during the week, and baseline data are recorded. The
parents then model the teaching process for the home teacher and a system for recording child performance is.
determined. Three or four prescriptions are left weekly, and parents teach the child daily and record the child's
progress. On'the folflowing home visit, the home teacher records post-baseline data on each task that serve as
the basis for weekly/curriculum modification.

A new aspect of the project is the.Portage Parent Program, a systematic parent-trainin"g component to improve
parental skills in the teaching and child-management domains. During the regular home visit session, instruction
is provided for the jparent as weH_for as the child. .

/ . . -

eUidence O’ eﬂectlueness As measured by the Cattell Infant Test and Stanford-Binet, children in the

project (mean.l.Q. 75) gained 15 months in an eight-month period. Another
evaluation measure showed that greater gains were made by Portage Project children in mental age and in language,
academic, and socialization skills than by children receiving only classroom instruction. The Portage Project
has been replicated in approximately 30 sites. ,AII have demonstrated.similar gains. |

a

imp,ementation requirements Three teachers (professional and paraprofessional) and one master

teacher (professional) should be employed 100% on the project.
Resource personnel should be available to the staff for assessment and curriculum planning. All instruction
takes place in the child's home. The only facility necessary is a small office for storing materials and for
staff meetings.  Initial training consists of four or five days of intensive instruction at the replication site.
One or two follow-up visits must be scheduled during the year to assess program effectiveness and evaluate
curriculum planning, data collection, and the home teaching process.

ﬁnanda, requuements Based on a nine and one-half month school year, per-pupil cost averages
$650. Start-up cost ranges from $775-$1,600 per child per year (data

_secured from replication sites).

serUices auai,ab,e An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
. : : Education Outreach Program. S '

: Y o
Awareness materials are available at no cost. Visitors are welcome at project site by appointment. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Monthly training

sessions for potential adopters are provided at project site (adopter pays only its own costs). Project
prefers to conduct training at adopter sites (expensqs,_are covered). .

-

David E. Shearer, Project Director, or Nedl Schortinghuis, Co-Director; Cooperative Educational
/ coMtact service Agency 12; 412 E. Slifer St.; P.0. Box 564; Portage, WI 53901. (608) 742-5342.

.
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] PRO’E&T PREC[S[ONVTEACH[NG PROJECT: The Sacajawea Plan - : ‘ N
. e .

dBSCﬂptOfS \ Kindergarten, Learning Disabilities, Mainstreaming, Primary Education, Special Education

i

target GUdlence " Approved by JDRP for all students, grades K-4. It has been used in other settings
with grades 5-8, but no evidence of effectiveness has been submitted to or approved

by the Panél.

'

descrlpﬂon A precision teaching model designed to nemediate and build basic toof skills through fdive’
. components: scheening, {dentification, remediation, continuous measwrement, and data-based

decisions. - .
The overall intent of the Precision Teaching Project has been to develop a model for the delivery of educational
services to elementary students who have been identified as experiencing learning deficits. Precision teaching

* procedures have been used not only in identifying these students, but also as remediation tactics. (Precision
teaching is a set of measurement procedures based on direct, daily assessment.) A resource room is provided for
students with more severe learning deficits, while the regular classroom deals with basic skills and minimal
problems. One-minute practice sheets are used extensively as a means of building basic tool skills to a level
where students are capable of competing within the regular classroom. Direct and daily measurement procedures
are employed, using both the manager and the student in recording and charting. Curricular decisions are based
on available data. - R i

Rescurce teachers as well <3 regular classroom teachers use precision teaching procedures, which include curric-":-
uwlum materials developed within the project. Instructional methods include one-minute practice sheets from the
Precision Teaching materials bank and data-based decisions made from the standard behavior chart.

euidem:_g Of EﬂectiUﬂless, 0f the 19 experimental/control group comparisons analyzed in 1973 using

standardized achievement tests and one-minute probes, 15 variables
measured showed the experimental group to be superior on the posttest. In 1976, a follow-up study of the
students identified and remediated in 1973 showed the experimental group still superior in 79% of variables as
measured by the California Achievement Test, Wide Range Achievement Test, and one-minute probes.

\

imp,emeﬂtﬂﬁon\ reqUirements An ‘adoption commitment can be made by ény unit -- district (urban/

) rural), single school, or classroom. For on-site training, units
should be limited to 19, and for off-site training, to 20. Adopting units should include building or program
administrator, support bgrsonnel (e.g., psychologist), and regular education and/or special education teachers.
Initial training requires.three days and.is available at project or adopter site, and additional follow-up
training (three days maximum) is provided at adopter site. Equipment costs are minimal. In most cases existing
facilities can be used. Adopfing units agree to implement all five components. .

: . .

ﬂnanﬂa’ requ,rements . Required: Training Manual, $5 (one per trainee); chart paper, $32 per ream

“_ (two sheets per child); Materials Directory, $3 (one per unit); practice
sheets, 5¢ per sheet. Optional: Math Materials Notebook, $35 {one per school; includes 500 practice sheets,
which can be reproduced); one-minuTe timer or stopwatch.or tape (one per trainee); Implementation Handbook, $5
(one per school); Lanquage Arts Notebook, $35 (one per school). .

. i

Serl’ices avai’ab’e . ~ An NDN-funded DeveIoper/Démons.trator; project’. C .

‘Awareness materials are available at no cost. Visitors are welcome by appointment. Training. is conducted at .
project site or adopter site with follow-up at adopter site. Awareness sessions are conducted out of state
(costs to be arranged). Project staff are available to attend out-of-state conferences or workshops (costs to
be arranged). . : .

Ray Beck, Project Director; Precision Teaching Project; 3300 Third Street Northeast; Great Falls,

contact my. 59404. (306) 791-2270.

.‘/.-
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l PRO’ECT PREVENTION OF LEARNING DTSABILITIES: A\Interdisciplinary Modg—l

descnptors‘ 1 Kindergarten, Learning Oisabilities, Mai&reaming, Screening Tests, Special Education

tﬂrget au‘hence ' Approved by JORP for children in grades }-2.  This program has been used in other
settings with children in kindergarten any clinically with .older children who have

neuropsychological deficits, but no evidence of effectiveness has been\submitted to or approved by the Panel.

descrlptlon A program to- prevent the cognitive and.emotional. edfe of Learning disability by early
. Ldentification and educational {intervention.

The program provides a three-part approach to the prevention of learning disabNities: scanning, diagnosis,

and intervention. Scanning locates vulnerable children through SEARCH, an indiwidual 20-minute test administered

by teachers and educational assistants to all children in kindergarten or early 10 first grade. SEARCH taps

the neuropsychological precursors of learning problems in young children, yielding\data required for setting

intervention priorities, allocating diagnostic services, and building teaching plang to guide intervention.

Raw test scores may be evaluated either by age or local norms. Age norms permit comparison of a child's score

with a broad reference group: the standardization sample of 2,319 children from intact kindergarten classes

in inner-city, suburban, small-town, and rural areas. Local norms permit comparison with the immediate peer

group with whom children will be learning in their own schools. . . ' \

Oiagnosis helps to clarify the reasons for the child's vulnerability. The Learning Oisorders Unit offers training
in diagnostic skills to school districts 1nteres§ed in developing or expanding these services.

Intervention is based on TEACH, a prescriptive approach which helps to meet the educational needs defined by
SEARCH. TEACH tasks are.organized into five clusters relating to SEARCH components; tasks have been chosen

for their experimentally demonstrated contribution-to the job analysis of reading. The 55 tasks proceed
through three stages of increasing complexity: recognition-discrimination, copying, recall. Mastery criteria
are provided to ensure automaticity in the application of these skills in reading and the language arts.

TEACH provides a two-year sequence of activities, with emphasis on accuracy of perception in the first year

and on intermodal and pre-reading skills in the second. At the developer site, SEARCH and TEACH were used in a
resource ruom model; replicators have also used the program in classroom and supplementary instruction models. -

Evidence Of Eﬂectiueness Project children retested at the end of grade 2 with SEARCH, Wide Range

.o Achievement Test, Woodcock Reading Mastery Tests, and criterion-
referenced comprehension tests showed accuracy of perception and reading achievement one-half year to one year .
“greater than control group. Program participants maintained and-increased achievement relative to controls

in grade 3. | |

i

imp’ementation requirements “" Can be adopted by an individual schoof or a district. Staffing:
, ! }

, one teacher to intervene with 25-30 children; additional staff may
be needed to assist_if scanning during a/two-week period if enrollment is high. Training: initial two-day work-
shop, with an equivalent of two full days of inservice during the school year. JORP approval was based on the
resource room model but other organization patterns are also in use, including supplemental instruction within
mainstreamed classrooms and individualized programming within spe¢ial education classrooms.

ﬁnan(ia’ reqUirements ‘Materials for one resource room: SEARCH Kit, $27.90; SEARCH Record Blanks,
: $9.50 per package of 30; TEACH Manual and Task Cards, $47.50; miscellaneous

toys for use with TEACH, approximately $50.

serUices aua"ﬂb’e No special network funding ‘supports this project's dissemination efforts.

Awareness materials are available at cost of duplication. Visitors are welcome by appointment. Two-day training
workshop is conducted at the project site (adopter must cover all costs). Training is conducted out of state
(Learning Disorders Unit must be reimbursed for project staff time). Statistical consultation, norms, follow-up
visits, telephone consultation services are available. - - .

Rosa A. Hagin, or Archie A. Silver; Learning Disorders Unit; Oepartment of Psychiatry; New York
contact university Medical Center; 560 First Ave.; New York, NY 10016.° (212) 679-3200, ext. 3735,
3736, or 561-4078 or -4079. ) .

Oevelopmental Funding:  USOE BEH Title VI-G ' JORP No, 79-33 Approved: 9-12-79
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| PRO’EC"' - A PRUGRAM FUR EAKLY EUULALLUN WP LALLUKEN WilN nAnwiuars J

3

desﬂ‘lptors Aurally Handicapped, Emotionally Disturbed, Home [_nstruction', Learning Disabilities, Mentally
Handicapped, Orthopedically Handicapped, Parent Education, Preschool Education, Rural Schools,

Special Education, Speech Handicapped, Visually Handicapped

t(lrget au"‘ence Approved by JDRP for handicapped children, five months to six years of age.

:
: !

descr ipﬁon A home Aintervention program invofuing parents in th.c teaching of thein hand,écxippcd childnren.

The Region IX Education Service Center serves 40 rural, sparsely populated public school districts in 12 north
central Texas counties. This program, a home intervention model, is based on"the premise that parents can be
actively involved on a daily basis in teaching their handicapped children and that through the teaching expei-
ience, by observing and recording changes in behavior, they can discover the areas in which their children need
help. The program's ultimate goal is for the parent to assume chief teaching responsibilities until the child

can attend school.

Home teachers make weekly home visits of approximately one and one-half hours to show parents how to use behavior
modification techniques -- when to reward, what to reward, and how to chart behavior. By observing this modeling
process, parents become equipped to continue the work for a week, progressively achieving the short- and long-
term goals for their children. " :

Training emphasizes administrative gujdance d teacher training in the areas of assessment, behavior management,'
precision teaching, individualized educationak programs, and parent training. -

evl'dence' Of eﬂectiveness “ The -average effect of pre- and posttesting with the Alpern Boll Develop-

N mental Profile (which measures self-help, socialization, physical, communi-
cation, and academic skills), ‘Stanford-Binet, and the Cattell Infant lnpelligence Test was significant.

imp,ementation req["'rements Adoption agreement is required. Adopter provides one professional

. or paraprofessional teacher for every 12-15 children and support
personnel for assessment, curriculum planning, and ancillary services. Instruction is conducted in the child's
home. Only office space for staff meetings and storage is needed. Three to five days of training are required
for teachers and support staff. Three or four follow-up visits to assess program effectiveness and to evaluate
curriculum planning, data collection, and the home teaching process are scheduled during the year.

s

ﬁnanda’ rrEQUI'rements Teacher's Handbook, $5. Parent's Handbook (optional), $2. One-time start-

. . up cost: approximately $1,8%0 per child. Per-pupil cost for a nine and
one-half'mgnth school year: approximately $1,580, (Data secured from special education cooperatives in Texas
Region IX.

seruices aua"ub,e An OSE Handicapped Children's Early Education Outreach Program. No other special
network funding supports this project's dissemination efforts.

Awareness materials are available at no cost. Visitors are welcome by appointment. Project staff are available
to attend out-of-state awareness meetings (expenses must be paid). Training is provided at project site (adopter
pays only its own costs). Training is also conducted at adopter site (expenses must be paidg. Follow-up tech-

nical assistance is available to adopters. (expenses must be paid). . . :

) Lois A. Cadman; Regior IX Education Service Center; 301 Loop 11; Wichita Falls, TX 76305.
contact (s17) 322-6928. ‘ }

Developmental Funding: - USOE BEH V JORP No. 79-30  Approved: 7/10/79
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PRO’ECT PROGRAMS FOR CH[LDRENG WITH DOWN SYNDROME'

descrlptors Children, Downs Syndrome, Mentally Handicapped, Parent Education, special Education
‘ | .
liifgzét IILH1IEIICE Approved by JORP for Down syndrome children, birth to age.g.
_descr lptmn A program designed to accelenate and maintain -velopmental gaing of children with Doy,

. syndrome and vthen developmental defays, o j.ve hekp and Laining to their partents, 1,
Aevelop a transpontable model, and to provide an exempfary demondiratic:: program.

Children and parents participate ip four programs:. Infant Learning; Early, Intermediate, and AdVa"C‘?d Preschoolss
and Kindergarten. The Infant Learhing Class provides individualized instruction in early motor, S9¢13', ang
cognitive development for children from birth to 18 months of age. Parent and child come to the center fo.
weekly one-hour sessions. Training is also continued by parents in the home. Early apd Intermediat® Pregepqq)
and Kindergarten parents participate weekly as teacher's aides ‘and data takers to learn tethniques TOF Maipgain-
ing the child's progress at home. The Developmental Sequence Performance Inventory is ysed as an assessmeng

tool and guide for setting curriculum objectives. The skills are developmentally sequenced and provide a oeopd
of the child's performance and progress. s

(The Model Preschool Center for Handicapped Children was initially funded by BEH as 3 center with tMalning,
research, and service components. More recently its funding has been for outreach activities and feﬁ!‘cation.
The Center is affiliated with the Experimental Education Unit for the College of Education and the Child pgyelop-
ment and Mental’ Retardation Center at the University of Washington, Seattle. Both Prggrams for Ch‘]dren'with
Down Syndrome and Communication Programs were developed by the Model preschool Center for HandicaPPEd Chitgren.)

-

H i Data from testing with Developmental Sequence performance Inventory  popver
eu‘dence Of eﬂecu.ueness Developmental Screening Test, Uniform Performance Assessment 5Y§,‘FEm, Gesell,

~ Stanford-Binet, Peabody Picture Vocabulary Test, and classroom observation show that children served 10 the pown
Syndrome Programs have met and are maintaining developmental and cognitive objectiveg,

e P H Program places emphasis on strategies a&d procedures: Standarq
'mp’ementauon requ‘rements preschool equipment and materialf\b‘af‘e used to facilitate deve]gp-

ment. Access to support services, technical assistance, and resources in the cdnmunity is necessafys  Papgnt

involvement is required. Data exchange is required.

H H M Initial awareness sessions are provided free of charge. AdOPLer pays for
ﬂnanﬂa’ requ‘rements staff training expenses, monitoring, and materials. Costs V2TY and ape

negotiable depending upon individual needs and resources.

i H An NDN-funded Developer/Demonstrator project. An OSE Handicapped children's parry
services aua"ab’_e - Education Qutreach Program. :

Brochures, assessment materials, program planning guides, and specific staff and parept training Prodrams ;..
available at cost. Slides and videotapes are available for rental or purchase. Visjtors are welcome b¥ appoint-
ment. Project staff may be able to attend out-of-state awareness meetings {(expenseg areﬁcovered)' ra‘ning is
regularly available during summer. Other inservice training can be arranged {costs to be negotiat€d/.

: Rebecca F. DuBose, Director; Model Preschool Center for Handicapped Children; Experimental
ct,']t(]‘t Education Unit, WJ-10; Child Development and Mental Retardation Center; yniversity ©
Washington; Seattle, WA 98195. (206) 543-4011.°

‘Developmental Funding:  USOE BEW JORP No. s5.64b Approved: 9/3/75
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RE-ED SCHOOL oF KENTUCKY @

|

e
T .

desmpfors . Behayior Problems, ChiIdren,‘EmotionaHy Disturbed, Special Educat‘iOn
1 . .
. ;‘:\ : x
tﬂrget aud'ence Approved by JORP for pupils in grades 1-8, of average Or aboye.average academic/
intellectual ypotential, exhibiting characteristics of emotionaily disturbed/

1 . ) . . . : A
gﬁhaviora1 s Qjggrdered children as defined by federal and state guidelines, particularly zge-inappropriate
Shaviore )

descr'p"on A‘Aho/bt“te;,_m plan fon the re-education of emptionagey disgunbed/behqyiorapey disordened
. chegdnen. ' . .

: o0l s -
RR gD Sch7b‘eh15 a regional (Seven-county) program intended to provide Short-term treatment classes for emotionally
d‘sturb‘?ddre Avjorally disordered children unable to function in regular classpgoms. Its gbjective is to help
achieve enough reprganization to allow tHem a higher. probability  of Success than failure in a

sy hil
ch ¢ as e . : - ] . .
"qular c! s"ogm_ The emphaSis is on unlearning negative behavior patterns and learning positive ones. Meetings

ts av.
Wity pare-ﬂ Are designed tO encourage positive parental behaviors and management.

Q

; iz . . : ) . E . .
'“\uiwdu‘ﬂede“ academic and behayior-change programs, based on problem identifjcation and education pretesting,
an emp“”e/ ,‘ Goal-oriented records are kept for each child by a team composed of 2 1iaigon teacher/counselor,
day, teach®’ Shiigren's program specialist, educational specialist, and others, :

RE_fp is 5;§nificant for having taken a mental health concept into an educational setting, it has Successfully
Capnyinced, ¥ Stage Department of Mental Health and state and local departments of education to unite for the
90qq of €' +a1%ally disturbed/behaviorally disordered children. Children are referred through the local schools;
¥ivh pareﬂart‘permission. The program includes an individual educational plan, These plaps begin and end with
Papgntal %’ an‘nipation, grouP dynamics, and gross motor activities. Monthly written reports on the child's
behavior‘a \,1‘i academic achi€Vement are sent to the referring teacher. Parentg are involyed in child-management
F"‘ugr-a"'S'1 sa>its to RE-ED by the referring school's counselor, principal, and teachers are geared to keep parents
angy“schoo ®Ryre in the belief that the child belongs to them and that RE-ED js the leasy restrictive placement.
RE_gp has gga‘mpressive record of stopping downward trends in achievement and of changing the pattern of failure
ta one of QQmic success.- : '

3

o Larns . A
eu,dencﬂ Of gﬂectmeness From 1973-76, 177 RE-ED children were Pre- and posttested with the Peabody
1y Individual Achievement Test. These chilgren gained st least four months
academica1y bquring an average time of 4.16 months, Behavior checklists ysed to evaluate pehavioral change
on week ! Mg " lavealed that g0z of the students had attained behavior satisfactory for adjustment in a
i ;

n°h$1a1 c125% 00" cetting.

imp’ementQﬁOﬂ reqUirements An individual teacher, a school, or @ schOo] system can implement

acty . the basic concepts of Project RE<ED. .ImpIEmentﬁtign requires
aWyeness ay Vvities, training, and consultation. Designated trainers conduct gesSions at adopter Site.
Adupters guhirticipate in ON-gsite training at RE-ED School, actually seeing Re-ED students and faculty ,
aCqgnplis pprh objectives. Training sessions cover our philosophy, objectives, and parent. and student-
oryented 7 O3cpas successfully ysed to change behaviors- . : . :

ﬁ'}aﬂﬂ'd’ "equiremenfs Cost of mate.r1a1 and equi pment varies-. A wide vafieﬁy of commercially

0% available materials already found in most classrooms is used- Staffing
congorms © Yate requirements. '

o

’ . y } ’ A . . :
59"0’585 ahui’ab’e No special network funding supports this project's disseminggijon efforts.

a . s . . .
AV veness 'zotﬁhia]s are available. Visitors are welcome at project site by appgintment- project staff are
a¥yqrable {niattend out-of-state awareness meetings (expenses must be paid). Training is provided at project
51te, 21" §s also conducted at adopter site (expenses. must be paid). Congultation apd training via tele-

thne are ° ava‘llable.

e

Donald Alwes, Director, or Laura A. Brito, Dissemination Coordinator; Project RE-ED;
1804 Bluegrass Ave,; Loufsvilie, KY 4D215. (502) 368-2591 or -2592. .

e S e e e e e s rmmanel
JORp No. -39 Approved: 47/9/73
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PRO]ECT g:{"i: Rg'EFLAND CENTER --:DEVELOPMENTAL THERAPY MODEL FOR TREATING EMOTIONALLY DISTURBED
LDREN .

destﬂptors Autism, Children, Communication Skills, Emotionally Disturbed, Special Education

: . / )
target UUd'enCB Approved by JORP for severely emotionally disturbed or autistic children from birth
: to age 8, their families, and teachers. This program has been used in_other settings
_with children to age 16, but no evidence of effect1veness has been submitted to or approved by the’Panel.

.
)

desa'lptlon A community- based psychoeducational gacility that o“w a developmental curniculum to
. 4euene£y emotionally dLAtuﬂbed or autcétxc children 6n0m birth to 16 yeans, thein panentb

and teachenrs. . .
The Rutland Center‘DeveIopmentaI Therapy Model is the result of eight years of intensive 'effort by the Rutland

Center staff. Developmemtal Therapy is a therapeutic-curriculum for social and emotional growth used in a class<"

room setting with groups of four to eight individuals. Based on the assumption that disturbed or autistic child-
ren go through the same stages of development that normal youngsters do but at a different pace, the curriculum
guides -treatment and measures progress by focusing on the normal developmental milestones that all children must
master.‘ In so doing, Developmental Therapy has established itself as a “growth model" rather than a "deficit
model." The model” is composed of four curriculum areas (behavior, communication, socialization, and preacadem1cs)
arranged in five developmental stages, each requiring different emphases and techanues. Special services to
parents are an integral part of the approach. . Developmental Therapy also emphasizes concurrent pIacement with
nonhandicapped children. This mainstreaming aspect of the model requires that regular school experiences mesh
smoothly with intensive Developmental Therapy experiences.

In response to P.L. 94-142, two resources are available which emphasize how to plan, implement, and evaluate an
Individualized Education Program (IEP) using the developmental approach. The National Technical Ass:stance Office
offers four types of technical assistance to the Rutland Center Developmental Therapy model in the treaiment of
severely emotionally disturbed preschool children. This ass1stance, which includes information dissemination,
program planning and design, training. and program evaluation, is provided through site visits and exchange of
audiovisual materials. The Developmental Therapy Institute uses the Rutland Center Developmental Therapy model
to provide on-site, year-long assistance to individuals, schools, and agencies concerned with training personnel
to serve school-age severer emot1onally disturbed and autistic children. Institute staff provide assessment of
ra1n1ng needs;, design an inservice instructional: sequence suited to agency and trainee needs, and implement the
t aining program at the agency site with periodic visits.

el"idente Of eﬁetﬁueness The model assumes.five distinct stages. Progress through stages is mea-

sured by the Developmental Therapy Objectives, 171 statements outI1n1ng a
sequence of developmental milestones. Mastering these objectives makes normal growth possible. Each child's.
treatment focuses on appropriate objectives, and children are grouped by similar major objectives. Data collec-
ted’ slearly show seéquential mastery and steady progress by children.

imp’ementation reqUirements Agenc1es interested in adopting the Rutland Center Developmentall

Therapy model must: use’ the Developmental Therapy curriculum,
1ncIud1ng concurrent pIacement in a normal setting whenever possible; provide referral, intake, and diagnostic
services; provide a minimum of one supervisor, two teachers, and two support personnel; provide release time for
training; and include parents and regular teachers in the treatment process. Since traveI expenses depend on
the number of visits required, the number of individuals involved, and distances traveled, they are negotiated
separately. .

ﬁnﬂndﬂ, reqUirementS The cost of the program in fisc,ai year 1977 was $797‘ber child. This

figure includes diagnostics, services to parents and children, teachers,
and program evaluation. Cost figure is based on operating the 24 centers supported totally by state funds
(Georgia Psychoeducational Center Network). Cost of model implementation in other states ranges from $800 to
$2,000 per child. ‘ ’

- ) . = . .L -
Services aua"ab’e An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
Education Outreach Program. B

Awareness materials are available at no cost. Visitors are welcome by appointment at project site and at
additional demonstration sites in home state and out of state. Project staff are available to attend selected
out-of-state awareness meetings (costs to be negotiated). Training is provided at project site (adopter pays
only its own costs). Tr?ining is also conducted at adopter site (costs to be negotiated).

1)

—

Karen R. Davis, Project Director; National Technical Assistance Office; 125 Minor St.; Athens, GA

C()"t("t' 30606. (404) 542-6076 or 549-3030. Mary M. Wood, Director; Developmental Therapy Institute; .
Co]]ege of ;ducation; 570 Aderhold Hall; University of Georgia; Athens, GA 30602. (404) 542-1685,
ext. 50 or 70.

N

Developmental Funding:- USOE BEH = : . \ JDRP Ko. 75-63 Approved: 9/3/75
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PROJECT SHARE: Sharing High Yield Accountability with Resource Educators ;
PROJECT T

\

descrlptors Kindergarten, Learning Disabilities, Mainstreaming, Primary Education, Special Education
target GUdleﬂCB . Approved by JDRP for administrators, teachers, and tutors responsible for education
of students with specific or multiple learning disabilities in grades K-8.

descnpﬂ()ﬂ A insthuctional process fon memediation of basic shitls in Leawning-disabled students in
mainstream education. , '

Project SHARE is a process. Its spec®2l-education systems design meets needs for individualized instruction,
mainstreaming, and accountability. The basic format for serving students in reading, spelling,’and math is
behavioral. ~Diagnosis, prescription, monitorirg, and evaluation employ precision teaching techniques. Project-
designed task ladder guides pinpoint a student's instructional starting point. A student’s-best learning mode
and most handicapping learning mode are quickly identified. Skill efficiency and accuracy are determined --

a key Project SHARE difference. One-to-one tutoring”is used primarily. Each session is highly structured, but
the tutor operates freely within the planned structure. R

Field-determined minimum basic skill rates have been established. Daily performance measurés by the teacher or
student provide an ongoing diagnostic/prescriptive process. The SHARE process speeds remediation of basic skill
learning and produces data on cost-effectiveness. Computerized evaluation is available.

.

euidence O’ Blfectiueness Evalua'tion was conducted on an average number of 1,200: students annually in
g ! . a

4 rural special education cooperative in Minnesota, 1970-75. Average gains
for\1earning-disabled students: 1.3 grade levels in reading in 26 hours of teaching and 1.3 grade levels in math
in 31 hours. (Evaluation computerized by International Management Systems, Kansas City, Kansas.)

i i i Three three-day training sessions, with practice between them, are
'mp’ementauon reql-"rements most effective, with one three-day session the .absolute minimum, an
no more than ten trainees per session. Training highlights diagnosing skill deficiencies and best learning modes
pinpointing the beginning instruction objective, selecting and adapting appropriate materials, and interpreting
effectiveness from behavior charts. Various follow-up options are possible. :

. ﬁnanua’ requirements \? Costs vary with available staff but never exceed $5 per teacher.

K

seruices aua"ub’e No sgecial network funding supports this project's dissemination efforts.

Awareness materials are available at cost of postage. Visitors are.welcome at project’ site by appointment.
Project staff are available to attend out-of-state awareness meetings (expenses must be paid). Training is
provided at adopter site (adopter must assume all expenses). Follow-up technical assistance is available.

.

AN

Marvin Hammarback, Director, or Fay Hammarback, Coordinator; Project SHARE; R. R. 13 é’

- STpontact tHendrum, MV 56550. (218) 787-4826.

N

~

Dévelopmenta] Funding:  USOL ésEA Title III JDRP No. 75-31' Approved:-5/12/75
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PRO’ECT PROJECT SKI*HI

descrlptors Aurally Handicapped, Children, Home Instruction, Screening Tests, Special Education
tﬂl’get Uudlente Approved by JORP for hearing-impaired infants and young children, birth to age 6,
and their families. ’

t

descr lptlon A statewide program providing {identification and Language gacilitation fox heaning-handicapped
 chikdnen, binth to age 6, through home management. .

SKI*HI is a comprehensive program that provides screening, audiological, diagnostic, and assessment sgrvices
and a complete home intervention curriculum for hearing-impaired children (birth to-age 6) and their families. .

The program is designed to provide services to a state-wide population or to a large population area. All
hospitals are screened for babies with hearing loss. A diagnostic, assessment, and entry process ensures
efficient, expeditious entry of children.

A complete home intervention curriculum is provided. It includes a home hearing aid program, a2 home communi-

cation program, a home auditory program, a home total communication program, and a home language program.
Psychological, emotional, and child-development support are provided for parents in the home. W, ekly, monthly,
and comprehensive quarterly assessment of child and family is performed. Part-time parent advisers living

in the area visit homes weekly to deliver the curriculum. . A format for home visits is provided.

A support system of ongoing audiological services, a hearing aid evaluation and loaner system, video units and
tapes for total communication, hearing aid molds, psychological services, parent group services, and a compre-
hensive evaluation system are provided. ‘ .

evidence Of 'eﬂectflueness The Discrepancy Evaluation Model is used. REEL, the SKI*HI Receptive

Language Test, the SKI*HI Language Development Scale, and observational
checkiists are used. Pre/post measures showed a gain of 16 months in language after 11 months of treatment;
significant differences in treatment and comparison groups were Seen. Early-treatment group showed. higher gains
than late-treatment group. .

imp’tmentatiun requirements One full-time professional to make home visits is the minimum

requirement. This person must have basic training in delivery
of a home language program for hearing-impaired infants. Travel is necessary. For maximum effect, a hearing
aid bank, hearing screening, and audiological, psychological, and child development services should be provided.
Earmolds, library books, video playback units, and total communication tapes should be provided. In larger
programs, sluperv.ision and administration are necessary. . : '

ﬁnﬂntiﬂ’ !‘eqlﬂ.rements Complete services for 11 months (including all direct and supportive

services) cost $1,350 per child. Start-up costs are minimal. .

-

SerUices abai’ab’e . An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
\ Education Outreach Program.

Awareness materials are available at no cost. Visitors are welcome at project site by appointment. Project
staff are available to attend out-of-state awareness meetings. Training is provided at project site (costs
to be negotiated). Under Certain conditions, training is also conducted at adopter sites (costs to be nego-

tiated). i r\\
N : .
Thomas C. Clark, Director; Vr‘oject SKI*HI; Department of Communicatii}e"Di“"sorders; Utah State
contact university; Logan, UT 84322. (801) 750-1382. - . 4 A

Developmental Funding:  USOE BEH d JORP No. 78-192  Approved: 7/13/7¢
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PRO’ECT " SPECIAL EDUCATION PRESCHOOL PROGRAM

desﬂ'iptars Aurally Handicapped, Emotionally Disturbed, Learning Disabilities, Mainstreaming, Mentally
Handicapped, 0rthoped1cally Handicapped, Parent Education, Preschool Education, Special

Education, Speech Handicapped, Team Teaching, Visually Handicapped

target au‘ﬁence Approved by JORP for preschool children with developmental and communication
disorders_-- including all types of handicapping conditions except autism.and
severe/profound physical impairment -- and.their parents. ~
descrlptlon A program seaving moderately, severely, and profeundly hearing-impained preschoolens (ages
0-5), a mixed population of moderately and severely handicapped preschoolens lages 4 and 5)

with othen handicapping conditions, and thein famiies.

This project now operates solely as a Minneapolis Public Schools special education program funded through the
combined resources of local, state, and P.L. 94-142 monies. The program is family-oriented and noncategnrical,
assuming individually prescriptive programs for children and families. Child assessment by a multidisciplinary
team offers a developmental profile of communication, psychomotor, cognitive, and social/adaptive behav10rs.
Program options change as the needs of the population served change.

Counseling, education, and guidance of parents ensure active family participation'in the program. Service
options for families include individual parent guidance and parent-teaching sessions, weekly parent meetings,
monthly parent meetings, single parent groups, and "men only" meetings.

eUideﬂce Of effectiUéﬂess Written objectives are developed in each of the following areas to assess

program effect. individual child, family, clinical assessment, and
program management. More than 76% of the program's "graduates are integrated into elementary schools.
. \‘ :

.

v
N

imp’ementation requirements : Beginning programs arei 'encguraggd.to.implement only portions of

the program. The use of a multidisciplinary staff depends on
available resources. Ideally, staff are hired or contratted for. Facility requirements depend on the extent to
which the programs are being implemented. Anyone interested in specifics regarding staff qualifications, staff
inservice training, facility requirements, or other 1npleméhtat1on concerns should contact the program coordi-
nator.
AN

- \

N

ﬁnancia’ requirements Per-.pupil cost (1978-79 rat\es\) estimated at $10.86 per day.

\

seruices auai!ab’e No special network funding supports this projegt's dissemination efforts,

Awareness materials are available. Visitors are welcome by appointment.

\ 
\\\.,

Nancy Shaner, Coord1nator, Special Education Preschool Program; 3017 E. 3fkt St; Minneapolis,
contact v 5sa06. (612) 721-5007.

Developmental Funding: USOE BEH Title VI-C <;= .JORP No. 75-65 Approved: 9/3/75
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PRO]ECT PROJECT STAY: School To Aid Youth

destrlptors Dropout Prevention, Kindergarten, Mathematics, Primary Education, Resource Room Programs,
) Reading, Screening Tests . :

target audiente -~ Approved by JDRP for grades 1-3.

descr lptlon A progham providing early identification and treatment of ¢ocial, emotional, and academic
needs of pupifs.

Children enter on screening administered during kindergarten year. They remain in Project STAY for one-half of
the day and in the regular classroom for the other-half. Activities are organized and teachers are acquainted
with specific instructional patterns to enable pupils to function at levels consistent with their potential.

The specific objectives are identification of achievement levels of high-risk pupils; provision for individual
instruction in mathematics and reading to correct specific deficiencies; identification of social problems,

poor self-concepts, and attitudes of potential dropouts; and provision for information and referral of parents
and pupils to various community agencies for help. Counseling sessions offered to parents and teachers create
awaréness and understanding which help in meeting problems. No one teaching approach is required. All informa-
tion available regarding the child (from teacher, counselors, test data, etc.) determines approach used. Program
designed for each child is given to regular homeroom teacher. Project STAY has used the innovative teaching
devices designed by the teachers, and it has found that they are highly successful.

Project STAY was federally funded for three years on July 7, 1971, and is now locally funded by the Moore Public
Schools. Awareness packets related to STAY have been mailed to all states, Canada, the Virgin Islands, Australia
and Puerto Rico. Over 6,000 visitors have visited Project STAY. B )

"

evidence Of bﬂettiueness Project STAY conducts a yearly evaluation. All students are pre- and

posttested on the Stanford Achievement Test .and Wide Range Achievement
Test. Other tests are administered if needed. Results are available upon request.

imp’ementatiﬂn reqUirements Adopter identifies high-risk kindergarten children to receive

] special services during first year of school. Inservice staff
and first-grade teachers secure materials. Space required is determined by pupil enrollment. Program may be
used in one.classroom (30 children) or by an entire school district. . !

ﬂnanﬂa’ requu’emeﬂts Cost of program is approximately $40,000 for a regular elementary school.
Actuai cost per pupil during three years of federal funding was $612.33.
The cost of the program will vary depending upon the components adopted.

SerUiCes auai’ab’e No special network funding supports this project's dissemination efforts.

" Awareness materials (including Project STAY slides) are available. Visitors are welcome by appointment.
Training is conducted at' the project site and out of state. Project staff can attend some out-of-state
conferences.

Pat Ross, Project Director; Project STAY; Moore Publié Schools; 400 N. Chestnut; Moore, OK
contact 73160. (a05) 794-8282.

Developmental Funding: USOE ESEA Title III ' JDRP No. 43 Approved: 4/9/73
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PRO]ECT PROJECT SUCCESS FOR THE SLD -cm

destrlptors Elementary Education, Language Development, Learning Disabilities, Mainstreaming,
Perceptual Development, Special Education

target UUdlence Approved by JORP for pupils, grades 1-4, with specific language disabilities. This
program has been used in other settings with grades K and 5-9, but no evidence of

effectiveness has been submitted to or approved by the Panel.

déscrlptlon A preseniptive prognam and classnoom delivery system for pupils, grades 1-4, with speeégie
Language disabilities.

Project Success provides a prescriptive program and classroom delivery system operating in three areas: a
structural linguistic language program with a multisensory approach integrates all ‘aspects of language -~
reading, writing, speaking, and listening; motor perception t-aining and adaptive physical education emphasize
the relation of movement to learning in areas of muscular strength, dynamic balance, body awareness, spatial
awareness, and temporal awareness to develop the-capacity to make efficient and effective use of the body; and
technique modification in other curriculum areas allows SLD students to capitalize on strong modalities. This
individualized learning program keeps the child functioning in an adequate manner within the educational main-

stream.

1

evidence Of effectiueness A copy of our validation rep(ort is available upon request." Project

Success was evaluated for five years. Each project objective was tested.

,mp’ementa”on requ"'ements . Implementation varies depending upon the needs of the adopting

school and the outcomes desired. As a mainstream approach, no
additional staff are needed. Training of teachers using the project takes approximately 25 hours. Project
“Success Adoption Manual defines the adoption process for different kinds of adoptions.

students included, and materials already owned by the school.

. ﬁnanﬂ.a’ reqlﬂ.rements Cost varies witﬁ kind of adoption des‘i red, level of adoption, number of

Seﬂjices aua"ab’e No special network funding supports this project's dissemination efforts.

Visitors are welcome at project site during .school year by
s meetings (expenses must be paid).
Training is also conducted at adopter

‘Awareness materials are available at no cost.
appointment. Project staff are available to attend out-of-state awarenes

Training is provided at project site (adopter pays only its own costs).
site (expenses must be paid).

’

Richard Metteer, Director; Project Success; Wayne Middle School; 312 Douglas; Wayne, NE 68787.
contact (s02) 375-2230.

Developmental Funding: USOE ESEA Title Il -JORP No. 14 Approved: 4/9/73

Compiiled Summer 1980
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PROJECT PROJECT SUCCESS: Handicapped

dBSCﬂptOFS Continuous Progress Plan, Cross Age Teaching, Elementary, Educaﬁion, Kindergarten, Learning
Disabilities, Mainstreaming, Peer Teaching, Special Education, Volunteers

tﬂrget GUd'ence Approved by JORP for children with reading, math, handwriting, -and self-management
difficulties, grades K-6. . .

’

descr lptmn Low-cost academic and self-management proghams fon handicapped elementary schoel students.

al service to handicapped students within a fully integrated educational
s as a staff member in each of the home district's four elementary schools,
assisting regular program staff in identifying and serving handicapped students. Assistance is provided to
students identified -through continuous (weekly) progress checks in basic academic, social, and sel f-management .

skill areas. Handicapped students are then given instructional -and/or motivational assistance by teachers,
this purppse. Upon

Project Success provides instruction
program. A learning specialist work

peers, high school tutors, aides, or parents using instructional packets designed for
mastering the skill, students are tracked to assure continued success.

The intensive use of. nonprofessional personnel for assessment and service delivery required a systematic .
approach to training. Each volunteer participant demonstrated competency in assessment techniques and use of
assistance program training packets. Direct instruction training procedures included modeling for these
personnel- during training and .direct observation in the classroom. o

%)

evidenc: of eﬂectlUQHESS Standardized test evaluation (Wide Range Achievement Test) in each of

three years of operation indicated that parvicipatinyg students made
statistically tiynificant gains beyond expected ncrmal grade equivalent growth per wonth during treatment

teriod- .

s ol - xbd : ' ) . -
5mpl€meni.}'h{!n requﬂ'emeﬂts If all academjc 3nd seli-mianagement programs are adopted in a

district, at lec:ul one certified person, pur elementary building
(450 students) is needed. To operate only academic programs, ¢ne half-time certjfjgd‘person and one aide per

building served are required.

flnﬂnﬂu, requ,remfﬂts Start-up cost for both assessment and assistance components averaged $4
per pupii. based on 200-300 pupils,. per-learner operational cost for

various assistance programs was approximately $14 per month. Compiete comrercial (Edmark) tutoring classroom
packagz for 10 students costs $3G0. Replacement costs for consumable items dre approximately $37.50 for 10

stude;its per year.

services ﬂlﬂal’ﬂb!e Ny special network funding supports this project’s dissemination efforts.

Awareness materials are available. vicitors are welcome by appointment. Training may be conducted at the
project site (adopting sita must ccver all trainer costs as w2ll as its own costs). Training may be conducted
out of state (exempiary prcject #taff costs must be paid). Project staff may be able to attend out-of-state

confeirances (oxpenses must be paid).

; Ronald Smith, Director of Special Services; North Kitsap SEﬁool District No. 400; 150 High
E€5NEACE  School Road South; Poulsbo, WA 98370. .(206) 779-3971.

Developmental ?unding: USOE ESFA Title III JORP No. 75-28 Approved: 5/7/15
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I‘ PRO]EC',’ SYSTEMATIC INSTRUCTIONAL MANAGEMENT STRATEGIES tSIMS)

destﬂptors Elementary Education, Learning Disabilities, Remedial Reading, Secondary Education, Special
. K Education . .
target ﬂudlence Approved by JDRP for disabled readers, grades 1-12, needing basic coding skills and

. for learning disabilities teachers serving that population. This program has been
used in other settings with special education groups, but no evidence of effectiveness has been subnitted to or

approved by the Panel.

descnption ' A program using management strategies and a structured, Sequenced cwvricubum to help teachers
plan appropriate (instructional programs for disabled readers.

A discrepancy model for solving performance problems provides the framework for the SIMS curriculum. The SIMS
curriculum consists of a hierarchical sequence of 53 objectives needed to acquire the basic coding skills of

reading and spelling.

..The curriculum contains word and sentence lists for each of the 53 objectives to monitor the accuracy of skill
acquisition for each individual child. Additional word lists for each objective are designed to monitor the
proficiency with which a student decodes words of a particular pattern. There are four stories for each of
the 53 objectives. Written language worksheets with controlled reading levels matching the word list level
provide activities simultaneously developing the student's writing skills. Comprehension Questions and work-
sheets for Scanning Stories are used to develop independent_study skills. SIMS teachers are trained to use
data decision rules to plan appropriate instructional interventions.

eUidence Of' eﬂectiueness Scores from the Wide Range Achievement Test administered to students,
’ . g

rades 1-12, 1976-77, were compared for groups with and without SIMS
treatment. Analysis of covariants (with pretest score and grade as covariants) confirmed that SIMS students
performed significantly better than non-SIMS students (positive < .001 level).

imp,ementation reqUirements ' SIMS can be adopted as a comprehensive program of materials and

procedures or partially, as instructional management strategies to
be used with commercially available materials. A four- or five-day teacher training workshop must precede adop-
. tion. Adoption site must provide a liaison person. Pre- and posttest data must be supplied by adopter.

ﬁnﬂnCiﬂ, reqUirements _If existing rooms are used for resource centers serving 15 students a day,

per-pupil cost for the installation year is $837, and for subsequent years,
$803. Excluding teacher salaries, installation costs total $37 per pupil, and maintenance is $3.50. -SIMS___
Concept Assessment Test, SIMS Reading and Spelling Program, Comprehension Questions and Scanning Stories, and o
SIMS Written Language Program, $65 for total package. Co .

Seﬂ,ices aUﬂ”ﬂb’e . An NDN-funded Developer/Demonstrator project. .

Awareness materials are available at no cost. Visitors are welcome at project site by appointment. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is provided
at project site (adopter pays only its own costs). Training is also conducted at adopter sites ?éosts to be
negotiated). Technical assistance is provided for implementation and evaluation.

. Marie Blackburn, SIMS Project Coordinator; Division of Special Education; Minneapolis Public
contact schools; 2501 W. 56th St.; Minneapolis, MM 55410. (612? 926-1693.

N

Developmental Funding:  USOE BEH Title VI-G ' " JORP No. 79-18 Approved: 5/15/79
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PRO]ECT THE TEACHING RESEARCH INFANT AND CHILD CENTER CLASSROOM FOR MODERATELY AND SEVERELY
i “HANDICAPPED CHILDREN :

A

descrlptors © Cerebral- Palsy, Chiildren,' Home Instruction, Multiply Handicapped, Self Care Skills, Special
‘ ’ Education, Volunteers : ’

target UUd'ence Approved by JDRP for moderately to severely handicapped children, ages 1-8,
' including mentally retarded, cerebral palsied, autistic, emotionally disturbed,

deaf/blind, and hearing impaired.

descr lpﬂon An individualized akills instauction program 50& moderately to severely handicapped children

Children are pretested on skills selected from the Teaching Research Curriculum for Moderately and Severely
Handicapped. Pretest results.are used to determine which skills will be taught. The deficit skills are priori-
tized by the-parent and educational staff. After priorities are established, the child is placed in one or more
of the four curricular areas -- self-help, motor, language, and cognitive.

Individual instructional programs are prepared for each child. A program prescribes the skill to be taught, the -
way in which the materials are to be presented, and the feedback to be given to the child.. Trained volunteers
play an important role in this model. They are taught how to deliver cues and feedback and how to record the
child's appropriate and inappropriate responses to instruction. Maintenance of volunteer skills is objectively
monitored by the teacher. Volunteers implement the instructional programs with each child and record child
performance data in a specified manner. If the volunteer -indicates through recorded data or verbally during
classroom instruction that the child is having difficulty learning a particular program, the teacher provides in-
struction for the child. The teacher uses the daily data to make teaching decisions concerning individual pro-
. grams for the following day- and to ascertain whether sequencing, cue presentation, or feedback need to be altered.

When group instruction occurs, the teacher interacts with each child according to his/her individual instructiona
program. In this model, group instruction is provided only by the teacher or aide. Some instructional programs
are selected by parent and teacher to be taught in the home, and these are coordinated with programs in the
school. Teaching periods in the home vary from 10 to 30 minutes. Approximately 85% of the parents of project
children participate in home instruction. All parents participate in the program planning conferences for

their child. :

(The Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped Children and
Inservice Training in the Teaching Research Data Based Classroom for Severely Handicapped School-Age Children were
hoth developed by Tesching Research, a division of the fregon State System of Higher Education, Monmouth. )

eUidence Of eﬁectiueness Using a multiple baseline approach, it was demonstrated that within the

Teaching Research Infant and Child Center a mean of 7.9 skills per month

was acquired -by a child without instruction, while 64.4 skills per month were acquired with instruction.
Replication-site children acquired a mean of 9.1 skills without instruction and 90.1 skills with instruction.

A '

]

imp’ementation req["'rements The model can be used by an individual clas'_srodm. Inservice

training of teacher and aide is required.

ﬁnanda’ reqUirements éa"Sed on 12 students per class, one teacher, and c;ne aide, operational

. expenses averaged $2,366 per child in the Teaching Research Classrooms
during 1976-77. This figure includes: supervision, $2,000; salaries, $22,471; supplies, $500; transportation,
$3,420. Start-up costs average $6,500, including supervision, training, and supplies. Materials used in the

- c¢lassroom are commercially available; information can be obtained from Teaching Research.

seruices ﬂUﬂl’ab’e An NDN-funded Developer/Demonstrator project. An OSE Handicapped Children's Early
’ Education OQutreach Program. )

This is a nonprofit agency; some support comes from United Way. Materials describing the program, including
videotapes and printed material, are available at cost. . Training is conducted at the project site. Follow-up
is conducted at adopter sites. Project staff can attend oyt-of-state conferences. Visitors are welcome by

appointment.

Torry Piazza Templéman; Teaching Research; Oregon-College of Education; Todd Hall; Monmouth,
contact or 97361. (503) 838-1220, ext. 401. .

’
i

Developmental Funding:  USOE BEH © JDRP No. ~ 78-163 Approved: 3/27/78
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OSE HANDICAPPED CHILDREN'S EARLY EDUCATION OUTREACH PROGRAMS

The following'brograms are supported as Early Education Outreach Programs by the Department of Education's

Office of Special Education. Further information may be found on the catalog pages indicated.

GEORGIA

the Rutland Center -- Developmental Therapy Model fur Treating thtionally Disturbed Children p. 43

ILLINOIS

Macomb 0-3 Regional Projecf} A Rural Child/Parent Service p. 25

PEECH: Precise Early Education for Children with Handicaps "p. 33

Peoria 0-3 Project -- Replication of an Interdisciplinary Approach to the
\

Children Ages 0-3 p. 35

MASSACHUSETTS

project ERIN: Early Recognition Intervention Network p. 18

MICHIGAN

CUgnitiQelyloriented Preschool CurricuTum p. 8

MISSOURL -
Central Institute for the Deaf Early Education Project p. 6

OREGON

the Teaching Research Infant and Child Center Classroom for Moderately and

TEXAS

a Pfogramifor Early Education of Children with Handicaps p- 40

Developmental Education Birth Through Two (Project DEBT)
(Approved by JDRP after press deadline.)

UTAH

MAPFS: Mhlﬁi-Agency Project for Pre-Schoolers p. 26

project SKI*HI p. 45

WASHINGTON

Communication Programs p. 9

Proyrams for Children with Down Syndrome p- 41

WISCONSIN -

ComhFehensive Training Program for Infant and Young Cerebral Pal

Early Education of Handicapped

Severely Handicapped Children

sied Children (C.P.. Project) p. 12

the.Portaye Project: A Home Approach to the Early Education of Handicapped Children p- 37

53 6,3
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EXEMPLARY PROGRAMS
BY STATE

AR1ZONA .
PEOPEL: Physical Education Opportunity Program for Exceptional Learners, Phoenix p. 34

CALIFORNIA

" the Child Development Center, Huntington Beach p. 7
Modi fication of Children's Oral Language, Palo Alto p. 28

.

CONNECTICUT

MECCA: Make Every Child Capable of Achieving, Meriden p. 27
. : {

FLORIDA '

Developing Models for Special Education (DMSE), Monticello p. 14

Interactive Curricular Experience, Panama City p. 22 :

GEORGIA . .

EVERY CHILD A WINNER With Movement Education, Ocilla p. 19 .

the Rutland Center -- Developmental Therapy Model for Treating Emotionally Disturbed Children, Athens p. 43
ILLINOIS

Early Prevention of School, Failure, Peotone p. 15 - ’ ;

Macomb 0-3 Regional Project: A Rural. Child/Parent Service, Macomb p. 25

PA: Project Advocate -- Northwestern I11linois Association, Geneva p. 31

PEECH: Precise Early Education for Children with Handicaps, Champaign p. 33 .

Peoria 0-3 Project -- Replication of an Interdisciplinary Approach to the Early Education of Handicapped
Children Ages 0-3, Peoria ps 35

10WA - : .
Pilot Project Utilizing Supportive Personnel Using Behavior Modification Techniques with Articulatory .
Disordered Children, qulington p. 36 - :

RE-ED School of Kentucky, Louisville p. 42

LOUISIANA

project Learning Disabilities: Epriy ldentification and Intervention, New Orleans p. 24

MASSACHUSETTS

bfoject ERIN: Early Recognitiop Intervgntion Network, Dedham p. 18

" MICHIGAN

Cognitively Oriented Preschool Curriculum, Ypsilanti p. 8

MINNESOTA

Family Oriented Strudtured Preschool Activity (Seton Hall Program), St. Cloud p. 20
project SHARE: Sharing High Yield Accountability with Resource Educators, Hendrum p. 44
Special Education Preschool Program, Minneapolis p. 46 :

Systematic Instructional Management Strategies (SIMS), Minneapolis p. 50

MISSOURL

Central Ingtitute for the Deaf Ea?]y Education Project, St. Louis p. 6
Parent-Child Early Education Program (Saturday School), Ferguson p. 32

O
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. NEW JERSEY

MONTANA . . | \
Precision Teaching Project: The Sacajawea Plan, Great Falls p. 38

|
NEBRASKA

Engineered Classrbbm for Students Who Are Both Educably Mentally Handicapped and Behaviorally Maladjusted,
Papillion p. 17 :
project Success for the SLD Child, Wayne p. 48

\

ACTIVE: AIl Children Totally InVolved Exercising, Oakhurst p. 5
the Communications Workshop (CWSY, Teaneck p; 10

ELSMERE Project, Glassboro p. 16

Learncycle: -Responsive Teachiny, Teaneck p. 23

NEW YORK

Prevention of:Learning Disabilities: An Interdisciplinary Model, New York p. 39

v,

NORTH DAKOTA

a Comprehensive Program for Handicapped Preschool Children and Their Families in Rural and Non-Urban
Areas, Faryo -p. 11 .
Northwest Special Education (NWSE), Lignite p. 29

OKLAHOMA

" Oklahoma Child Service Demonstration Center for Secondary LD Students, Cushiny p. 30

project STAY: School To Aid Youth, Moore p. 47

OREGON -

Inservice Training in the Teaching Research Data Based Classroom for Severely Handicébped School-Age Children,

Monmouth -p. 21 . ‘
the Teaching Research_Infant and Child Center Classroom for Moderately and Severely Handicapped Children,

Monmouth p. 51

" PENNSYLVANIA

COPE: Cognitively Oriented Pre-Primary Experience, Philadelphia p. 13 T

TEXAS
a program for Early Education of Children with Handicaps, Wichita Falls p. 40 . ' .

- Developmental Education Birth Through Two (Project DEBT), Lubbock

(Approved by JDRP after press deadline.)

UTAH

MAPPS: Multi-Agency Project for Pre-Schoolers, Logan p. 26
project SKI*HI, Loyan p. 45

WASHINGTON ' \
Communication Programs, Seattle p. 9 \
Programs for Children with Down Syndrome, Seattle - p. 41
project Success: Handicapped, Poulsbo p. 49

; o \
WISCONSIN N

Comprehensive Training Program for Infant and Young Cerebral Palsied Children (C.P. Project), Wauwatosa p. 12

. the Portage Project: A Home Approach to the Early Education of Handicapped Children, Portage p. 37

T
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NON DEVELOPER/DEMONSTRATOR PROGRAMS

The following projects are funded as NDN Developer/Demonstrators to provide training, materials,
and technical assistance to those who adopt their programs.

ARI ZONA
PEQPEL: Physical Education Opportunity Program for Exceptional Learners p. 34

CALIFORNIA

the Child Development Center p. 7
Modification of Children's Oral Language p. 28

FLORIDA
Developing Models for Special Education (DMSE) p.14

GEORGIA

EVERY CHILD A WINNER With Movement Education p. 19 : o :
the Rutland Center -- Developmental Therapy Model for Treating Emotionally Disturbed.Children p. 43

ILLINOIS

Early Prevention of School Failure p. 15 :
PEECH: Precise Early Education for Children with Handicaps " p. 33

MASSACHUSETTS )
- project ERIN: Eafly Reognition Intervention Network p. 18

MICHIGAN

Cognitively Oriented Preschool Curriculum pe 8.

MINNESOTA

Family Oriented Structured Preschool Activity (Seton Hall Program) p. 20
Systematic IAstructional Management Strategies (SIMS) p. 50

MISSOURI ' _
“'Central Institute for the'beaf‘EarIy Education Projec. p. 6
MONTANA
Precision Teaching project: The Sacajawea Plan p. 38
NEW JERSEY ~
ACTIVE: All Children Totally InVolved Exercising p. 5

ELSMERE Project p. 16
Learncycle: Responsive Teaching p. 23

OKL AHOMA

Oaklahoma Child Service Demonstration Center for Secondary LD Students p. 30

OREGON .
the Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped Children p. 51

PENNSYLVANIA
COPE: Cognitively Oriented Pre-Primary Experience p. 13

o | - (; =
ERIC | . v OO

Aruitoxt provided by Eic:



UTAH
project SKI¥HI p. 45

WASHINGTON

Comaunication Programs p. 9

Programs for Children with Down Syndroie p. 41

"WISCONSIN

the Portage Project: <A Home Approach to the Early Education of Handicapped Children p. 37
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What Is the NDN?

The National Duffusmn Network (NDN) is an expandmg natuonwnde systj

with the goal of helplng people in education solve pressing problems swift

efficiently, and economically through program improvement.. The NDN Ilnks
schools, postsecondary institutions, and others within and across state
boundaries so that programs developed and proven effective in-one locality.

.can be used by oth’ers‘facing similar challenges. —

g

Two groups of partucnpants—Faculltators and Developer/Demonstrators—
have received funding from the Department of Education to assist schools
that are searching for’ ways to improve their programs. Faculutators are

" located in 49 states. They work to link the state’s schools with suitable '

Developer/Demonstrators, whoi |n ‘turn provnde tramnng and other assistance

for schools as they adopt or adapt these proven educational programs.
) 7 ’ ..
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